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Foreword 
 
This Evaluation has been prepared by a three person team from Cambridge Professional 
Development Limited (CamProf): 

Nigel Lloyd 
Thierry Schweitzer 
John O’Sullivan 

 
The evaluation of the Certification in Humanitarian Logistics (CHL) course and its impact 
has been carried during April and May 2009 on behalf of Fritz Institute. It has only been 
possible to achieve this comprehensive evaluation in such a short period because of the 
willing collaboration of a very large number of humanitarian logisticians and others who 
have been involved in the course as students, coaches, assessors, Advisory Committee, 
managers of students, and others involved in humanitarian logistics. Although CamProf is 
an international organisation, we have never experienced before such a widespread, far-
flung and remote set of people involved in a training programme. Without their rapid and 
forthright responses, freely given, this evaluation could not have been achieved.  
 
But perhaps more importantly, we should record that in our long careers we have never 
met a course that has so clearly been so successful in its design and implementation, 
achieving a truly remarkable degree of agreement that it is fit for purpose - although of 
course capable of improvement and further development. In this situation the evaluators 
are faced with the task of making constructive suggestions without appearing to criticise 
what is clearly extremely successful. We intend that this evaluation: 
• Reflects the success of the Certification in Humanitarian Logistics course 
• Identifies the varied impacts which it has had 
• Provides organisations and individuals with ideas for how they can obtain the 

maximum benefit from what has been achieved 
• Provides detailed suggestions for improvements to the course materials and delivery. 
 
In particular we believe that this course has significance to the humanitarian sector as a 
whole, as an exemplar of what can be achieved.  
 
We express particular thanks to Mich Mizushima, Jane Macdonald and the Fritz Institute 
team, Dorothea Carvalho of CILT, Peter Jones and his team at LLA, and the Advisory 
Committee, who are principally responsible for the CHL and its undoubted success, and 
who have contributed substantial time and information to this evaluation.  
 
Although the design, information collection and report writing are ours alone, we could not 
have completed this assignment without their support, and that of the students, their 
managers and organisations, and many other participants. 
 
 
 
 

Cambridge Professional Development Limited 
 
5 Mundella Road     +44 115 986 4404 
The Meadows       info@CamProf.com  
Nottingham NG2 2EQ     www.CamProf.com  
United Kingdom       
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Executive Summary 
 
Three consultants from CamProf have conducted an exhaustive evaluation of the CHL 
programme during April and May 2009, covering both its materials and its impact. 
Information was gathered by review of the material and by analysis of almost 150 
questionnaires, 23 interviews and a range of other sources. 
 
CHL is an 18 month competence-based e-learning course funded by DFID, ECHO, 
USAID, and Fritz Institute with contributions from and Fritz Institute’s private donors. CHL 
has attracted strong interest, with over 1000 “registrations” in less than three years, from 
many organisations and countries. But only half of those have actually paid and started, a 
monthly average of 15 starts, and around 40% of those starters are not currently 
progressing. 60 students have completed successfully since its launch in 2006. 
 
The materials are comprehensive, attractive, simply presented, simple to use, and include 
the highly realistic SCILaid scenario. However there is scope for improved presentation, 
usability and updating of the materials (see Annex A). 
 
The administration and operation of the scheme is successful, with the role of the coaches 
in particular receiving high praise. 
 
The potential problems of distance learning in difficult environments do not appear to be as 
significant as might be expected, considering the circumstances under which many of the 
students live, work and study. The combination of competence-based study and the close 
support of coaches, along with practical work experience and the flexibility of e-learning is 
found to be very valuable. 
 
The programme is viewed as highly relevant and valuable by students, their managers, 
and senior stakeholders. We cite hundreds of examples of favourable comments, with only 
rare criticism. Even the stalled students are united in their praise. 
 
Benefits are seen in terms not only of improved performance by the trainees, but also in 
improved career development, increased confidence, improved recognition of the role of 
logistics, increased understanding of the wider scene, and improved professionalism. 
Students also report that they have enjoyed the course. These benefits translate into 
organisational performance improvements. 
 
We make a series of recommendations which are brought together in section 5: 
• To update and refresh the materials 
• To more strongly promote and publicise the programme, so that it becomes the 

accepted norm for Humanitarian Logisticians 
• To even more vigorously attempt to increase the conversion rate from registrations to 

starts, including by an awareness campaign aimed at the organisations, and to 
encourage the non-completers to re-engage 

• To review pricing and subsidy arrangements to widen the appeal 
• To consider modularisation of the programme, to encourage take-up and motivation 

• To promote the associated competence framework more generally  
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1. Introduction  

1.1. Terms of Reference 

The Fritz Institute in close collaboration with organizations in the humanitarian aid 
community, and with funding from DFID, ECHO, and USAID, has developed a training 
programme and qualification, Certification in Humanitarian Logistics (CHL), providing 
crucial skills to humanitarian logisticians practising in the field at an operational level. The 
Certification Programme is now at a critical point after three years in operation, and its 
sponsors have decided to evaluate its effectiveness.  

The CHL is designed to enhance the skills and knowledge of those working at an 
operational level in humanitarian logistics. CHL was developed by Fritz Institute along with 
its partner humanitarian organisations in the Advisory Committee: ICRC, International 
Rescue Committee, MSF-Holland, Oxfam GB, Save the Children US, UNHCR, UNICEF 
and WFP. Fritz Institute and the Advisory Committee are joined on this programme by the 
Chartered Institute of Logistics and Transport (CILT) and the Logistics Learning Alliance 
(LLA). 
 
The evaluation team was selected by an invited tender process in March 2009. The Terms 
of Reference called for 
• evaluation of the course materials and of the impact of the course 
• development of recommendations based on the analysis 

The successful tender added evaluation of two further aspects of the programme: 

• The tutorial support provided to trainees.  
• The assessment and quality assurance processes.  

1.2. Description of CHL 

CHL is a seven-unit competence-based distance-learning course. It consists of: 

• Learning Materials. 
• A case study: SCILaid is a fictional but realistic relief agency operating in an 

imaginary but realistic country. 
• 62 Learning Tasks (or assignments) issued by the coaches one at a time, and 

assessed by them so that a student may progress to the next task. 
• Assessment and support by a coach. 
• Certification by CILT. 

The Learning Materials and the SCILaid case study are issued to students on a CD-ROM 
at the beginning of their study. The Learning Tasks are emailed by the coach to the 
student. The coach provides support and feedback to the student and assessment of the 
completed Learning Tasks. This is done by email and Skype. The course is intended to 
take about 18 months of part-time study. 
 

LLA wrote the learning tasks together with Fritz’s consultants for the work - CILT and the 
People Development Group, (PDG). The Learning Tasks are based on ones developed for 
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commercial courses. The course materials and case study were written by CILT and PDG, 
with substantial inputs by the Advisory Committee. LLA have modified the Tasks over the 
3 years to improve clarity, remove inconsistencies, but have not altered the materials or 
case study.  
 

The programme is available worldwide. A second, higher level qualification, the 
Certification in Humanitarian Supply Chain Management (CHSCM) has also been 
launched, and a French language version of CHL (Certification en Loqistique Humanitaire, 
CLH) was launched in March 2009. An additional module Certification in Humanitarian 
Medical Logistics Practices (CHMLP, or “MedLog”) will be launched later this year. 
 

Over 1000 students have expressed interest by enrolling on the website, half of those 
have paid and started, and 60 students have completed to date, taking on average 69 
weeks (the target is18 months = 78 weeks).  

 

38% of students are financed by organizations represented on the Advisory Committee; 
half are self-financing. 

1.3. Methodology 

The evaluation was conducted generally in accordance with the Terms of Reference and 
the CamProf Tender. The team was mobilised, contracts agreed, and kick-off meetings 
held with Fritz and CILT in London and LLA in Leicestershire (UK). A press release was 
agreed and issued (Annex B). 
 
All three members of the team “enrolled” on the course, and therefore experienced the 
start-up admin and technical processes, including receipt and installation of the CD. A 
thorough review of the material was conducted, led by Thierry Schweitzer. See Section 3 
and Annex A. 
 
In parallel with this, the format of an e-questionnaire was developed and distributed by 
email, with promotion on the CHL website and by the press release. Variants of the 
questionnaire were used for the five groups listed below. In addition, we were provided 
with copies of the three-month feedback forms from LLA. The numbers of questionnaires 
received for each group is: 
 

Group No of questionnaires Target from Tender 
3-month feedback 30 
Students 73 
Between tasks 12 

50 

Line Managers 14 20 
Coach, Assessor, Verifier 6 As many as possible 
Seniors and key informants 13 9 

Totals  148 79 + 
 
A series of interviews was conducted, mainly by telephone, mostly using the semi-
structured format included at Annex D3. The numbers of interviews to date are: 
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Group No of interviews Target from Tender 
Students 3 
Between tasks 1 
Line Managers 3 
Coach, Assessor, Verifier 4 
Seniors and key informants 16 

 
 

Around 20 

Totals  23 * 20 
* Some interviewees fall into more than one group 

 
The e-questionnaires and interviews have provided a source of quotes which have been 
included within this report.  
 
Two members of the evaluation team attended the HLA General Assembly in Geneva on 
28 April. This provided valuable background information and useful contacts. The planned 
focus groups in Geneva and London were cancelled due to an absence of volunteers to 
participate. However the General Assembly was divided into six abbreviated focus groups, 
to identify the impact of CHL. 
 
The evaluation team kept in regular contact by email and Skype tele-conferences. 
 
The Draft Final Report was issued on 19 May, for tele-conference review with the Advisory 
Committee on 22 May. It has been updated in the light of comments received and further 
questionnaires, and re-issued as this Final Report in June 2009. 

1.4 The Competence-based Approach 

CHL is novel in several ways: it is computer-based distance-learning and it is competence-
based. Most students and their line-managers will not have encountered either of these 
before, their education having been traditional face-to-face lessons with textbooks. Being 
computer-based can cause some problems (see 3.3 below), in addition distance-learning 
can cause problems associated with maintaining motivation and self-discipline (the support 
from the line manager and interaction with other students and the coach become 
particularly important), but a competence-based course is revolutionary. Traditional 
education is based on learning knowledge and perhaps a few skills, and this is then 
assessed in exams.  

A competence-based approach is designed to ensure that the student will be able to 
perform effectively in the work-place. It is therefore designed to achieve a set of Learning 
Outcomes (what the student will be able to do by the end of the course), which are usually 
defined by what a competent person needs to be able to do in the work-place (the 
‘competences’ for a particular job role). This approach is now being adopted by 42 
countries of Europe (well beyond the European Union) in both university and vocational 
education and training, and many other countries world-wide. One of the implications is 
that assessment should demonstrate what a student is able to do, not merely what they 
know and can write about. This can be difficult in a distance-learning context, because 
student’s environments are very different, and it is difficult to observe what the student 
alone is able to do.  
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The SCILaid case study provides a shared context for all the students. It is very realistic, 
reflecting the real-life experience of the Advisory Committee members. There is general 
agreement that the Learning Tasks demonstrate what the student is really able to do. 
Unusually, CILT uses a grading system for assessment of competence (not just “are you 
competent to do this yet?” but “how competently do you perform this?”). We believe that 
this grading system has been used by CILT for some time and can accept it, provided that 
it does not attempt to demonstrate equivalence with a knowledge-based course and an 
exam-based assessment process. 

We have been assured by LLA that coaches encourage students to substitute real-life 
examples that they have prepared, instead of the SCILaid case study. We would be 
delighted as it must always be better if a student can demonstrate their competence in 
real-life rather in a simulated world, and of course it encourages students to practise what 
they have learned, and change their performance. We recommend that explicit 
statements are included in the Learning Materials a nd Learning Tasks, encouraging 
students to use real-life documents that they have produced themselves.   

The student is being assessed against the competence framework. We consider it is 
important that students are given a copy of the competence framework as part of the 
Learning Materials, to help them decide how much detail is required in answering a 
Learning task. We recommend that the competence framework is inclu ded in the 
Learning materials CD.  

1.5 Organisational issues 

Finally, the institutional set-up is somewhat unusual and still evolving. The CHL has been 
developed by Fritz Institute with its Advisory Committee partners, is implemented by LLA 
and the certification is provided by CILT. Fritz Institute is in the process of handing over 
ownership of CHL (and the entire Certification Programme suite of qualifications) to the 
Humanitarian Logistics Association (HLA), a professional institution which was itself 
initiated by Fritz and is in the process of achieving its autonomy. We are concerned that 
the limited resources available to HLA (essentially spare time inputs by the Board 
Members) could constrain the development of the CHL family of qualifications at this time 
of maximum opportunity for both.  

We are pleased to see that CILT is continuing to provide support and guidance to CHL and 
HLA, as CILT has considerable experience and worldwide respect for its activities as a 
professional institution, training provider and awarding body. However it is important that 
HLA should take control of CHL, and face towards the humanitarian sector generally, as 
well as enjoying the company of logisticians. 



  

Evaluation of CHL 10  Final Report 

2. Information Sources 

2.1  The student base 
 
It is important to distinguish between those who have registered an interest and starters 
who have actually paid fees. 
 
To date, over 1000 students have registered, from over 120 countries and 200-plus 
organisations, as shown on the next two charts. 

Number of CHL Registrations per Country

Afghanistan (13) Angola (7) Armenia (1)

Australia (5) Azerbaijan (1) Bangladesh (4)
Belgium (4) Benin (5) Bhutan (1)

BiH (1) Bolivia (2) Burkina Faso (2)

Burundi (11) Cambodia (3) Cameroon (9)
Canada (13) Central African Rep (2) Chad (8)

Chile (1) China (5) Colombia (1)

Comores (1) Congo, DR (22) Cote d'Ivoire (5)
Croatia (2) Denmark (7) Djibouti (1)

East Timor (2) Ecuador (2) Egypt (1)

Eritrea (2) Ethiopia (42) France (3)
Georgia (2) Germany (9) Ghana(19)

Guatemala (1) Guinea Bissau (6) Haiti (6)

Honduras (1) Hungary (1) India (13)
Indonesia (20) Indonesia (20) Iran (2)

Iraq (1) Ireland (9) Israel (4)

Italy (4) Jordan (5) Kenya (82)
Kosovo (1) Kyrgyzstan (1) Lao PDR (1)

Lebanon (4) Lesotho (3) Liberia (14)

Luxembourg (1) Macedonia (2) Madagascar (1) 
Malawi (7) Mali (3) Mauritius (2)

Moldova (2) Mozambique (5) Myanmar (8)

Namibia (3) Nepal (3) Niger (4)
Nigeria (14) Pakistan (44) Panama (5)

Peru (2) Philippines (5) Portugal (1)

Qatar (1) Russia (1) Rwanda (3)
Senegal (6) Serbia (1) Sierra Leone (10)

Sao Tom and Principe (1) Somalia (7) South Africa (5)

Spain (4) Sri Lanka (12) Sudan (91)
Swaziland (2) Switzerland (27) Syria (1)

Tajikistan (2) Tanzania (12) Thailand (1)

The Gambia (1) The Netherlands (3) Timor Leste (4)
Turkey (1) UAE (2) Uganda(47)

UK (56) Ukraine (1) US (54)

Uzbekistan (2) Viet Nam (3) Yemen (2)
Zambia (20) Zimbabwe (28)  
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CHL Students Registered by Organisation Type

61

231

23

103
198

47

79

20

15

77
8 32 13

NGO 6.7% INGO 25.5%

UNHCR 2.5% UNICEF 11.4%

UN WFP 21.8% UN Other 5.2%

Red Cross & Red Crescent Movement 8.7% Government 2.2%

Military 1.7% Commercial 8.5%

Educational .9% None 3.5%

Private Foundation 1.4%
 

We believe this is a remarkable achievement in less than three years, not only in the 
volume of enrolments, but the widespread sources both by geography and by 
organisation. It is a credit to the foresight of the original sponsors. 

But only about half of those have converted into actual starts, possibly reflecting that 
finance is a difficulty. We recommend a follow-up exercise to identify the causes of non-
conversion, and a vigorous awareness campaign aimed at their organisations. 

Even so, there is no sign of actual starts tailing off, as shown in this table below. It can be 
seen that whilst 2008 starts are 20% below 2007, the rate for early months of 2009 has 
doubled: 
 
 Jan Feb Mar Apr  May Jun  Jul  Aug  Sep Oct  Nov Dec Tot 
2006         14 11 19 13 57 
2007 8 16 14 11 46 16 25 11 29 15 5 8 204 
2008 4 11 13 46 6 13 7 3 29 6 14 12 164 
2009 23 13 29          65 
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The start dates are spread over the year, with seasonal peaks in April/May and again in 
September. 
 
 

2.2 Completions 

From around 500 starters, 60 students have successfully concluded the course, taking an 
average of 69 weeks. 

From these, LLA has received 30 feedback forms, sent back by successful students  three 
months after completion. This seems quite a low proportion. A detailed analysis of these is 
included in Annex C1; including comments on the feedback form itself which is shown in 
Annex C2 

In summary, the responses from these 30 forms are outstandingly favourable. 

2.3 Withdrawals and non-completions 
Only 19 students have formally withdrawn: 1 in 2006, 11 in 2007, 7 in 2008. The principal 
reasons given are that they have left their organisation, or pressure of other commitments. 
The bulk of withdrawals are at a very early stage. Further details are included in Annex E2. 

But far surpassing these formal withdrawals is the much larger number of slow or non-
completions. LLA provided us with data on the 166 students who had not submitted a 
Learning Task for at least three months, and this data is attached at Annex E3. 

It can be seen that the cumulative percentage of students who stop progressing is about 
40%. (It is not useful to monitor this figure after April 2008 as starters will not have had 
enough time to complete.) Not surprisingly, the bulk of these are also at a very early stage. 

Although this is not a high drop out rate for a distance learning course, especially given the 
practical problems faced by the students, it represents a significant waste of investment. 
Efforts should be made to reduce and manage it. In fact it may not properly be a drop-out 
rate since so many students pick up their studies again after a period when other priorities 
supervened. LLA do attempt to encourage resumption of studies, and it is reported that 
many do so. 

The principal reason appears to be the difficulties inherent in studying this course for these 
candidates in these circumstances (work-load, short employment contracts, low incomes, 
uncertain conditions, etc). It is unlikely that the course provider can do much to alter these, 
although the agencies may be able to do so. 
 
Throughout this report we have provided quotes from the e-questionnaires and interviews, 
they are identified as quotes in this report by being shown in a smaller italic font. 

There is an issue of students and supervisors underestimating time and effort commitment, leading 

to stalled or dropped out. (often due to field commitments). By contrast a desk-based student, never 

seen field work, but good student, has time, zips through and gets certificate, but will never use this 

knowledge. 

Supervisor needs to hold field person back at HQ (per diem issue), or give them more time  
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Difficult for people in logistics operation due to time constraints. 

Field challenges (no internet etc.) make studying very hard 

It should be noted however that we received 11 responses from students between tasks, 
itself a positive signal. Furthermore, it is clear that their slow progress is not because the 
course is inappropriate, badly designed or badly supported. Even those who have been 
unable to progress, who might be expected to highlight difficulties, have been united in 
their praise for the course. 

2.4 e-Questionnaires 

Five variants of the e-questionnaire were developed, drawing from a menu of shared 
questions, options and rating scales that allows comparison. These were targeted at: 

• Past and present CHL students 
• CHL students between Learning Tasks (those who have not submitted a new 

Learning Task for more than 3 months) 
• CHL students’ Supervisors/Line-Managers 
• CHL coaches, assessors and verifiers 
• Key informants and Senior Staff responsible for humanitarian logisticians 

 
Variant Potential no. No. received by 15/5/09 % 
Student 324 73 23% 
Between Tasks 166 12 7% 
Manager 324 14 4% 
Coaches 7 6 86% 
Senior Staff ~60 13 22% 

Totals  881 118  

These are very reasonable response rates when the short time-scale (3 weeks), pressured 
work environment and remote nature of the respondents are taken into account. Also, 
there was concern that email addresses of those between tasks and students already 
completed would be out-of-date. 

The questionnaires were on the critical path: it was intended that respondents would both 
volunteer to participate in the focus groups and provide the information from which to 
select ‘interesting’ targets for further in-depth interviews. The questionnaires were piloted, 
before general issue by email on 24/4/09. Most were distributed by LLA, but the students 
were asked to pass the Manager questionnaire to their Line Manager, and the evaluation 
team also sent them directly to Line Managers who had been named in returned student 
questionnaires. The evaluation team distributed the ‘Senior’ variant directly to all those 
who were on the Advisory Committee or attending the HLA Congress, and to others who 
were recommended to us as key informants. In addition the questionnaires were 
mentioned in the press release about the evaluation (so that interested parties could 
request a questionnaire) and available for download from the website (which had been 
advertised in the press release). 

The only wording in the questionnaires which was occasionally misunderstood was ‘Line 
Manager’; instead we were sometimes given the coach’s details. The questionnaires 
generated a lot of useful information. The number of respondents taking the opportunity to 
specify ‘other aspects’ was extremely small. It appears to have taken an acceptable time 
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to complete (20-30 minutes) and we had a good return rate. We are most grateful to 
several individuals within some of the bigger agencies who helped to ensure this good 
response rate by forwarding the questionnaires and following them up with reminders. The 
questionnaires appear to have generated a representative response in terms of overall 
numbers, gender, geographical spread and organisations. In a few cases a single 
respondent returned separate questionnaires for more than one category (for example 
both senior and between tasks). 

2.5  Interviews 

A total of 23 interviews have been carried out, mostly by telephone or Skype, often before 
or after a face-to-face conversation. Those interviewed fell into the same five categories as 
the e-questionnaires, but in several cases the informant was able to respond from the 
view-point of more than one category. And in several cases the informant had also 
submitted an e-questionnaire. Information relating to the informants’ views as student 
(including those who appear to be stuck between Learning Tasks), manager or 
coach/assessor has been added to the analysis of the questionnaire returns for that group.  

The 17 key informant interviews included: 
• four of those who set up the programme,  
• a further five of the Advisory Committee,  
• four from representative organisations employing humanitarian logisticians, 
• two from organisations looking across the humanitarian sector more generally,  
• two from other organisations offering courses in humanitarian logistics. 

2.6  Focus Groups 

It had been intended to hold focus groups in Geneva and London. At the kick-off meeting 
on 31/3/09 it was decided that the Geneva focus groups should take advantage of the HLA 
General Assembly on 28/4/09, and that the London focus groups should be straight 
afterwards on 30/4/09. The focus groups were announced in the press release, on the 
website and there was an invitation in the questionnaires. However the short notice period 
meant that there was no response. The team decided to maximise the potential take-up in 
Geneva by providing four possible sessions: in the event these netted a total of two people 
who were interviewed instead. The team was offered the opportunity to hold an 
accelerated focus group during 30 minutes of the General assembly plenary: the 
participants were divided into 6 groups of about 8 each, and asked to discuss the impacts 
which they had observed from the CHL. 

The three London focus groups on the 30/4/09 also had to be cancelled and re-scheduled 
for 14/5/09. Telephone calls and emails were sent to all those believed to be based in the 
UK, but this only yielded one potential participant and so these too were cancelled. 
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3. The CHL course  
 

3.1 How CHL was created 

Fritz Institute held a meeting of humanitarian logistics stakeholders at Shrivenham, UK, on 
13/6/05. This identified 5 strategic aims to improve Humanitarian Logistics: 

1. develop a professional community, sharing knowledge (leading to formation of 
HLA) 

2. develop training and certification (leading to CHL, CLH, CHMLP, CHSCM) 
3. develop metrics and KPIs 
4. provide advocacy for the strategic importance of logistics 
5. develop flexible technical solutions (eg HELIOS, standard logistics rapid 

assessment template) 

The CHL course was developed by CILT as contractor (and now as Awarding Body), with 
PDG as subcontractor. Subsequently PDG created LLA who currently hold the contract to 
provide CHL. 

CILT and PDG started course development by creating a competence framework for 
humanitarian logisticians. This 48 page document drew on data and expertise from all the 
organisations represented in the Advisory Committee and has been widely accepted by 
the humanitarian logistics sector (both organisations and individuals) as a robust 
document. The Competence Framework identifies five areas: 

• Procurement 
• Warehousing 
• Transport 
• Fleet Management 
• Import and export. 

It also provides a ‘map’ of the functions that humanitarian logisticians perform at 
operational, tactical and strategic levels. A set of competences was derived from the 
functions. Each competence is linked to one (or more) of the 7 Units of the CHL, where it 
will be learned. For each competence there are specified: outcomes of effective 
performance (which become the learning outcomes of the Unit), key learning points and 
coverage. Together these provide the detailed curriculum of the materials.  

CHL must be modular.  

Need to have a large picture, integrating academic and short courses, at higher levels and 

for many countries. 

The importance of the Competence Framework is being increasingly recognised: on the CHL 

development contract PDG was only able to get the Advisory Committee to spend ½ day 

defining the competences. On the CHSCM development they spent 2 whole days defining 

the competences. 

 

The competence framework is important and under-played. 
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CHL has provided a benchmark of the competences required by humanitarian logisticians 

which is accepted by all as fit for purpose (it works!). Everyone contributed to its 

development and so all accept it. It is a first! 

We believe that substantially more use should be made of the competence framework and 
we recommend that it is packaged more conveniently than the present 48 page pdf and it 
is distributed widely. It seems strange that the competence framework is not included in 
the learning materials, that most of the students and their employers appear to be unaware 
of it, and that we could only find a handful of organisations aware of its significance and 
consciously using it. Not surprisingly CILT use it as the basis for courses they have 
developed on warehousing for a major UN agency, WFP are using it as a major input to 
the Logistics Operational Guide, and Oxfam use it for job descriptions. 

PDG and the Advisory Committee used the competence framework to develop the 
learning materials and case study. There is no doubt that the case study has been very 
successful.  

Case study is very realistic and helpful. I recognised the country! I didn’t need to read 

everything about SCILaid, just put myself back into the situation again. 

A pilot was carried out of Units 1 and 2, both to test the learning materials and case study, 
and to decide whether distance-learning was a feasible option instead of conventional 
face-to-face delivery. LLA wrote the Learning Tasks (based on ones developed for their 
commercial courses). They have modified the Tasks slightly over the 3 years to improve 
clarity, remove inconsistencies, but have not altered the materials or case study. CILT 
were selected as the Awarding Body because of their position in the logistics community 
world-wide. We have seen no suggestion or reason that this should change. 

This evaluation is likely to lead to the first revision of the Learning Materials or case study. 
It is remarkable how robust the CHL has been.  We understand this is as a result of the 
collegiate manner of its creation, with inputs by the wide range of organisations 
represented on the Advisory Committee. We believe that the development of CHL should 
be an example of best practice well beyond the confines of humanitarian logistics. 
 
 

3.2 The Learning Process for CHL Students 

1. New student registers at Fritz website. Copies automatically sent to LLA. 
2. LLA sends details of course + Guide + fees (£1,145 for humanitarian agencies or self-

sponsored students or those not from Europe or North America; a higher rate for those 
sponsored by Western commercial companies, but has never yet been used). Fees 
can be up-front or in instalments. 

3. When either payment or Purchase Order received, then starter pack (welcome letter + 
CD +installation instructions) despatched by courier. 

4. When student has familiarised themselves with material, they email LLA for first task 
There are 62 Tasks spread over the 7 units. The tasks are referenced against the 
learning materials, case study components and the competences/learning outcomes 
(see Coaching Guide for the Unit, worksheet 1), 

5. LLA appoints coach (some of the part-time coaches cannot cover all units, full-time 
coaches used for those who need more support, and one coach works in French). 

6. The coach is guided by the Coaching Guide for the Unit (worksheet 1), tracks progress 
in a coaching record (worksheet 2, can be compared with the Learning Plan which is a 
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separate spreadsheet ), and records assessment on the Candidate Assessment 
Record (worksheet 3). 

7. Coach communicates with student by Skype (mostly text chat, not voice), emails or 
phone. Coach maintains coaching record of all communication with students. The 
coach provides feedback, asks for more information, etc and eventually agrees that a 
task has been satisfactorily completed and the Learning Outcomes achieved. 

8. The student receives the next task as soon as they submit their answer. 
9. The student evidence + coaching record are reviewed by an assessor (if coach is 

qualified assessor, it will be by the coach) and the Task formally signed off. 
10. At the end of the Unit there is a formal Review of the whole Unit’s student evidence + 

coaching record before they are signed off by assessor. The assessor may ask extra 
questions of student to ensure Unit fully covered. The Assessor confirms that all 
competences have been achieved, and awards a grade (see separate CILT(UK) 
Grading Standards). 

11. A student may be allocated a new coach for the next Unit. 
12. 3 months after completing the qualification, each student is sent a questionnaire. 

(attached in Annex C2). 

3.3 Materials, coaching, support, assessment  

All materials and the SCILaid scenario (but not the Learning Tasks) are sent out as a 
professional quality CD, together with documents (the CD ROM running instructions and 
the End User Licence agreement, EULA) in a DHL envelope. 
 
A letter of introduction gives the first step on what to do and contact details for support. 
 
The course materials are broken down into 7 Units, accessible as PDF files. A set of 
supporting software is also present on the CD. The materials,  scenario and supporting 
software are all accessible from the same CHL software interface.  

 
Each Learning Task is emailed out in sequence by the coach when the student is ready to 
receive it. 

 

Unit  No of 
pages  % No of 

diagrams  
No of 

Pictures  
No of 
tasks  % 

1 - Humanitarian Supply Chain 69 13% 7 0 10 16% 
2 - Warehousing and Inventory 129 23% 20 24 7 11% 
3 - Procurement 78 14% 1 1 11 18% 
4 - Transport 68 12% 4 9 10 16% 
5 - Fleet Management 71 13% 6 14 8 13% 
6 – Import & Export 43 8% 0 1 7 11% 
7 - Managing a humanitarian 
supply chain response 94 17% 21 1 9 15% 

Total 552 100% 59 50 62 100% 
 
There is no formal involvement of the student’s Line Manager, even where the student is 
sponsored by their employer. 

Suggestion of compulsory contact between supervisor and coach 
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Need more feedback and support from supervisor (line manager). It is a weak point for the 

training.  

Create/increase modules to engage supervisors more 

 
 
The review of the Units and tasks was done by reading the Unit, then reviewing the task 
corresponding to the Unit, and then cross referencing in the scenario. A report was written 
during each phase. 

 

 

 

 

 

 

No significant inconsistency was found between units, tasks and scenario. 
 
For a complete description of all findings and recommendations, please see Annex A. 

 
3.4 The software on the CD 

 
The Minimum PC requirements should include the need for speakers. There is also the  
need for Microsoft Excel and Word. This essential information does not appear to be 
online, neither on the Fritz nor the LLA web sites. 
 
The student should agree to the EULA online when enrolling. It is important to get the 
“client” agreeing this before the sale (according to the European Community laws on 
consumer protection) - it has not the same legal value if it is presented after payment / 
sale. 
 
When using this CD for the first time, it can be confusing which file to click on to launch the 
software. 
 
Mandatory use of Internet Explorer is too restrictive, 30% of internet users use another 
kind of browser not compatible with the CHL software. The student may have to install 
Internet Explorer against their will. 
 
The software/scenario is well documented with well designed maps, references to the 
scenario organisation etc. Some of the pop-up windows should be integrated into the main 
frame and use the full length of the student’s screen. 

 

Recommendations: 

• Ensure that minimum computer requirements are up to date and easily 
accessible. 

• Student must agree the EULA before payment. 
• File structure on the CD to be reviewed to leave only necessary files at root 

level. 

1.  Read the Unit 

2  Read the tasks 3.  Research the 
Scenario 

Review 
Method 
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• Ensure that ALL documents in the scenario are downloadable in PDF for proper 
printing. 

• Extend compatibility of the CHL software to all main browsers. 
• Get all popup windows in the main frame and in full screen, not windowed. 

 

3.5 The Learning Materials 

The Audio Introduction contains a lot of crucial information. Although there are useful 
PowerPoint screens to accompany the voice, they do not list all the main points, and those 
who are not English-mother-tongue might find it helpful to have a written summary of the 
important points.  
 
The units look old fashioned and do not use the full capacity of today’s word processing 
software. 
 
A lot of the diagrams could be improved in quality, they are “picture” within the text, with a 
poor visual quality (compression ratio too high), and increase unnecessarily the file size. 
 
An average of 1 diagram for 9.5 pages and 1 picture every 11 pages is too low, making the 
materials especially unwelcoming for those who do not enjoy reading English. 
 
It should be possible to include more copies of typical or standard forms, to increase the 
visual interest, illustrate the text (a picture is worth 10,000 words) and provide the student 
with useful templates for use in their work. 
 
There is no index of words, names, acronyms and internet source of information. If there is 
a glossary, it is not well sign-posted. The course will greatly benefit by adding an index 
without increase to the complexity of the Units. 
 
Recommendations: 

• The document should use Hyperlink techniques, to link for example Table of 
content to titles, enabling students to “click and go” rather than having to scroll 
down and search for that page/title. 

• The document presentation/layout should be reviewed, using titles with a 
numbering system. 

• A glossary at the end of each unit and an overall index, to support terminologies 
with hyperlink. 

• A repository of standard forms, as some student’s organisation may not have or 
use some of them. 

• To bring a little bit of colour more pictures and diagrams should be included in 
all units. 

• A professional software should be used (like MS Visio) to create embedded 
vector based diagrams, increasing visual quality and decreasing file size. 

 
For a complete description of all findings and recommendations, please see Annex A.  

3.6 The Learning Tasks 

The student is required to study the Units in their fixed sequence. Units 1 and 7 are 
inevitably first and last; the order of intermediate Units is arbitrary. Students would be able 
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to do the intervening Units in another order if they request, but there have never been any 
requests. Although this is administratively simpler for the LLA administrator, it means that 
the student may not be able to coordinate their study with their work, and that opportunities 
of applying the course at work may be lost. The order in which the five intermediate units 
are studied could be made more flexible. At present some of the learning tasks of later 
modules do rely on earlier units, but we believe that this could be changed so that the units 
could be offered in any order. 
 
The form used for communicating the task is a Memo addressed to the student. It is 
generally in clear language, taking words from the training unit. 
 
There is a reminder on which Module to use within the Unit (but no page number) to guide 
the student. It may be good to also add where to look in the scenario (Hyperlinks to the 
pages on the CD). 
 
There are some “coaching notes” to help the students to focus on the work to achieve. 
 
Naturally enough in a fictional scenario, certain assumptions are sometimes present or 
required, as it is undesirable in a scenario to “paint” the full detail of real life and the full 
range of information influencing a decision, which are often not available at the time in real 
emergencies. There is sometimes a meeting note, or Appendix to support the task to be 
completed, it brings some “reality” to the scenarios, and valuable information to finish the 
task. The scenario strikes a good balance between realism and diverting the student’s 
efforts with additional number or quantity of these notes to increase realism. 
 
We have been assured by LLA that “students are actively encouraged to include their own 
experiences in their responses as a basis for demonstrating their competency in the 
scenario set.” We can find no evidence of this in the written materials. We believe that 
evidence drawn from a student’s own real-life work will always be particularly valuable. 
Students should be encouraged to apply what they have learned in their own situations, 
and to use this material when it is available, even in preference to the scenario. This may 
create problems for the coach/assessor, for example of ensuring that the work has been 
produced by the student, is of an acceptable standard (the student’s situation may be 
simpler or call for sub-standard solutions). 

Could build in assignments to transfer learning to the workplace 

 
The task document format is a US standard; format ISO 216 (A4) is more common to the 
rest of the world, and will print better, especially when the task is on two pages. 
 
All tasks are MS Word documents (one task is not similar in presentation to the others), a 
proprietary format from Microsoft. In word format, layout can be modified by the printer 
specification when printing. PDF, an open format, is preferable for sharing read only 
documents and is not modified by printer specification; it is a real wysiwyg format (What 
You See Is What You Get); it compresses the file 3 to 4 times (some students may 
struggle on a dial-up connection) and there is a free version already on the CD. 
 
Sometimes the terms used in the task are not consistent with the course materials; 
although this reflects varied usage in the real world, it can be confusing for the student – a 
glossary (giving alternative terms as well) would be helpful. 
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Perhaps the most significant issue that the evaluation has discovered is the large number 
of students who lose momentum and are not continuing to submit learning tasks. We have 
discovered (see Annex C3) that: 

• 1 in 3 students (166 out of 490) have not submitted any task in the last 3 months, 
the vast majority of these are in Unit 1 (105) or Unit 2 (39). 

• Of every 20 students that start, about 5 fail to progress during unit 1, another 2 fail 
to progress during unit 2, and 1 more fails to complete the rest. 

• There are severe difficulties inherent in studying this course for these candidates in 
these circumstances (work-load, short contracts, uncertain conditions, etc). These 
difficulties are likely to become apparent from the first Unit  

• Unit 1 can seem too easy to those who are already familiar with the general context 
of humanitarian logistics. 

• Unit 2 may be harder (although the questionnaire scores give little support for this 
view), certainly it is by far the longest Unit (see 3.3 above). 

• Lack of progress is often temporary. Students are very reluctant to withdraw from 
the course, and many students have resumed after quite long breaks. 

 
Recommendations: 

• Ensure that all tasks use the same layout, and jargon used in the training. 
• Send tasks as a PDF file to keep the layout when printing, and keep the file size 

small 
• Carry out pilots to find out how to successfully encourage and allow students to use 

more of their real-life work in answer to the Learning Tasks.  
• Explore how to allow students to choose the order in which they study units 2 to 6. 

and then implement the change. 
• Agencies could offer longer term contracts and greater job security, more 

encouragement for line managers to provide support. 
• Allow students to study the Units 2 to 6 in any order,  
• Encourage students to follow Unit 1 with their most relevant Unit rather than 

automatically tackling the largest Unit (Warehousing) perhaps simply by changing 
the numbering sequence of Units 2 to 6. 

• Providing a mini qualification at the end of each Unit, so that there is incentive to 
complete a Unit, and something to show even if the overall course is not 
completed. 

For a complete description of all findings and recommendations, please see Annexes A 
and E. 

3.7 Assessment and Awards 

The assessment of the Learning Tasks is carried out by the coach, but reviewed by an 
Internal Verifier (one of the other coaches) and periodically by CILT’s External Verifier: 
• As each Learning Task is submitted by the student it is reviewed by an assessor (if the 

coach is a qualified assessor, it will be by the coach) together with the coach’s 
coaching record (recording all communication with the student) and the Task is 
formally signed off. 

• At the end of the Unit there is a formal Review of the whole Unit’s student evidence + 
coaching record before they are signed off by assessor. The assessor may ask the 
student extra questions to ensure the Unit has been fully covered. The criteria are the 
Learning Outcomes for the Unit, which are the appropriate parts of the Competence 
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Framework. The Assessor confirms that all competences have been achieved, and 
awards a grade. 

• Every month a ‘square root sample’ of units achieved in the month (ie 2 from 4, 3 from 
9, etc) is carried out by the Internal Verifier (not the same person as coach or 
assessor). 

• A student may be allocated a new coach for the next Unit. 
• A list of successful Unit 7 completions is sent monthly to CILT to award certificates. 
• 2 or 3 times a year there is a visit by CILT’s external verifier who carries out a square 

root sample (minimum 25%) of all those who have completed the course. The external 
verifier will inspect the entire portfolio of evidence for the sample students. 

Although the Competence Framework is the source of the criteria for assessment of 
competence, it is not made readily available to the student. More generally, the 
Competence Framework is not yet used by most agencies to specify the competences of 
humanitarian logisticians. It would be particularly valuable if organisations’ annual 
appraisal processes could use the Competence Framework when reviewing current 
capability, identifying learning needs, setting targets and planning development. 

We questioned the coaches on how they detect and prevent plagiarism and 
impersonation. We were satisfied that the approach (looking for sudden changes of 
quality, vocabulary and style) are appropriate and adequate. We were told of a particular 
case where a coach asked for a struggling student’s manager to provide assistance, and 
how they were satisfied that the extra assistance had not replaced the student’s efforts. 

The coaching process seems exemplary. We have heard nothing but praise for the 
coaches and assessment. The issue of awards by CILT proceeds smoothly.  
 
Recommendations: 

• The competence framework should be packaged in an easy-to-use format and 
included in the learning materials CD,  

• The competence framework should be publicised and distributed freely to 
employers (especially their Human Resources, Training and Development 
specialists) and others within the humanitarian and logistics sectors, together with 
suggestions for how to use it (in job descriptions, appraisal systems, recruitment, 
promotion, continuing professional development, career development, training 
course design, etc).  

• Publicise the competence framework to organisations’ HR departments and senior 
decision-makers/budget holders. 

 
3.8 Finance 

As already noted, half the CHL students are self-financing, the rest are often only partially 
funded by the employer. A Scholarship Scheme has been introduced last year.  

We have noted contrary perceptions on the pricing of CHL. The price is prohibitive for 
most humanitarian workers especially those on local salaries and short-term contracts. 
These costs are compounded by the well-founded fear that trained staff will leave, either 
for another agency or for the commercial logistics sector. In particular, small NGOs are 
unlikely to be able or willing to train staff for the long-term goal of increasing the national 
pool of competent humanitarian logisticians available in the event of a future emergency. 
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However the cost is attractive for international relief agencies, when compared with the 
costs incurred as a result of incompetent staff. The costs of CHL also compare favourably 
with those of alternative training strategies: developing an in-house course and taking it to 
the staff in the field, or sending their staff to one of the very few commercial courses 
(especially when the costs of staff time, travel and accommodation are included).  

The solution is therefore likely to lie in some form of market segmentation with differential 
pricing, with encouragement for all agencies to contribute a fair share of the training, and 
affordable fees, scholarships or bursaries for self-financing local staff. This could also be 
supported by governments, major international agencies and donors. 

The construction sector experiences similar difficulties in ensuring there is sufficient 
training across the sector: craftsmen are employed for a particular project and then laid off, 
there are substantial peaks and troughs in the demand for labour, individual employers 
cannot take on the long-term commitment of apprenticeship contracts, the free market 
does not provide sufficient trained staff. The UK construction sector has therefore insisted 
that there should be a sectoral fund financed by a levy from all construction employers 
reflecting the size of their wage bill. Individual employers can then reclaim grants from the 
fund for any approved training, particularly apprenticeships and to meet new technical or 
legal requirements. 

We suggest that a Humanitarian Logistics Scholarship Fund is created on similar 
principles, to administer scholarships to cover CHL fees on behalf of the humanitarian 
sector. The agencies would pay into the Fund in proportion to the number of logisticians 
they employ, and the Fund would award scholarships to individuals. The allocation of 
funds would be on the basis of quality of applicant not a quota per agency. Even if a 
student changes employer or is unemployed, their funding remains secure. There would 
be a common application mechanism, and a proportion of the funding would be paid by the 
student. The employers would compete by: 

• putting forward better applicants so that the agency gains a greater share of the 
funds available (potentially more than it has contributed),  

• providing better support for students (especially at Line Manager/Supervisor level)  
• retaining their students (although loss of a student is no longer such a direct blow).  

This system should promote the development of a pool of humanitarian logisticians from 
which organisations can recruit in emergencies. 

 Additionally it seems feasible to leverage the Fund by seeking contributions from 
institutional donors (such as national governments, DFID,  ECHO or USAID) and other 
donors (e.g. charitable foundations and from the commercial sphere) to contribute to this 
sector-wide undertaking. The goals and processes of the fund should be agreed and 
overseen by a representative body from the sector, taking the Certification Advisory 
Committee as a model of best practice 
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4. Impact  

4.1. Introduction 

The Terms of Reference require an assessment of the impact of the CHL programme, and 
we discuss this below under different categories: 

 
• Firstly, the impact on the students themselves, covering those completed, those in 

progress, and those delayed  
• The impact on their teams, colleagues and managers 
• On their organisations 
• Finally on the beneficiaries of their work 

 
We then go on to make some general remarks on the humanitarian logistics sector overall. 

Although all questionnaires and interviews generated many, many examples of successful 
impact, few recorded quantified benefits. 

4.2. Impact on Students 

Understandably, the responses from the completed students are more complete and 
somewhat more positive than those still in progress, and in turn those are more favourable 
than the non-completers. In particular, the responses from the 30 successful students are 
outstandingly favourable. But even the non-completers are extremely positive, with 8 out of 
11 expressing the intention to resume their studies. It is clear that their slow progress is 
not because the course is inappropriate, badly designed or badly supported. Even those 
who have been unable to progress, who might be expected to highlight deficiencies, are 
united in their praise for the course. (The reasons for non-completion are discussed in 
Section 2.3 and Annex E.) 

Firstly, there were very few significant difficulties reported with computer technology , 
electricity or communications. This might have been expected to be a problem for a 
distance learning course being conducted all over the world, typically in difficult 
environments. Only difficulties related to Apple Macs or old or slow computers were 
mentioned. Even then, help was available. As might be expected, it seems that 
humanitarian logisticians are resourceful and ingenious in overcoming difficulties. 

Not surprisingly, the most obvious impact is on the improved ability  of the learners: 
 

I have more knowledge and Ideas about general logistics. 

I have gained the culture of reading and time utilisation. 

I have new ideas and am able to give input to logistics team to improve and practice the 

new things.  

My team management, activity planning and logistics practice have been appreciated by 

my hierarchy from then. 
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In the Georgia response, we had one of the early CHL completers. She gave a text-book 

response, she had the full picture and was able to make proper responses. 

In South Sudan, since she took on the CHL she is now supporting multiple projects 

 

Next, there is a reported impact on career development.  Although perhaps unwelcome by 
their organisations, 30% of completed students had changed their role, with two-thirds of 
those saying that CHL had contributed to that change. Yet others were anticipating future 
changes, and several promotions were recorded. In the interviews, it became apparent 
that there is in any case quite high turnover in the sector. 

I do feel that the completion of the course has allowed me to be seen as someone is who 

prepared to take on larger and more complex logistic roles. 

 

Although I haven’t changed my role (yet) I have applied some of the knowledge I learnt. I 

also hope that the Fritz training will help me move into the logistics field in the not too 

distant future. 

I worked for one organisation for a decade. I envisaged a move but I didn’t feel confident 

to prove myself outside of the box. But after completion of the programme I took my 

courage and applied for a Logistics Manager position with other NGOs. Surprise was mine 

to see that in 3 applications, 2 came out positive. So I had a choice which NGO to work for. 

If not for the CHL programme, I wouldn’t be where I am now. 

I got promotion last year from Logs Manager to Ops Coordinator, for which I think this 

course was a contributing factor. 

Value of organisation involvement: students see 1) that they are valued 2) career 

progression 

Concrete example of retaining staff due to enrolment - would have lost a guy but instead 

enrolled him in CHL 

We had 2 people doing the course, 1 has now left the programme 

Ability increases – organisational benefit  - wider knowledge: so more flexible 

The most striking impact on students was that on their confidence and morale, with 97% 
of completions and most of the others reporting an improvement: 
 

Feeling more confidence in how to organize purchase, supply and transport. Being more 

confident in organizing the warehouse/stores in the project. Better understanding of 

import and export. 

 

 I am now very confident while carrying out my day to day activities as opposed to the way 

I used to do things based on experience.  Now I know the rationale behind doing things.   

 
More confidence on my work; more and vast knowledge on my career. 
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Students feel their organisations care for them when they are sent for training. Enhanced 

loyalty 

Women with family feel included. They can do courses and still meet family needs 

 

Related to this question of confidence is the improved understanding of the overall field : 
 

The big picture is clearer to me within the logistics field. 

I feel that the largest difference is that I’m more systematic in my approach to the different 

elements that make up logistics in a humanitarian operation. I can now approach each of 

these elements with a better perspective and consistent manner.  

 

Whenever I have to deal with one of the component of the supply chain, I am now looking 

very closely as how it may affect the other components, and work accordingly. 

A fuller understanding of the supply chain has led me to think carefully about how my 

decisions affect everyone else.  

Again, related to both the above points, students report an improvement in how their role 
is perceived by their colleagues and others; 

This programme has not only helped in development of skills and knowledge but also has 

helped in acknowledgement and recognition. Both in the organisation and with partner’s 

staff it is recognised. This has also motivated others to consider joining the programme. 

Finally, students have reported how much they have enjoyed the course . This is always a 
good signal of success (and not that common): 

I enjoyed every module. 

 

The course was enjoyable and support from the Institute excellent.  Thanks. 

 

I enjoyed this programme very much and would strongly recommend it to anyone with 

similar logistics-related job description.  

Courses demonstrate dedication and perseverance – staff even on field assignment still 

finish courses 

 

4.3. Impact on team, colleagues, and managers 

The topics listed above have had a beneficial effect on the students’ immediate 
colleagues. Many students have reported a cascade effect on their teams: 

I have been able to achieve good results which translated as improvement in the overall 

performance of my team. 
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Coaching colleagues in warehousing, fleet management and humanitarian supply chain 

management in general. Improved warehousing space management. Clear interaction 

with clearing and forwarding processes. Improved pipeline lead-time as a result of better 

management of clearing and forwarding agents. 

 

Absolutely! First, I am currently in a panel of putting together a programme manual for the 

logistics unit, which is geared towards timely, efficient and effective service delivery to the 

programme function. I am simply at ease taking up this challenge. The course has enabled 

me to remain focused across the board in all the operational areas. Secondly I have been 

able to recruit and currently training a Logistics Assistant in one of our field sites in all the 

operational areas, this I do with confidence based on the knowledge obtained coupled with 

my previous experience. Thirdly, I am able to give clear guidance to my colleagues within 

the Logistics Unit i.e. warehouse, procurement and fleet Assistants. 

 

My colleague [named] is now qualified and has succeeded to get a new position in 

[country]. 

2 students promoted as a result  

Although some Managers are more hesitant, others already observe an impact. 

Few have yet completed the course, none of my logisticians has it, but I see interest. 

There has been a cultural shift in organisations, recognising the importance of logistics and 

starting to involve logisticians from the beginning. SCF used to only think of logistics in 

terms of emergency response. WFP has now set up HRDs (Humanitarian Resource Depots) 

around the world, with pre-located materials and pre-arranged shipping agreements. 

CHL is beginning to introduce key performance indicators and metrics into humanitarian 

logistics practice. 

And there is an impact on colleagues as well. 

In Chad agencies were able to alter the way they did a supply chain assessment, using CHL 

competence framework. 

A Congolese humanitarian logistician  (not a student) went to Chad and by chance found a 

set of CHL learning materials which he was able to use to design a warehouse. 

Non-enrolled students inspired to be enrolled [on CHL] 

 

4.4. Impact on Organisations 

Similarly, students have reported beneficial effects on the performance of their 
organisations: 
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Developed fleet management guidelines and improved monitoring system for vehicle 

usage – this will be implemented in the New Year. Updated/improved driver and vehicle 

files. 

By having knowledge of the supply chain, I could decide on different related issues in an 

efficient manner. For example now I know how to manage a humanitarian operation to be 

cost effective.  

Knowing simple rules makes my life easier in different fields like calculating the storage 

space required for bagged commodities (warehouse management module). 

Improvements in stock management and warehousing procedures due to ideas put 

forward in diploma course. 

 
Improved the supply chain of all activities. 

 

The courses influenced our way of working within logistics Department and with 

programme people regarding how to fulfil a requisition form, by insisting in a clear 

specification of goods or services. Programme people begin to understand the importance 

of goods specifications which is a sensible issue within Humanitarian Organisation. 

 
Techniques from the Transport unit had been applied successfully. New control procedures 

had been introduced smoothly and harmoniously with transport partners (sub-contractors) 

for a fleet of 120 trucks, resulting in reduced turnaround times, consolidated loads, 

elimination of unnecessary moves, fewer diversions from planned routes, huge fuel 

savings, and improved image. Fleet availability increased from 55% to 75/80%. 

 

I have not hired a taxi since January, yet I was averagely hiring at least 3 or 4 times per 

month. 

 

Averages of 10,000 USD were used every month by staff as advances to run their 

programs. After identifying suppliers, purchasing in bulk the most commonly used items 

and streamlining  communication between logistics and programs, the amounts of 

advances have dropped down to less than 1,000 USD.  

 

Yes, the change in insurance policy and provider cited above helped us to save 20,006 

Euros. We’ve also made the Value Added Tax exoneration refunds from government 

increase from 7,514 Euros in 2007 to 72,235 Euros in 2008 as a result of improved 

procurement administration. This represents a nominal revenue increase of 64,721 Euros 

(861 %)  

 

The hospital pharmacy had in stock 6,000 tablets of aspirin 500mg expiring at the end of 

this month of May. The hospital has only 2,000 tablets absorption capacity. With the 

systems now in place and information proactively collected from the books, we have been 

able to manage those 4,000 tablets that would have expired. There are many cases like 

those in other sectors 

We have used the Humanitarian Logistics Competence Framework: 
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• doing supply chain management assessments  

• to build further training for warehousing 

Senior staff made the case that CHL saves their organisations money by providing training 
at a fraction of the cost that would be required to provide it in-house, and that the quality is 
higher than a home-produced course would be. 

It costs ~$5,000 to provide 1 week of conventional training in Warehousing for someone in 

Darfur. CHL is very cost effective by contrast. 

ICRC does not have this detailed basic training for logisticians – it is really useful for them. 

World Vision will engage with CHL rather than reinvent the wheel 

It has been possible to build the medical logistics training on the back of the CHL. It will be 

an additional (optional) module for CHL. 

The Cluster is developing the Logistics Operations Guide using the CHL as its benchmark. It 

will have a dramatic impact on job profiles and TNI. 

I encourage national staff (2 or 3 so far) to take the training as there is no alternative 

specific training. 

Useful when there is no access to training in country  

CHL has improved access to logistics training, which is firmly based on the ground.  

Previously the only training available has been either in-house, or from academics 

There is the issue of what is available for study beyond CHL 

CHL develops national humanitarian logistics capacity. Particularly valuable for NGOs 

whose humanitarian logisticians need to do a bit of everything – they don’t have specialists 

to support them. 

CHL is beginning to be used as part of recruitment, cited as a desirable qualification:  

We have used the Humanitarian Logistics Competence Framework: 

• in developing job descriptions  

• job matching  

UNICEF recruited on staff with CHL: Performed well  

Competence model can be used as recruitment tool 

We use and promote staff when they are CHL,  

It helps National staff taking over from delegates,  

The Competence Framework provides common ground for future recruitment. 
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We ask all applicants for the job of Logistics Coordinator whether they have CHL. 

Organisations’ human resources departments are beginning to take a more long-term 
strategic approach, in spite of the short term employment contracts which are the norm. 

There should be better links between logistics and human resources departments. 

Developing job description using internal set of competences 

Problem for students when they move/change organisation/position 

We have used the Humanitarian Logistics Competence Framework when creating a request 

for proposals for a Training Institute 

UNICEF: Professional Development used two Fritz certifications as a basis to develop 

courses and training 

Need to publicise the existence of the Competence Framework 

Need to make sure the HR department staff are all aware of the Competence Framework 

Negative side: It could be creating expectations that organisations cannot meet “BUT” it 

also creates mobility 

Organisations are starting to look strategically at developing their capacity. 

A major agency has included CHL in their 4 year strategy.  

World Vision used the materials for supply chain management. 

Setting benchmarks for common standards of competent performance leads to raising the 

value of the human resource. 

The agency is getting the message, they are not cutting back on staff and training 

There is a greater awareness of CHL and CHSCM in World Vision  

4.5 Impact on beneficiaries 

Examples of direct benefits to beneficiaries were rare (as opposed to improved fleet 
management, improved procurement, and improved warehousing which were 
commonplace). Some examples are: 

Emergency response made easy due to course guidance and learning materials. 

 

15, 000 Refugees, and 10,000 IDPs were served. 

Capturing best practice 

Better, more timely deliveries  
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I have practically used this course in my present organisation and I expect to use this 

course in any suitable Humanitarian Organisation anywhere in the world. 

• I have purchased materials as per the requirement of the organisation  for making 

shelters for affected people in our country and arranged to send them in time to 

maintain all the procurement procedure as I learnt from CHL.  

• I was able to transport those materials to the affected area in time with maintaining 

the standard transport procedure and rules as I learned from CHL.  

• I have successfully distributed materials (items for Shelters, Blankets and food) among 

the affected people as per the requirement of the organisation as I learned from CHL. 

• I was successfully able to distribute the dry food and normal food items among the 

flood affected people in our country as per the requirement of the organisation.  

4.6 Impact on Humanitarian Logistics overall 

Three effects can be discerned: 
• An improvement in professionalism of the function. There had previously been no 

history or culture of training in this field, with no recognised qualification. 

• As a consequence, an improved recognition of the logistics function in relation to 
other functions. There has been a noticeable impact in the way that logistics is 
viewed by colleagues and seniors. It is now recognised as a role – previously it 
was not taken seriously. 

• A reported improvement in the way that different organisations now co-operate 
much better. There is now a common language and sharing of resources, in place 
of rivalry and competition. 

These of course contribute to the improvement of humanitarian relief and development 
generally. 

Students have provided feedback that they feel like something new has been developed for 

them: “a home” 

CHL terminology (vocabulary) becoming common terminology  

We are struggling to agree the terms to use in the MedLog course (e.g. stock, inventory). It 

is important to share a common vocabulary. In the past different terminology has proved a 

barrier between agencies. 

CHL has contributed to a general awakening process (to logistics) in UNHCR 

CHL approach and methodology now being adopted e.g. cluster approach 

Logisticians are a key to the delivery of the UNHCR mandate 

The competence framework can provide a benchmark to show value for money. 

As a result of doing the course, there is improved communication between different 

specialties 
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CHL gives a sense of the supply chain team and of the whole supply chain 

Logisticians need to have a common framework and to see the overall picture. 

CHL helps the individual to see where they fit in. 

Keep it English only, as English is the international log language 

WFP no interest in translation of material, but prefer to have staff learn English better. 

We have been made aware of a large number of initiatives and groupings in and around 
humanitarian logistics. 

• The Project Manager developing the Logistics Operations Guide (LOG) for the 
Logistics Cluster is using the competence framework and CHL. The LOG is a 
handbook for the Logistics Officer in the field responding to an emergency, 
providing guidance and templates for practical use. It will provide a perfect 
complement for the CHL, offering a consistent and convenient reference document. 

• Women in Supply Chain Excellence (WISE) 
• CILT and and its HELP Forum  
• People in Aid is trying to develop coordinated responses to staff capacity building 

and developing standardised competence frameworks.  
• People in Aid is part of the Emergency Personnel Network (EPN) which has 140 

member organisations. It coordinates good practice amongst humanitarian 
organisations in the area of human resources and personnel. The EPN Rome 
conference May 2007 (Spotlight on Professionalism – the Role of Human 
Resources) resulted in recommendations for professionalizing humanitarian 
occupations. 

• MANGO is a similar organisation working for NGOs in the area of finance and 
accounts www.mango.org.uk 

• Emergency Capacity Building project 
• Cranfield and Cardiff universities Humanitarian Logistics Initiative 
• Enhanced Learning & Research for Humanitarian Action (a group of UK 

universities with funding from UK Further Education Funding Council, wishing to 
get involved in humanitarian emergency sector) is keen to start academic courses 

We recommend that HLA should be responsible for coordinating with such bodies on 
behalf of CHL. 

An aspect mentioned by several informants is the interest in the humanitarian logistics 
sector from universities, related to both potential courses and research. There is a 
Humanitarian Logistics Network with 17 universities worldwide as partners. Universities 
would like to be able to recognise CHL as a qualification fulfilling their entry requirements 
as entry qualification for Bachelor degree (and CHSCM for Masters).  

Academia is very interested in the course and its development.  

Need to have a large picture, integrating academic and short courses, at higher levels and 

for many countries. 



  

Evaluation of CHL 33  Final Report 

There is a variety of humanitarian logistics courses offered in addition to CHL. We have 
contacted REDR and Bioforce, and they (together with CILT) are already collaborating with 
each other on joint initiatives, and are keen to coordinate with CHL to ensure consistency 
and complementarity. Some differences exist because of a differing concept of what falls 
within logistics in France compared to the Anglophone world. We believe that it is 
important for these organisations to coordinate their offerings, by using a single 
competence framework which can be used as the basis for each course’s learning 
outcomes. This would help individuals and organisations choosing appropriate courses. It 
would also identify career progression routes and ensure that suitable courses are 
available to all (taking account of language, format and location). Finally it would enable 
mutual recognition of qualifications as being equivalent and providing access to higher 
courses or exemption from particular modules.  

CILT needs to recognise CHL and CHSCM as exempting from some of its membership 

requirements. 

Previously the only training available has been either in-house, or from academics 

There is the issue of what is available for study beyond CHL 

Can REDR courses contribute to recognition? 

We have been repeatedly told that “CHL has helped to bring together the global 
humanitarian logistics community” and this is perhaps one of its major impacts to date.  

Bringing together Heads of logistics in different agencies has been a major achievement of 

CHL. 

It is undeniably true that the development of CHL has promoted the process of inter-

agency cooperation, and the improved functioning of the Logistics Cluster. 

The experience of developing CHL has influenced the way in which the organisations now 

collaborate. 

It has helped the Logistics Cluster to work together better. 

This inter-agency cooperation has led to additional initiatives:  

CHL has led to other projects (both as a result of interagency cooperation and also 

generated by the CHL Steering Group) 

It has also led to shared approaches and language which again promote cooperation, 

standardisation and economies of scale by avoiding conflict and duplication. 

Certain concepts (eg push versus pull as a response to an emergency) are beginning to be 

adopted generally. The vocabulary and concepts are being shared between agencies. 

Competence-thinking has been revolutionary to Fritz and the sector. 
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The competence framework can be helpful in describing the similarities and differences 

between agencies, and between humanitarian logistics and commercial or military 

logistics. 

CHL and its competence framework have clarified differences between humanitarian and 

commercial and military logistics. 

4.7 Impact on Humanitarian sector overall 

We have found that most of the humanitarian sector appears to be unaware of what has 
been achieved in humanitarian logistics. For example, the second phase of the Emergency 
Capacity Building project was not aware of CHL, CHSCM, the competence framework, 
HLA and what had been achieved in humanitarian logistics. Since CHL provides an 
example of best practice in developing a coherent competence framework, competence-
based training and a professional institution, this is unfortunate and is leading to 
duplication.  

The combination of the competence framework, CHL and HLA is unique. 

CHL and the competence framework enable adaption/adoption of a suitable model for the 

whole humanitarian sector rather than parallel reinventions, not only with regard to 

training of humanitarian logisticians 

CHL and the competence framework should be promoted within the humanitarian aid 

sector more generally. 
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5. Recommendations for Change and Development 

5.1 Publicising 

1 CHL and the competence framework should be publicised within the humanitarian 
aid sector more vigorously and more generally, to senior decision-makers in relief 
agencies and to donors, not just to the logistics staff. CHL needs to be perceived 
as the benchmark for competence in Humanitarian Logistics. 

2 Use the renewal of materials and presentation for a re-launch, with strong 
awareness-raising efforts, including clear guidance on suitable candidates. 

3 Publicise how the process of creating CHL (and particularly the involvement of the 
Advisory Committee) has brought together the global humanitarian logistics 
community, as an example of best practice. 

4 The competence framework should be packaged in an easy-to-use format, 
included in the learning materials CD, publicised and distributed freely to 
employers (especially their Human Resources, Training and Development 
specialists) and others within the humanitarian and logistics sectors, together with 
suggestions for how to use it (in job descriptions, appraisal systems, recruitment, 
promotion, continuing professional development, career development, training 
course design, etc). Publicise the competence framework to organisations’ HR 
departments and senior decision-makers/budget holders. 

5.2 Materials and Software 

5 Student should agree to the End User Licence Agreement prior to payment. 

6 Ensure that the software is more user and printer friendly, and compatible with all 
main internet browsers. 

7 The document presentation/layout should be reviewed to look more professional 
and make it easier to read, for example using titles and a numbering system, using 
modern hyperlink techniques, using more graphics (diagrams, layout, tables and 
pictures) to break up and reduce text. 

8 There should be an index for the Learning Materials (preferably an index for each 
Unit) with hyperlinks. 

9 Explicit statements should be included in the Learning Materials and Learning 
Tasks, encouraging students to use real-life documents that they have produced 
themselves. 

10 The competence framework should be included in the Learning materials CD. 

11 The Materials should be cross-referenced to the new the Logistics Operations 
Guide (LOG) being developed for the Logistics Cluster  

12 The Materials should introduce Occupational Safety & Security, IT & 
Communications. It may be that these topics merit development in the future into 
additional optional modules, comparable with CHMLP. 

13 LLA should advise on moving to a modular approach: providing intermediate 
qualifications (either provide a qualification at the end of each Unit, or offer Part 1 
covering Units 1,2,4 and 5, and Part 2 covering 3, 6 and 7), and allowing 
candidates to study the Units 2 to 6 in any order. 
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14 Unit 2 (Warehousing) should be less idealised and more practical. There is a need 
to reduce the size of this unit and focus more on humanitarian sector reality, 
removing those commercial sector practices which are not usually relevant. 

5.3 Coaching and Support 

15 Set up an automatic and continuing alert system that warns coaches that someone 
is not progressing. Coaches need to do more to help slow progressors in the first 
Unit. 

16 The on-line students’ forum needs to contain more interesting information in order 
to encourage people to use it. It should be merged with the HLA on-line forum so 
that students feel part of a wider humanitarian logistician community, and ‘alumni’ 
should be encouraged to remain in touch through it. 

5.4 Finance 

17 A sustainable pricing model is needed that is seen to be fair, reflecting the different 
markets (local national staff, expatriate staff, self-funded and employer-funded) to 
maximise uptake. It needs to take account of short-term contracts and retention 
issues. 

18 This system should promote the development of a pool of humanitarian logisticians 
from which organisations can recruit in emergencies.  

19 The funds for scholarships and bursaries need to be augmented so that talent is 
not lost because of the cost of fees. 

20 Funding is needed so that a regular 3 year review/evaluation/upgrade is held. 

21 Organisations should develop a policy for training their logisticians, that includes 
funding support and support by managers, and recognition of relevant 
qualifications (such as CHL). 

22 a Humanitarian Logistics Scholarship Fund should be created to administer 
scholarships to cover CHL fees on behalf of the sector. The majority of funds 
should go to employees of the organisations providing the funding, but some being 
retained for those not employed by the contributing organisations. 

5.5 Institutional Aspects 

23 Integrate CHL fully into HLA, by using the competence framework to define the 
membership grades, and using the qualification as one route to full membership. 
Even if HLA should introduce membership fees in future, CHL students could be 
offered free membership for 18 months. 

24 HLA should be responsible for leading and promoting CHL’s development. 

25 HLA should coordinate with external bodies related to humanitarian logistics and 
the humanitarian sector generally, on behalf of CHL. 

26 In collaboration with CILT, Bioforce and REDR, develop a coherent qualifications 
framework, based on a single shared competence framework and to ensure an 
integrated complementary set of qualifications and courses.. 
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27 Obtain an EQF (European Qualifications Framework) level and perhaps ECVET 
(European Credit Framework for Vocational Education & Training) credit value for 
the course, to broaden its international recognition. 

28 Explore external recognition of CHL by universities 
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1. STRUCTURE OF THE REVIEW 
We will review from the documents only points to be discussed.  

We can consider that when a paragraph/module is not commented it means that the paragraph/module is 

fine.  

To help connecting the review to the original document, for every comment the original document title will 

be present, like in this example below 

HUMANITARIAN ACTORS 

UN AGENCIES 

This indicates the comment will be in the original document under Humanitarian Actors, then under UN 

Agencies. 

1.1. Examples 

Page xxx 

In this box will be a copy of the text to comment from the original document. To facilitate the review, it will always be 

in a blue box 

This is a proposition / comment box, for the above paragraph in “blue” 

The comment box will always be in “pink” 

When possible a website reference hyperlink will be present to support the comment. The web address will 

be directly readable or it will be a text naming the link with an hyperlink tag (in blue or purple underlined) 

use the key [Ctrl] on your keyboard+ Mouse Left Click to open the web page 

2. COMMON NOTES FOR UNITS 1 TO 7 
To avoid too much duplication and a lengthy report, this section is common to all Units and tasks. 

Within each Unit, the subjects 2.1 to 2.7 will be present with their link to the common notes to easily return 

and see the common note, and with additional comments, when necessary, specific to the Unit. 

2.1. Presentation 

• The titles colour coding blue bars with yellow text, red bars with white text, blue bars with 

white text and red text underlined is somehow confusing. It is difficult to know at which 

level we are. 

• It may be good for the modules to adopt another presentation with numbering (like this 

document). It is easy to add a “theme” with the size of the title according the level (like the 

structure of this document), and also get a blue, red or any colour, bold, underlined... This 

may help the students to know where he/she is. 

• The copyright footer is also too visible, and attracts the eye too much. 

 

2.2. Table of contents 

• The table of contents are not hyperlinked / clickable to go directly to the title/section, the 

user must scroll down, and search for the module/section. Table of contents can be gener-

ated automatically if the titles are hyper tagged in Microsoft Word if the titles are created 

with embedded hypertext level (see 2.1 presentation). 

 

2.3. Index 

• There is no index of acronyms, organisation list etc..., again with hyperlinks so the user can 

click on UNWFP within a paragraph and go directly to its definition, website link, or links to 
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pages where the same names appears etc... within the Index. This would be a plus to the 

modules as a reference material. 

2.4. Link to other sections/paragraphs 

• Often a paragraph refers to another one in the current module; or refers to a paragraph in 

another module/document. Again hyperlinks can help to jump directly to the reference and 

go back to where the user left his/her reading. 

2.5. Graphs and pictures 

• Pictures are in colours but with compression artefacts (sort of blurry cubes due to a high 

picture compression). It may be interesting to increase the visual quality of the documenta-

tion, and looks for example more professional. Inserting good quality picture in the original 

word document and then use Adobe acrobat or any other PDF printing software to de-

crease the weight/resolution of the pictures, to keep a good visual quality. 

• It may be also interesting to use software like Microsoft Office Visio to draw the graphs 

with vectors and keep the highest quality for a low weight in Kilobytes and bring more col-

ours to the document 

• Inserts of tables are sometime a .JPEG or .GIF picture. With data compression, it is not 

readable with ease. The possibility of inserting a table in the original word document from 

for example excel, should be use as much as possible, and will decrease the weight of the 

document in PDF format 

2.6. Forms and examples of documents 

• There is, in most of the CHL Modules, reference to a form or a document, for example a 

way bill, a requisition, a packing list..., but there rarely annex or repository of forms. The 

students are encouraged to refer to their own organisation form. But not all organisations 

have all the forms referred in the Units. 

• A repository of forms and link from Units to this repository will certainly help the students 

in his/her studies. 

• Also by introducing minimum standard forms, it will help the standardisation as all CHL stu-

dents will have the same minimum standards. 

2.7. Tasks 

• The form for communicating the task is a Memo addressed to the student. It is in a clear 

language, generally taking words from the training unit.  

• There is a reminder on which Module to use within the Unit (but no page number) to guide 

the student. It may be good to also add where about to look on the scenario, on the CD 

(Hyperlinks to the pages on the CD). 

• There is some “coaching notes” to help the students to focus on the work to achieve. 

• Assumptions are also sometime present, as it is difficult in a scenario to “paint” the real life 

and the 100’s if not 1000’s of information making the final decision. This guides the stu-

dent’s decision to the route he/she should take, so he/she will not start an “assumption 

tree” and loose time or never arrives to a result. 

• There is sometime a meeting notes, or an appendix to support the task to be completed, it 

brings some “reality” to the scenarios, and valuable information to finish the task. There is 

may be the possibility to increase these notes to increase realism. 

• The task documents format is a U.S. standard; format ISO 216 (A4) is more common to the 

rest of the world, and will print well, especially when the task is on 2 pages. 

• Word document layout can be modified by the printer when printing from a word process-

ing software. PDFs are preferable for sharing read only document (format ISO 216 should 

be use see above). 

• Sometime the jargon used in the task is not directly coming from the course materials; this 

can be confusing for the students Example: 
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TASK 4 – HUMANITARIAN AID SUPPLY CHAINS 

What other actors/stakeholders are involved in the aid operation in Betaland?   

The word Stakeholder is not use once in the Unit1, and can be difficult word to understand/conceptualise 

for none English native speakers.  

3. Common notes for the CD materials 
The documents and CD inside the received envelope look of a professional quality. 

3.1. Paper documents 

3.1.1. Letter of introduction 

This letter gives the first step on what to do and contacts details. 

3.1.2. The CD rom running instructions 

Minimum Pc requirements do not include the need for speakers. There is a need for Microsoft Excel 

(and word). 

We could not find this information on line on the Fritz nor the LLA web site (10 minutes search) 

3.1.3. The End User Licence Agreement (EULA) 

We do not recall agreeing to a EULA online when we enrolled. It is a must to get the client agreeing 

this before sells (at least according to the European Community consumer laws for on line sales) or 

it has not the same legal value. 

3.2. The CD itself 

Very professional CD on the outside, donors and partner are named. 

When using for the first this CD, it can be confusing for users who does not read the documentation 

fully and rush to the CD and found 28 files at the root of the CD and 12 folders. It could be better to 

review the file structure to show in the root the minimum number of file possible.  

• The index.html 

• The “CD ROM installation instructions V0602.doc” (should be a simple text file “CD ROM in-

stallation instructions V0602.TXT”as it may not be possible to open on some old computer 

without word). 

• The Licence Agreement.doc (should be a text file named “End User Licence Agree-

ment.txt”). 

• It is also possible to make the CD to “auto run” on most of the computer when inserted; 

3.3. The software 

• Once the Index.html files Launch, the interface appears. The mandatory use of Internet ex-

plorer is restrictive. Thirty percent of internet users (survey first quarter 2009) use other 

browser solutions (like Mozilla, Firefox, Opera ...) this statistics includes Mac users. The 

software is not useable on Firefox and we had to install internet explorer 8 to run it. 
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3.3.1. The audio introduction 

• The audio introduction did not work straight away, on windows XP Pro, 1 year old com-

puter, on windows XP family edition on a brand new “netbook”, and on another laptop 

with windows XP. Please see attached document “audio warning screen shots.pdf”. It fi-

nally works for an unknown reason. 

• The English voice is a reasonably mild on language accent. It would help to have the subtitle 

to support weak English speakers. 

• Some of the UNIT names during the presentation are slightly different from the PDF file 

given, mostly shorter names. 

• At one point the voice says that the document is opening in a word document when it 

opens an HTML file in the internet explorer browser. 

3.3.2. The quiz 

Question 11 what determines the quality of sugar.  

Should add “sucrose content” to the right solutions. 

According to the purchasing data / View 'Sugar - Specification' 

“The quality of the sugar is determined by the sucrose content. This is measured through the polarisation 

process.” 

• The “Finish button” does not “go” anywhere. 

• The “review quiz” button to see right and wrongs answer is a good idea, but it should also 

show for wrong answers the path to the document for information. 

• There is a button  with no apparent use (open close a little window at the bottom of 

the screen). 

• There is no backward – forward button or a scroll bar to move within the audio presenta-

tion. Missing a sentence and the user will have to listen to the whole audio again. 

3.3.3. Use of the menu system (on the left side) 

• Fairly classic the use of the menu is straight forward. 

• The use of pop up windows is not very practical (most of current browser integrate an anti-

pop up windows system), Inlay windows would be more efficient (means no popup, a click 

open on the target within the same page, in a frame, keeping access to the menu bar, with 

possible access to a secondary bar on the top of the central frame. 

• The pop up windows are too small and the use of side “scroller” is necessary and can be-

come annoying for users, especially when using a large screen. Inlay in full window would 

be better. 

3.3.4. Printing 

• When there is a little Icon . In this case the printing is correct and all information are 

printed.  

• When a document with this icon in front the hyperlink  the document cannot be printed 

properly, and the user will have to copy and paste for example in word to be able to print. 

• In general, like for the Units, it would be practical to have a link to download a protected 

PDF file, within the online document. 

3.4. Additional software programme provided 

The adobe PDF reader is an old version 5, and it is no more downloadable from Adobe web site 

Latest version of PDF reader by Adobe for windows 2000 SP2-3 or higher is available for download. 
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The highest version the V9.1 works only on windows XP and Vista. Version 7 is still available for 

download (so supported by Adobe) and can work on windows 2000 to windows XP but not Vista. 

The excel viewer is not compatible with Excel 2003; it may be an advantage to user if they do not 

have excel to get a higher version of the viewer for other files. Excel viewer Microsoft page 

It could be possible to add a Word viewer, in case of a student do not have word installed on 

his/her available computer Microsoft word viewer  

Software’s are given for Windows operating system; some users use Mac or Linux operating sys-

tem, what about them?. 

3.5. The scenario 

For the time passed looking at the scenario, we could not find any “breach” in the structure, or con-

tradictory information. The map have a good design, all necessary information are presents. 

4. CHL UNIT 1 HUMANITARIAN SUPPLY CHAIN 

4.1. Presentation 

Same as Common notes for module 1-7, presentation  

4.2. Table of content 

Same as Common notes for Module 1-7, Table of content 

4.3. Index 

Same as Common notes for Module 1-7, Index 

4.4. Links to other sections/paragraphs 

Same as Common notes for Module 1-7,Link to other sections/paragraphs 

4.5. Graphs and pictures 

Same as Common notes for Module 1-7, graphs and pictures 

Few pictures would have also given some colours to the reader. 

4.6. Forms and documents 

Same as Common notes for module 1-7, Forms and example of documents 
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4.7. Review of modules 

4.7.1. Module 1 : HUMANITAIRAIN AID 

MODULE 1 : HUMANITAIRAIN AID 

WHAT IS HUMANITARIAN AID? 

DISASTER OR CRISIS 

Page7 

This is a situation that disrupts normal life to a point that people’s lives and/or livelihoods are put in danger. 

The CRED definition, which includes the words “External Assistance”, may be more accurate 

The Centre for Research on the Epidemiology of Disasters (CRED) in Brussels, Belgium, uses the following 

definition: 

“A disaster is a situation or event which overwhelms local capacity, necessitating a request to a national or 

international level for external assistance.” 

Page7 

Man Made – an example of these are armed conflicts. 

“Human”-made disaster may be more appropriate for gender purpose. 

It may more accurate to expand Human-made disaster with for example: industrial, ecological, nuclear, 

military or mass people displacement disasters. 

HUMANITARIAN ACTORS 

UN AGENCIES 

Page 12 

United Nations Joint Logistics Centre (UNJLC). 

 

Page 13-14 

UNITED NATIONS JOINT LOGISTICS CENTRE (UNJLC) 

The UNJLC is an inter-agency facility reporting to the Humanitarian Co-ordinator within a complex humanitarian crisis, 

and overall to the Inter-Agency Standing Committee. Its mandate is to coordinate and optimise the logistics capabilities 

of humanitarian organisations in large scale emergencies. 

It operates under the custodianship of the World Food Programme (WFP) who is responsible for the administrative and 

financial management of the Centre. 

It is funded from voluntary contributions channelled through the WFP. 

Key features of the UNJLC are: 

_ The Inter Agency Committee provides the UNJLC with its mandate and activation. 

_ The United Nations World Food Programme (WFP) is the custodian of the UNJLC. It contributes staff and resources, 

and houses the UNJLC core unit. 

_ The United Nations High Commissioner for Refugees (UNHCR) is a partner in the UNJLC. It contributes staff to the 

UNJLC core unit. 

_ The United Nations Children Fund (UNICEF) is also a partner in the UNJLC and also contributes staff to the UNJLC core 

unit. 

_ The International Organisation for Migration (IOM) is also a partner in the UNJLC and also contributes staff to the 

UNJLC core unit. 

The UNJLC has been closing from the 31st of December 2008 and it is now integrating in the Logistics Clus-

ter  

http://www.logcluster.org/#documentContent 

http://www.humanitarianreform.org/humanitarianreform/Default.aspx?tabid=81 

The whole paragraph needs to be re-written to integrate the Logistics Cluster, the U.N. coordination body 
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THE RED CROSS AND RED CRESCENT MOVEMENT 

Page 15 

THE RED CROSS AND RED CRESCENT MOVEMENT 

Should be “International Red Cross and Red Crescent Movement” without the “the” and with International. 

“The” is generally use when speaking of the “Federation” 

 

Page 16 

The International Federation of Red Cross and Red Crescent Societies is the world’s largest humanitarian organisation. 

Founded in 1919 it comprises of member Red Cross and Red Crescent Societies (which numbered 183 in 2005). 

Sentence starting by “founded in 1919...” is missing something. 

The words “(which numbered 183 in 2005)” should be replaced by. 

“Early 2009, 186 National Societies are recognized by the ICRC and admitted as full members of the Federa-

tion”. 

INSTITUTIONAL DONORS 

Page17 

USAID – The United States Agency for International Development. 

ECHO – The Humanitarian Aid Department of the European Commission. 

IMF – The International Monetary Fund. 

DFID – The United Kingdom Department for International Development. 

OPEC – The Organisation of the Petroleum Exporting Countries. 

Should be presented in alphabetical order, for political correctness. 

OPEC is not very well known as institutional donors for humanitarian organisation, World Bank, EBRD are 

more known as institutional donors, and more representative of the humanitarian common goal. 

MEDIA 

Page17 

Should add something about the presence of organisations regulations on media or communicating with 

Media (U.N., Red Cross, Oxfam GB…). It is easy to do more harm than good. This should be reflected in the 

Media paragraph. 

PRIVATE SECTOR INITIATIVES 

Page 17-18 

Some private sector initiative can damage the organization reputation or hurts its own ethic (getting a bet-

ter exchange rate for local currency with a supplier who in fact deal also illegal diamonds and needs cash in 

country to pay his “security” personnel), or cost more money (donation of a 20’’ container of shoes, cost of 

transport by the NGO, arrived at the warehouse it was damaged left shoes only, from a production line), or 

can have some political implication (owner is a former general, who ordered massacres few years before). 

It’s important to add a paragraph to warn students about private sector benefit but also abuses. 
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PHASES OF HUMANITARIAN RESPONSE 

Page 18 

Disaster Prevention 

The International Red Cross Movement use the words ”Disaster Risks reduction” and seems more accurate 

than to prevent the disaster of happening 

Disaster risk reduction, Page 6 from the book “Defusing disaster Reducing the risk: calamity is unnatural”: 

Risk reduction aims to minimize the impact of natural hazards like earthquakes, landslides and hurricanes 

on disaster-prone communities by doing everything possible before disaster occurs to protect lives, limit 

damage and strengthen their capacity to bounce back quickly from adversity. A natural hazard only be-

comes a disaster when it disrupts society’s normal functioning. Risk reduction is a framework of elements 

ranging from early warning of hazards to community self-assessment and action to reduce local vulnerabil-

ity. 

Source http://www.ifrc.org/what/disasters/resources/publications.asp 

Also WFP’s 5 Humanitarian Response Depots http://www.unhrd.org/ 

SOURCES OF RESOURCE 

CASH 

GRANT APPLICATIONS  

Page 22 

Institutional donors are major sources of money for both NGO’s and UN Agencies. Two of the largest donor organisa-

tions are the government members of the European Community through the European Commission Responsible for De-

velopment and Humanitarian Aid (ECHO) and the United States government through the government agency USAID. 

DFID ( http://www.dfid.gov.uk/ ) is also a very large donor organization, and should be named. 

ECHO is The European Community Humanitarian Aid Office (ECHO) and support only Humanitarian pro-

grammes. 

APPEALS 

Page 22 

Missing and should be added: the DEC, Disasters emergency committee http://www.dec.org.uk/, a good 

example of appeals. 

THE CULTURE, ENVIRONMENT AND INFRASTRUCTURE OF COUNTRIES 

THE CULTURE, ENVIRONMENT AND INFRASTRUCTURE OF COUNTRIES RECEIVING AID 

COMMERCIAL IMPACT 

Page 35 

To avoid having this negative effect, organisations may have to source goods internationally which will mean more 

time and cost to acquire and transport them. 

May mislead the student who need to meet donor’s requirements on procurement, or to have a weaver if 

it against donors requirements. For example to procure outside the country (ECHO), or opposite in country 

or regionally (USAID) a weaver must be signed to protect the procuring organisation 
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4.7.2. Module 2 : THE ROLE OF LOGISTICS AND SUPPLY CHAIN IN 

HUMANITARIAN AID 

MODULE 2 : THE ROLE OF LOGISTICS AND SUPPLY CHAIN I N HUMANITARIAN AID 

WHAT IS THE SUPPLY CHAIN? 

Page36-41 

In this section the word pipeline is not mentioned once (in the whole Unit actually). 

Several organisations use the word pipeline for the supply chain, International Red Cross movements, the 

Logistics Cluster, UNWFP… The pipeline is from the procurement of goods and services to delivery (IFRC 

define the pipeline up to the first warehouse in the country of operation). 

It would be so of a benefit to rewrite this introduction, introducing the word pipeline; at country level logis-

ticians will have to use this word in the LogCluster Meeting 

Also it would be good to give standard steps of the supply chain (from order to deliver), and take part of 

the chain within each Unit 

THE MAIN COMPONENTS OF THE SUPPLY CHAIN 

TRANSPORT 

 

Page 41 and 43 

This graph is confusing (where are we physically in each box). From central warehouse to regional ware-

house is generally an international movement? Or may be regional means district level? What about inter-

national border transfer by boat and rail? Overall the graphical quality is poor and could be upgraded, using 

colours, icons, and show all possible routes (from airport to beneficiaries for example). 

Need to be reviewed, corrected and upgraded. 

THE ROLE OF SUPPLY CHAIN AND ITS LINKS WITH OTHER AID 
THE ROLE OF SUPPLY CHAIN AND ITS LINKS WITH OTHER A ID ACTIVITIES 

SUPPLY CHAIN PREPAREDNESS 

SUPPLY CHAIN FACILITIES AND SUPPLIES 

Page 46 

The addition of few links to standard item catalogues may help some student without standard item (For 

example Save the Children UK) 

http://www.icrc.org/emergency-items/, http://www.supply.unicef.dk/Catalogue/  
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4.7.3. Module 3 : IMPROVING THE PERFORMANCE OF THE SUPPLY CHAIN 

MODULE 3 : IMPROVING THE PERFORMANCE OF THE SUPPLY CHAIN 

UNDERSTANDING THE SUPPLY CHAIN PROCESS 

Page 53 

May be missing: Many NGO’s staff does not understand the « time frame » necessary to set up a supply 

chain and the time necessary for the goods or commodities to go down the supply chain (pipeline from 

inlet to outlet). 

Programme staff especially cannot measure the time necessary to produce and send 500 hand pumps from 

India to Angola, with custom clearance and other bad weather delays. Like said below, communication can 

break the lack of understanding of the supply chain 

POOR COMMUNICATION 

Page 55 

Communication between people can be poor for a number of reasons including: 

People not having good communication skills. 

People not knowing what to communicate. 

People not knowing who to communicate with. 

People not wanting to share information. 

People forgetting to communicate. 

Page 55 

Proposition for additional example: “People not willing to listen/recognize needs, problems and solutions”  

MEASURING SUPPLY CHAIN PERFORMANCE 

Page 57-59 

Measuring the supply chain performance is a must to improve it. It may be good to speaks about bench-

marking the results against what the supply chain should be, benchmarking will highlights were the supply 

chain is dysfunctional (called also bottle-neck) and give information for the next step, improving it. 

Also measuring supply chain performance is an ongoing task, which will end with the closure of the supply 

chain. This will help “prediction” of bottle-neck in the near future and act prior damages. 

Example in 2005, UNJLC in Sudan with the increase of Diesel vehicles in country (over 570 4x4 for the Dar-

fur’s within that year, 100,00’s of tonnes transported) study the diesel supply chain for Sudan as a whole, 

and notify the government of the risk of lack of Fuel few months down the line, and facilitate meeting with 

international suppliers. The result was very positive with no lack of diesel in country at the D-date. Diesel 

supply chain was monitored every month to ensure functional supplies to the community. 

IMPROVEMENT OPPORTUNITIES IN HUMANITARIAN SUPPLY CH AINS 

COMMUNICATION, CO-ORDINATION AND COOPERATION BETWEEN AID ORGANISATIONS 

Page 60-61 

There is a real need to introduce and rewrite this section with the Logistics Cluster created exactly for that 

precise purpose. The Cluster Approach was endorsed by the Inter Agency Standing Committee (IASC) in 

Sept. ‘05 The IASC, in its own words, is "the primary mechanism for inter agency coordination of humanitar-

ian assistance. It is a unique forum involving key UN and non-UN humanitarian partners". 
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KNOWLEDGE AND USE OF PROCESSES AND PROCEDURES 

Page 62 

It would be interesting to develop more on 2 sets of procedures, especially with organisations working in 

both fields of activities, development and humanitarian (emergencies) programmes. Development proce-

dures regarding logistics and supply chain are often too slow for disaster relief work. 

For example: 3 Quotations for 10 USD and above is may be appropriate for development work, but not in 

the first phase of an emergency. 

Also during the first phase of an emergency many Governments change regulation their countries (gener-

ally in custom and import taxes) for few weeks or months, it is important to follow and check often the 

changes in the regulation in country to avoid bottle-neck and take opportunities to improve the supply 

chain. 

USE OF INFORMATION TECHNOLOGY 

Page 63 - 64 

It does not replace people or processes, but it can improve the efficiency of the people and the processes. 

 

Production of Reports – to reduce time in collating information required for supply chain reports, e.g. donor reports. 

It may be interesting to develop more on this paragraph on the truth that IT does not replace processes. 

When an IT system is in place, a backup paper system must be ready to take over a major failure of the IT 

system, or the supply chain will stop. 

Also it may be good to speak about, and to use the word, accountability and not only production of report 

4.8. Tasks review 

Same as Common notes for module 1-7, Tasks  
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5. CHL UNIT 2 WAREHOUSING AND INVENTORY 

5.1. Presentation 

Same as Common notes for module 1-7, presentation  

5.2. Table of content 

Same as Common notes for Module 1-7, Table of content 

5.3. Index 

Same as Common notes for Module 1-7, Index 

5.4. Link to other sections/paragraphs 

Same as Common notes for Module 1-7,Link to other sections/paragraphs 

5.5. Graphs and pictures 

Same as Common notes for Module 1-7, Graphs and pictures 

Pictures are related to the text, without saying the origin. 

5.6. Forms, example of documents 

Same as Common notes for Module 1-7, Forms and example of documentations 

There is few example of documents structure.  

5.7. Review of module 

5.7.1. Module 1 : THE FUNCTION OF WAREHOUSE AND INVENTORY 

MANAGEMENT 

MODULE 1 : THE FUNCTION OF WAREHOUSE AND INVENTORY MANAGEMENT 
WAREHOUSES AND INVENTORY IN HUMANITARIAN SUPPLY CHA INS 

WHAT HAPPENS IN A WAREHOUSE? 

There is something misleading in the word “bulk”. 

Generally use for none packed commodities like, wheat, corn, rice... loaded into non-containerised ships or 

trucks designed to carry “bulk cargo”. At one point the bulk will have to be packed / bagged if not proc-

essed to another form directly. 

In this document it looks like when commodities are not on pallets, or in large quantity, its “bulk”. There 

may be a need to review this module to match actual jargon of the Logistic Humanitarian world. 

 

General note 

WAREHOUSES AND INVENTORY IN HUMANITARIAN SUPPLY CHAINS, THE FUNCTIONS OF WAREHOUSE AND 

INVENTORY MANAGEMENT and PROCEDURES AND POLICIES are very « standard » and cover well all the 

divers’ aspect of warehousing. 
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5.7.2. Module 2 : IDENTIFYING WAREHOUSE REQUIREMENTS 

UNDERSTANDING MODULE 2 : IDENTIFYING WAREHOUSE REQU IREMENTS 

UNDERSTANDING THE PRODUCT CHARACTERISTICS 

GENERAL ENVIRONMENT 

Page27 

The Storage recommendations for food and non-food table could have been re-typed to be of a good visual 

quality. 

TEMPERATURE SENSITIVITY 

Page 28 

In case of high stacking in a none temperature control storage it is important to take and record tempera-

ture at several levels (at least at the top and bottom) as several degrees difference can be found between 

them. 

TYPE OF PACKAGING 

Page 29 

The Stretch wrapping machine picture is may be not an appropriate picture to illustrate this type of wrap-

ping equipment used in the Logistics Humanitarian world. 

TEMPORARY WAREHOUSES 

Page 34 

Storage tents are also commonly called Rub’hall due to the company name producing them. 

ICRC Catalogue page on Rub’halls 

It may be also interesting to develop somehow the description for students to “picture” the size of these 

warehouse tents. They are often encountered during disaster response as they can be deployed virtually 

anywhere. 

5.7.3. Module 3 : SELECTING EQUIPMENT AND WORKING METHODS 

MODULE 3 : SELECTING EQUIPMENT AND WORKING METHODS 

PLANNING WORK PHASES 

Page 37-38 

Very often in first phase emergency, good receipt and putting away is done at the same time. There is not 

enough time, there is not the machinery (forklift, pallets) and incoming trucks and outgoing trucks rate is 

too high, same thing for picking and good dispatch. Theoretically there are 4 steps; very often the four 

steps are merged to become receiving and sending. A how to “fast track” paragraph to explain this should 

be developed. 

 

Page 38-39 

An example of a goods despatch operation is shown below : (picture of a truck being loaded) 

 

The picture should be changed for a more appropriate one. The British Red Cross 4x4 forklift was used as 

we can see on this picture (Bam, Iran operation), because of the inappropriateness of the “tilt truck”, pic-

ture used in the Log ERU training every year to show the difficulties of what we can found at field level. 



18 
Evaluation of CHL  Final Report Annex A 

 

 

SELECTING HANDLING EQUIPMENT 

Page 39 

However, in some circumstances, the use of handling equipment may be traded off with the use of manual labour. 

Many humanitarian organisations prefer to make use of local labour rather than use handling equipment in order to 

provide some employment and as part of managing relations with local people. Also, in many parts of the world, local 

labour is inexpensive compared to the cost of handling equipment. 

 

Page 48 

“Some circumstances” is opposite to “many humanitarian organisations”.  

In a generality Humanitarian organisation do not use handling equipment (a part from truck pallets), often 

flooring is not adapted, too expensive equipment and lack of budget, moving commodities which are not 

palletised and needs to be hand unloaded/loaded ... 

Also there is nothing about security knowledge required to use all these equipment. Most of the countries 

in the world would require as well a license to drive the forklift family of handling equipment. Forklift at 

warehouse level is one of the first reasons for deadly accidents. At least a warning sentence should be pre-

sent. 

SELECTING STORAGE EQUIPMENT 

BLOCK STACKING 

Page 46 

Block stacking also called piling is indeed the commonest way to stack in the humanitarian logistics world. 

There is a very good guideline from WFP on piling especially bags (could not find a link). This section should 

be developed to give examples and explain how to pile, with hints like duct tape rings, plywood plating... to 

increase height and stability. 

DEFINING WORK METHODS 

This section looks like being written from private sector view (pictures are definitively private sector). 

NGO’s and agencies generally have to handle large amount of small numbers of commodities. It is may be 

more appropriate when managing a “health/medical” warehouse, were in this case there is many com-

modities. The section should be more Humanitarian Logistics turn, with for example when high piling of 

bags, the use of bags as stairs, covered by a tarpaulin. 

5.7.4. Module 4 : PLANNING SPACE AND LAYOUT 

MODULE 4 : PLANNING SPACE AND LAYOUT 

Page 66 

This Module is written in a way it is clear, simple and easy to understand. 

May be one thing is missing in that module ... the pipeline (supply chain) and distribution planning. Yearly 

turnover is good to know, but when the commodities are arriving and when they should leave is a key to 

know the warehousing space.  
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5.7.5. Module 5 : PLANNING RESOURCE REQUIREMENTS 

MODULE 5 : PLANNING RESOURCE REQUIREMENTS 

Page 68-75 

This module expresses well the way to calculate/compare means of working to increase efficiency. 

Nothing real more to say, may be again that good receipt and putting away is very often done at the same 

time. The same thing for picking and good dispatch. Theoretically there are 4 steps; very often the four 

steps are merged to become receiving and sending. 

5.7.6. Module 6 : MANAGING WAREHOUSE OPERATIONS 

MODULE 6 : MANAGING WAREHOUSE OPERATIONS 

ALLOCATING RESOURCES 

DETERMINE THE RESOURCE REQUIREMENTS 

Page 80 

Few words should be added here to remind students of cultural sensitivity. For Example, many English 

speaking countries will require a break at 10AM or 11AM for tea, the same in the afternoon. It gives rest 

time for labour, and they will during this time eat something to gain some more stamina. Removing that 

break time will certainly reduce the team production rate. In Myanmar, volunteers from the local Red Cross 

like to take their lunch together, and so the whole team will stop for 30 minutes, but it is also a team build-

ing exercise to eat together, and relieves tension in the group. 

RECEIVING GOODS 

QUALITY CONTROL OF RECEIPTS 

Page 84-86 

Some more information should be given like one or two ways of sampling calculation like the square root 

quantity. Often Logistics officer in the Humanitarian sector does not know how sampling works. 

DISPOSAL OF GOODS 

Page 91 

There is no distinction made between goods (taken in that way as a commodity to be delivered to benefici-

aries) and assets (tools and equipments to be use by the organisation to serve the beneficiaries). They are 

both at the warehouse, and the procedure for disposal may be very different, the asset generally needing 

more documentation. 

Also to be added to that section something about the donor’s requirement for disposal. For example with 

some donors purchased stocks or in kind donated stocks for distribution belongs to the donor until distribu-

tion, the organisation being in charge to manage it. Any disposal of this kind of stock will need donor’s ap-

proval, even if the organisation procedure does not require it. 

OTHER PRODUCTS 

Page 91 

Burning some items in large quantity, can create a very heavy smoke and pollution, and receives complains 

from nearby neighbours. Fire must be under surveillance until complete end of it. Trial test for smoke, 

speed of flames must be done. In some countries local legislation will require the presence of a fire brigade. 

Also it is sometime possible to have a company to be contracted to dispose of the stock. 
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PEST CONTROL 

ACTION AGAINST RODENTS 

Page 92-93 

The use of poisoned bait must be handled in conjunction with local food practices, or bush rats poisoned 

within the warehouse may escape and be eaten at its turn by a local with terrible consequences. Rats glue 

should be added as a safe practice and as efficient as poisoned baits 

5.7.7. Module 7 : CARE OF WAREHOUSE RESOURCES 

MODULE 7 : CARE OF WAREHOUSE RESOURCES 

Page 98-102 

In the introduction there is no link between the need for care and the budget to pay for it. 

Monthly monitoring of budget against what has been paid for, and projection of expenditures is necessary. 

5.7.8. Module 8 : MANAGING INVENTORY LEVELS 

MODULE 8 : MANAGING INVENTORY LEVELS 

Page 103-116 

An interesting module, There is no mention of the use of the programme procurement planning. 

When designing a humanitarian programme, at proposal level, the program will design a planning, Logistics 

will work on this planning to design the procurement planning and inform programme back if it is possible 

to supply the planned program. When the program starts, procurement will be scheduled, coordination 

with program staff will enable to control the procurement flow. 

5.7.9. Module 9 : STOCK CONTROL AND MOVEMENTS 

MODULE 9 : STOCK CONTROL AND MOVEMENTS  
CONTROLLING STOCK MOVEMENTS 

PHYSICAL STOCK CONTROL IN THE WAREHOUSE 

DEAD STOCK 

Page120 

Provided that a check is made to confirm that there is no foreseeable requirement for the stock, it is good practice to 

remove dead stock from the warehouse by donating, transferring, selling or destroying it in order to free up space in 

the warehouse for active stock. 

 

Due to the lack of prediction of disasters, an item with zero moving stock for many years can suddenly have 

a very high demand. Corporate strategies on commodities available for emergency stock must be consid-

ered. 

5.7.10. Module 10 : STOCK RECORDS 

MODULE 10 : STOCK RECORDS 

Page 124-125 

There is no explanation of the difference between a stock card (counting in unit of distribution) and the bin 

card (counting in packing unit). Many organisations require stock card and bin card for all commodities. 
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STOCK CHECKS 

WHAT AND WHEN TO COUNT 

Page 127-128 

There is no mention of random stock check (any time any pile can be checked) by a staff external of the 

warehouse, to reduce probability of theft. 

5.8. Tasks review 

Same as Common notes for module 1-7, Tasks 

There are 7 tasks to achieve the Module 2: Warehousing and Inventory Unit. 

The TASK 2 – WAREHOUSE & INVENTORY gives a “notes”, while other Memos are “Coaching Notes” 

On the CD, \m_i_s\warehousing\Storage_calculation.xls 

Cellule A28 “1 litre of fluid equals 1 kg” 

Metrics density stipulates “1 Kg mass equal almost 1 Litre of water”, “fluid” is a state of mater. Iron is 

“fluid” at 1500+ degrees Celsius but one litre will weight over 5.7 Kg. 

6. CHL UNIT 3 PROCUREMENT 

6.1. Presentation 

Same as Common notes for module 1-7, presentation  

6.2. Table of content 

Same as Common notes for Module 1-7, Table of content 

6.3. Index 

Same as Common notes for Module 1-7, Index 

6.4. Link to other sections/paragraphs 

Same as Common notes for Module 1-7,Link to other sections/paragraphs 

6.5. Graphs and pictures 

Same as Common notes for Module 1-7, graphs and pictures 

Pictures are related to the text, without saying the origin. 

6.6. Forms, example of documents 

Same as Common notes for Module 1-7, Forms and example of documentations 

In addition, access to some standards contracts for procurement, for goods and services will be a benefit to 

the students. 
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6.7. Review of module 

6.7.1. Module 1 : THE FUNCTION OF PROCUREMENT 

MODULE 1 : THE FUNCTION OF PROCUREMENT 

PROCUREMENT POLICIES 

POLICIES ON ETHICS IN PROCUREMENT 

Page 1-18 

Oxfam reviewed their Logistics, Purchasing and Supply Procedures Manual in May 2008, it is necessary to 

confirm their Ethical purchasing policy and update the document (under Oxfam Ethical Purchasing Policy) 

adequately 

6.7.2. Module 2 : MANAGING RISK 

MODULE 2 : MANAGING RISK 

ESTABLISHING THE IMPORTANCE OF GOODS AND SERVICES 

Page 26-27 

The high risks, high spend etc. should be put into a matrix for better understanding and faster use. 
Copyright 2006 © Fritz Institute. All Rights Reserved. 

6.7.3. Module 3 : SOURCING 

MODULE 3 : SOURCING 

Very much straight to the point and complete module 

6.7.4. Module 4 : PROCUREMENT PROCESS 

MODULE 4 : PROCUREMENT PROCESS 

SPECIFY 

WHAT MAKES A GOOD SPECIFICATION? 

Page 47 

People in procurement can also contribute to developing the specifications through: 

Without being a technical expert like the requester the procurement officer should be able to understand 

the requisition and ask the requester to write all necessary information to help the process. If the procure-

ment officer does not get all the answers, it means that most likely with lack of understanding the pro-

curement will fail and procure the wrong thing, or quality 

To add: 

“Refuse the requisition until full understanding of needs is met” 

 

 
This step bar is a very good idea to visualise the steps, and after in the module to know at which step we 

are. It could be even better as some steps are long to add it in the footer of the module when required 

6.7.5. Module 5 : SUPPLIER PERFORMANCE MONITORING AND SUPPLIER 

DEVELOPMENT 

MODULE 5 : SUPPLIER PERFORMANCE MONITORING AND SUPP LIER DEVELOPMENT 
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Nothing to say on this module 

6.7.6. Module 6 : PROCUREMENT TOOLS AND DOCUMENTS 

MODULE 6 : PROCUREMENT TOOLS AND DOCUMENTS 

Nothing to say on this module 

6.8. Tasks review 

Same as Common note for module 1-7, Tasks and in addition: 

There are 8 tasks to achieve the Unit 3: Procurement. The tasks follow a history line, making the task more 

interesting than separated case studies. It helps also the students who is familiar with the situation, names 

etc. 
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7. CHL UNIT 4 TRANSPORT 

7.1. Presentation 

Same as Common notes for module 1-7, presentation  

7.2. Table of content 

Same as Common notes for Module 1-7, Table of content 

7.3. Index 

Same as Common notes for Module 1-7, Index 

7.4. Link to other sections/paragraphs 

Same as Common notes for Module 1-7,Link to other sections/paragraphs 

7.5. Graphs and pictures 

Same as Common notes for Module 1-7, graphs and pictures 

7.6. Forms, examples of documents 

Same as Common notes for Module 1-7, Forms and example of documentations 

In addition, access to some standards contracts for transport, will be a benefit to the students. 

7.7. Module Review 

7.7.1. Module 1 : ORIGINS, DESTINATIONS AND ROUTES 

MODULE 1 : ORIGINS, DESTINATIONS AND ROUTES 

SOURCES AND DESTINATIONS OF GOODS FOR MOVEMENT 

INTERNATIONAL MOVEMENTS 

Page 7 

Part loads that need to be moved internationally are best organised through a Groupage arrangement. This ... not ac-

ceptable to that Humanitarian Organisation. 

Good paragraph but missing key information, when containerised shared cargo must be custom cleared 

together, not part by part. So if one part of the cargo (even not belonging to the organisation) misses for 

example some documents, the whole container is blocked until this part of the cargo is cleared and this 

may happen quiet often. 

COLLECTION AND DELIVERY SITE 

Page 8 

Missing information between collection and delivery point (like bridges) as well as accessibility for both 

sites (Example a small warehouse, in a small street were only 5Mt truck can pass and an articulated 44 Mt 

truck arrives) 
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7.7.2. Module 2 : MODES OF TRANSPORT 

MODULE 2 : MODES OF TRANSPORT 

SUITABILITY OF VARIOUS MODES OF FREIGHT TRANSPORT F OR CARRIAGE OF GOODS AND THE CRITERIA FOR SELEC-
TION 

OPERATIONAL FACTORS 

Page 11-12 

This paragraph should more focus on humanitarian operations, multiple customer, dispersion, many small 

consignment are not common “modus operandi” for humanitarian transport. Most of the time it is full 

truck load to a location or in few cases 1 truck to 2 destinations during distribution time. 

Also there is a need to explain that external factor like environmental condition changes, a bridge can be 

closed on day, open the day after and close again a week after. 

MATCHING OPERATIONAL FACTORS TO THE SELECTION CRITERIA 

Page 14 

The selection Matrix is excellent 

CHARACTERISTICS OF MOVEMENTS BY AIR 

SCHEDULED MOVEMENTS 

AIR CHARTER 

Page 16-17 

Possible noise restrictions at certain airports. 

To add age or type of aircraft restrictions some rare countries can cap the age/type of aircraft for some 

reasons (eg. Sudan 2005) 

DANGEROUS GOODS BY AIR 

Page17-18 

To add: something about seeking professional advice on IATA DGR when chartering an aircraft. It is com-

plex, not easy and sometime simple goods are Dangerous goods by IATA, like for example a brand new ve-

hicle from the shop must be prepared (fuel tank, battery...), chlorine must be repacked etc... 

RECEIVING GOODS SENT BY AIR 

Page 18 

Preloaded on pallets, secured and loaded into the a ircraft.  

We believe that the preloaded pallets are aluminium plates called “air-palettes” in that case. 

Also management of the parking aircraft space etc... is generally in the charge of the airport authority, like 

resilience of the tarmac to the weight of the aircraft. But yes it is good to think about these things, when on 

a dirt landing track, in middle of nowhere. 

 

Page 19 

If the aircraft is to be offloaded using a forklift , 

We believe the word to be use is “handling equipment”, which includes but not restricts to forklift but also 

towing truck, cargo loader/un-loader, Hi-lift loader/un-loader. 

There is a need also to review this paragraph to en-light the fact that not all aircraft can land and be 

unloaded anywhere. An Airbus A340 cargo will not be unloaded mechanically with an 18’ Hi-lift loader; it is 

too low, it would be better to send an IL76 in that case etc... 
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HELICOPTERS 

Page 20 

“Helicopters” is not in red underlined like other title level 4 

When carrying goods outside the helicopter, in a net, it is called “slinging”. Slinging is common but need 

experience and training, for the pilot of course (need an additional certification) and for the staff under the 

helicopter as well. It is a dangerous but efficient way of transporting cargo; the helicopter does not stop 

engines but just move between one point and another. 

May be few words on Helicopter operating cost (from 700 USD to 3,700 USD an hour) for standard helicop-

ters will be a benefit to this section. Also some information on pre-positioning of helicopter price will be an 

added value 

The Matrix table for the helicopter is not much understandable. Most of the people will not understand the 

FOR <100 NM column (Newton Metres?). The standard price per hour, and maximum altitude would have 

been a benefit. 

Page 20 

Similarly, the table below gives an indication of the payload capability and range for a cross section of aircraft 

Speaking about aircraft in the helicopter section, is not appropriate, (helicopter is an aircraft with rotating 

wings) using “plane” or “fixed wings” aircraft is technically sound. Table may include door sizes and dis-

tance to the ground, need for GPU (Ground Power Unit) etc... 

Also a range of pictures would have brought some interesting information, to be able to recognise aircraft 

within an airport. 

CHARACTERISTICS OF MOVEMENTS BY ROAD 

SELECTING THE VEHICLE TYPE 

Page 23 – 25 

The table is useful, to know weight/axle. 

One principal criterion for selecting a vehicle during an emergency operation is the type of transmission. 

Trucks are generally 2x4, 2x6 (for single body) but when going off road for distribution, the trucks must be 

4x4, 4x6 or 6x6, or may failed to pass. 

Also one or more picture of each describe truck would be an advantage 

OTHER MODES OF TRANSPORT 

ANIMALS 

Page 33 

Should it not be in the title “Pack animals” when animals are used as a mean of transportation? 

Managing a caravan of animals is not easy and the best way to deal with this is to rent them from and owner. 

Not sure of the English of this sentence? 

May be it is “Managing a caravan of animals is not easy and the best way to deal with this is to rent them 

from and get them managed by the owner”. 

Also there is great benefit to use animals as means of transportation, they are adapted to climate and the 

field, for example donkeys in Afghanistan Mountains do not fear fog, but helicopter pilots do. Also paying 

the autochthones to transport goods support the local economy (double impact effect on the population), 

and greatly reduce the cost of transportation comparing to air-operations. 
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7.7.3. Module 3 : THIRD PARTIES 

MODULE 3 : THIRD PARTIES 

OTHER PARTIES INVOLVED IN INTERNATIONAL MOVEMENT 

STEVEDORES 

Page 39 

Stevedores is not widely use, Dockers is the word understood in the large majority of the ports in the world. 

The Spanish is cargador; estivador is Portuguese in origin, some other translations: 

German: hafenarbeiter, English: dockers, Danish: havnearbejder, French: docker. 

7.7.4. Module 4 : MOVEMENTS 

MODULE 4 : MOVEMENTS 

Page 41-44 

Nothing to report on this module 

7.7.5. Module 5 : THE GOODS TO BE MOVED 

MODULE 5 : THE GOODS TO BE MOVED 

HOW CHARACTERISTICS OF GOODS IMPACT THEIR HANDLING 

Page 46 

The size, shape and weight of the goods being trans ported  

The Density plays a major role in the transport decision; 1 ton of lead is not the same as 1 ton of feathers in 

volume so density, this needs to be reflected in the sentence. 

HOW CHARACTERISTICS OF GOODS IMPACT THEIR HANDLINGTRANSPORT REGULATIONS AND 

LEGISLATIVE CONSTRAINTS 

TRANSPORT OF ANIMALS 

Page 50 

Where airfreight is used, the aircraft must have a pressurised and insulated hold within which the ani -
mals can be carried. Regulations will often also co ver the cleaning and disinfecting of vehicles.  

Most of Aircraft are aluminium alloyed, and needs strict protection against animal wastes to not start a 

corrosive process. Plastic sheeting and duct tape in quantity is needed. Means to secure physically big ani-

mals like cows is also necessary. 

UNITISATION METHODS 

ADVANTAGES AND DISADVANTAGES OF PALLETISED AND STILLAGED 

DISADVANTAGES 

Page 52 

1200x800 is also called Euro palettes; they all have a height of 160 mm. 

Two other disadvantages of pallets: 

• It takes space especially in containers, so reduce the overall volume available for the load. (65 pal-

ettes for 1 M3) 

• A standard euro palette 1200x800 weight about 25 Kilos, so reduce the available weight for the 

load in a truck for example. 



28 
Evaluation of CHL  Final Report Annex A 

 

7.7.6. Module 6 : PLANNING AND SCHEDULING 

MODULE 6 : PLANNING AND SCHEDULING 

ROUTE PLANNING AND SCHEDULING 

Page 56 – 62 

This module looks very “private” sector with parcel delivery too many destination strategies, may be not 

very useful when managing truck travelling days to a destination. There are other techniques to manage 

trucks plan and schedule them, more adapted to the humanitarian sector. 

In practical terms, when a disaster occurs, it may be difficult to plan exactly when trucks will leave the di-

vers point of departure (airport, warehouses...). Logistics officer may “fire fight” taking ad hoc decision 

more than they plan, due to lack of information from the programs officers and the pipeline. It is generally 

possible to contract trucks with a free stand by fee (when the turnover of trucks is high enough). By waiting 

at loading points truck drivers will ensure some work. It is common for this to contract a contractor who 

will be the focal point to manage the standby and ensure that enough trucks will be present at any time; 

the contractor will receive payment for the drivers/trucks by submitting a daily or weekly unique invoice. 

This situation should be reflected in this Unit as it is a kind of response to planning and scheduling. 

There is may be some work to rewrite this module to be more humanitarian world focus, taking examples 

from countries like Bosnia, Sudan, and Pakistan. 

MODULE 7 : MANAGING TRANSPORT PROVIDERS 

SELECTING TRANSPORT PROVIDERS 

Being a service, the selection for transport providers should be under the Organisation procurement rules. 

SECURING PROVIDERS IN ‘CRISIS’ CONDITIONS 

Page 63-68 

As said before a section should be developed to analyse the recruitment and relationship with a contractor. 

In some countries trucks are personally own and very few transport companies are present on the market, 

it is the only way to use trucks. 

7.8. Tasks review 

Same as Common note for module 1-7, Tasks and in addition: 

Task 6 –TRANSPORT 

Francois has asked you to prepare a short report for Bruno that identifies the goods that have to be moved 

and explains any possible constraints on their movement  

You also need to do some work on the characteristics of the goods to be handled. As part of a review of 

handling methods, for the different goods identified, you are now required to: 

Describe the characteristics of these goods 

Identify the current handling methods 

We believe the goods/commodities to be moved are part of the “View 'Stock Reports'” over wise it may be 

difficult to do that exercise. 
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8. CHL UNIT 5 FLEET MANAGEMENT 

8.1. Presentation 

Same as Common notes for module 1-7, presentation  

8.2. Table of content 

Same as Common notes for Module 1-7, Table of content 

8.3. Index 

Same as Common notes for Module 1-7, Index 

8.4. Link to other sections/paragraphs 

Same as Common notes for Module 1-7,Link to other sections/paragraphs 

8.5. Graphs and pictures 

Same as Common notes for Module 1-7, graphs and pictures 

8.6. Forms, example of documents 

Same as Common notes for Module 1-7, Forms and example of documentations 

8.7. Review of module 

8.7.1. Module 1 : THE FUNCTION OF FLEET MANAGEMENT 

MODULE 1 : THE FUNCTION OF FLEET MANAGEMENT 

FLEET MANAGEMENT PLANS 

LEASING 

Page 11 

One approach, used by the ICRC for light vehicles, is an “internal leasing program”  

Remarks that IFRC is now also doing this from a park of vehicles based in Dubai. 

 

Page 12 

A picture, alone on a blank page and not associated with the Module. Should be removed or replaced. 

8.7.2. Module 2 : SETTING UP A FLEET 

MODULE 2 : SETTING UP A FLEET 

OPERATIONAL NEEDS 

Page 13 

There is no mention of donor’s requirements. Example some donors like USAID require American trade 

mark for vehicles (light and heavy) or a weaver to by pass this requirement. 
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TERRAIN, DISTANCE 

CLIMATE AND CLIMATE CHANGE 

Page 14-16 

Due to improper paging, the comment of the fist picture is on the page before the picture, so the comment 

of the second picture speaking about sand and heat looks like commenting the first picture showing snow 

conditions, and so on for the 4 pictures. The use of the MS Word “inserts Legend” for a picture will keep 

legend and picture together, and it is possible to create easily a legend table at the end of the document. 

SELECTING SUITABLE VEHICLES, EQUIPMENT AND FACILITI ES 

VEHICLE AND EQUIPMENT SPECIFICATIONS 

Page 19 

Clearly defined technical standards for all types o f vehicle according to the needs of the field opera -
tions.  

It may be of an interest to the students to have an annex with few standards from different organisation, to 

have a better understanding of this point 

Page 20 

For example, if regular fording of rivers is requir ed, the location of the engine exhaust is important . 

On the picture of this truck passing a ford, the “duct with blue box on the top” behind the cabin, is the Air 

intake to the engine. Exhaust can be in the water, there is no danger if the engine does not stop. 

VEHICLE POOL SYSTEM 

Page 21 

Vehicles do not belong to a specific department  

Generally, vehicles belong to either the organisation or the donor. It should be “Vehicles are not allocated 

to a specific department or team”. 

DUTY DRIVER SYSTEM 

Page 22-23 

There is a Red title level missing, moving from subjects Duty Drivers (red title) to workshop (blue Title). 

SELECTING STORAGE FACILITIES AND WORKSHOPS 

Page 25 

In order to be satisfied that an external facility will be able to provide the required service, the f ollowing 
points should be considered:  

There is no mention on warranty by the workshop of the work done, which is a very important point to 

consider. 

8.7.3. Module 3 : MANAGING A FLEET 

MODULE 3 : MANAGING A FLEET 

ADMINISTRATION REQUIREMENTS 

PERFORMANCE MONITORING 

FUEL 

Page 46 

When bulk deliveries ... use of containers to store  fuel.  

Storing large quantity of fuel, require a strong monitoring of security equipments (against fire and explo-

sion). It is not mentioned in those two paragraphs. 
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IDENTIFICATION AND MARKINGS 

Page 47 

In some rare occasion, but it should be worth mentioning it, it may be important for security reasons to 

NOT tag vehicles. 

PRODUCTION OF REPORTS 

Page 48 

Key reports to be produced are:  

Should security incident and accident report not be present - on the day of accident for major accident, 

monthly for minor incidents? 

COMPLYING WITH RELEVANT LEGISLATION AND SECURITY RE QUIREMENTS 

HEAVY VEHICLE LEGISLATION 

Page 53 

The comment below the picture says: The photograph above shows a stop for driver rest. Rest periods 
should be respected in order to avoid accidents.  

In fact we can see a Red Cross Toyota 4x4 vehicle preparing to tow a Bedford truck out of a ditch (we can 

see the tow rope on the ground in white). It is important that pictures correspond to the picture legend. 

DISPOSAL OF VEHICLES 

Page 56 

Light vehicles: 150 000 km or 5 years 
Trucks: 350 000 km or 8 years 
Generators 20 000 hours or 10 years  

There is no explanation on the reason for disposal of vehicles at that driven distances or years of use, like 

running costs are increasing, vehicle cannot meet organisational standards anymore etc... 

8.8. Annex 
Page 61-71 

A set of useful annexes  

8.9. Tasks review 

Same as Common note for module 1-7, Tasks and in addition: 

Task 8 –FLEET MANAGEMENT 

The attached table could be in Excel format with Equations, some students may be interested by how the 

numbers works together in excel. 
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9. CHL UNIT 6 IMPORT/EXPORT AND INTERNATIONAL COMMERCE PRAC-

TICES 

9.1. Presentation 

Same as Common notes for module 1-7, presentation  

9.2. Table of content 

Same as Common notes for Module 1-7, Table of content 

9.3. Index 

Same as Common notes for Module 1-7, Index 

9.4. Link to other sections/paragraphs 

Same as Common notes for Module 1-7,Link to other sections/paragraphs 

9.5. Graphs and pictures 

Same as Common notes for Module 1-7, graphs and pictures 

9.6. Forms, example of documents 

Same as Common notes for Module 1-7, Forms and example of documentations 

9.7. Review of module 

9.7.1. Module 1 : CONTRACT AND ORDER ADMINISTRATION 

MODULE 1 : CONTRACT AND ORDER ADMINISTRATION TION OF  
BRIEF DESCRIPTION OF THE 13 INCOTERMS 

Page 8-10 

The short description of each Incoterms is a contracted/modified version taken from the official web site. 

But, if there is a copyright on Incoterms to protect them to be changed by anyone (see Incoterms copy-

rights web-page for more information). 

• The best solution would be to contact the ICC and ask authorisation to copy the Introduction, the 

Preambles, and the Seller's and Buyer's Obligations, rather than modifying the official version to 

not infringe the copyright. 

• Another solution would be to keep the contracted/modified, but warn the student that the official 

version is on the web site, and provide a legal link like this one Incoterms EXW official preambles 

for each Incoterms. 

 

Page 10 

http://www.iccwbo.org/incoterms (follow the link to the Wall Chart)  

It would be preferable to give the direct link Incoterms wall chart. 

The chart provided on page 10 is not readable enough to be used, even if it looks like there is some inter-

esting information like the use of Incoterms for Air, Sea, Rail, Road..., it should be text/table not a picture. 

A good way to presents the Incoterms is for example this wall chart. 
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SOURCES OF INFORMATION FOR INTERNATIONAL TRADE 

Page 11 

Facilitation organisations, governmental or such as  UN bodies (UNJLC, etc) 

To replace UNJLC by LogCluster 

9.7.2. Module 2 : IMPORT AND EXPORT DOCUMENTATION 

MODULE 2 : IMPORT AND EXPORT DOCUMENTATION 

DOCUMENTATION 

Page 17-23 

As said in 9.6 Forms, example of documents , it would add a real value to the course to join example of all 

these documentations, in an annex. 

MONITORING THE MOVEMENT OF GOODS 

Page 23-25 

Monitoring movements of commodities is one of the pillars to support the supply chain. The section looks a 

little light on how to monitor/track commodities. Some more explanations on essential dates/milestones to 

track would help the student. The CHL Unit - 1 - Humanitarian Supply Chain, module 2, what is the supply 

chain, is not very specific on the essential steps. 

For example it is a must to record the date when commodities enter in custom, to monitor against demur-

rage date (and so fee) but also when commodities should go out (transport and warehousing) and how the 

agent is performing, and monitor against average time for clearance (warning sign on performance) etc... 

9.7.3. Module 3 : CUSTOMS PROCEDURES AND CONTROLS 

MODULE 3 : CUSTOMS PROCEDURES AND CONTROLS 

INTERNATIONAL CLASSIFICATION OF GOODS 

Page 28-30 

The Harmonised Commodity Description and Coding System (HS) table does not look accurate on the group 

98-99. It could be also developed to the 2
nd

 level within an Annex. A trade web site proposes online brows-

ing of the groups, but it is not official, HS groups. 

9.7.4. Module 4 : INTERNATIONAL COMMERCE AND METHODS  

MODULE 4 : INTERNATIONAL COMMERCE AND METHODS 

Nothing to comment on this module 

9.8. Tasks review 

Same as Common note for module 1-7, Tasks and in addition: 

FRITZ UNIT ImpEx _ INCO Terms explained.doc 

There is not really anything more than in the course. Some hyperlinks all targets the wiki page on Incoterms 

(includes some information and a clear graph on Incoterms) when it should target the CCI page on Inco-

terms 

FRITZ UNIT ImpEx Tasks Final.doc 

The tasks 1 to 7 are linked to the Unit, but the document format to answer is not adequate for the tasks, 

Horizontal formatting of the page, with one sub task per page, would have been better 
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10. CHL UNIT 7 MANAGING A HUMANITARIAN SUPPLY CHAIN RESPONSE 

10.1. Presentation 

Same as Common notes for module 1-7, presentation  

10.2. Table of content 

Same as Common notes for Module 1-7, Table of content 

10.3. Index 

Same as Common notes for Module 1-7, Index 

10.4. Link to other sections/paragraphs 

Same as Common notes for Module 1-7,Link to other sections/paragraphs 

10.5. Graphs and pictures 

Same as Common notes for Module 1-7, graphs and pictures 

10.6. Forms, examples of documents 

Same as Common notes for Module 1-7, Forms and example of documentations 

10.7. Review of module 

10.7.1. Module 1 : MANAGING THE SITUATION 

MODULE 1 - MANAGING THE SITUATION 

HUMANITARIAN AID CONTEXT 

PHASES OF HUMANITARIAN RESPONSE 

Page 7 

Disaster Prevention. 

As commented in Phase of Humanitarian response, UNIT1 

THE ROLE OF THE SUPPLY CHAIN IN HUMANITARIAN AID 

Page 8 to 12 

This is a resume of the 4.7.2 
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Module 2 : THE ROLE OF LOGISTICS AND SUPPLY CHAIN IN HUMANITARIAN AID page 13, please see appro-

priate comments from this module with brief paragraph from other Units. 

IMPACT OF TIME AND UNCERTAINTY ON FLOW 

Page 20 

Imagine “stapling” yourself to a product at the sup ply end and staying with it all the way through the  
journey until you reach the beneficiary.  

It may be more understandable for none English native speaker to speak of the “beginning of the supply 

chain” rather than “the supply end” a chain is having “to ends, but on end” can be confusing 
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10.7.2. Module 2 : MANAGING FLOW 

MODULE 2 : MANAGING FLOW 

Page 19 Page 24 

  

The structures represented in those drawings are difficult to understand, who are the “people”, the benefi-

ciaries, the staff, the other parties? What are operations? 

It should be possible to explain each name on the drawing by a line or two 

STAGES OF RESPONSE 

PREPAREDNESS 

Page 26 

Key to these plans is an analysis of the infrastructure in relation to the risk and vulnerability in a certain country/area. 

This analysis will include things such as: 

• Port and airport location, access and capacities. 

• Transport options. 

• Sites that could be used for Warehouses. 

• Availability of supplies and suppliers. 

• Communication infrastructure. 

• Availability of means of transport 

This study/analysis is called a “Logistics mapping” taking a Logistics snapshoot at a given time of a district, a 

country a region of a continent.  

MANAGEMENT ACTIVITIES 

Table Page 33 

As you progress through the following modules you will be introduced to a number of key 

management activities. For easy reference the table below lists these. 

Managing People 

Recruiting and Selecting People 

Planning Organising and Leading Teams and Individuals 

Appraising Performance, Training and Developing 

Knowledge and Skills 

Etc. 

This table should be posted under the first drawing page 19 to explain it  

10.7.3. Module 3 : MANAGING PEOPLE 

MODULE 3 : MANAGING PEOPLE 

RECRUITING AND SELECTING PEOPLE 

The section on recruitment is a classical example of this function, and every organisation have it’s own way 

of doing this. The paragraphs give a good approach to link the training to the student’s organisation proce-

dures. 
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PLANNING, ORGANISING AND LEADING TEAMS AND INDIVIDU ALS 

APPRAISING PERFORMANCE, TRAINING TO DEVELOP KNOWLED GE AND SKILLS 

IT would be off a great impact on this par module to get it review by professional training organisation in 

management like the management centre. They are specialised in international management and work 

only with the humanitarian sector, for example they present the competence and managerial model like a 

short description I am presenting below 

 

Competences are managed separately; someone can be competent at something and incompetent at an-

other thing so misc. managerial styles are needed for different competences. People are so “competent” or 

in opposite “incompetent” and they are “conscious” or in opposite “unconscious” about a competency, in a 

matrix it can be shown like that: 

 Conscious  

D3 D2 

C
o

m
p

e
te

n
t 

D4 D1 

In
co

m
p

e
te

n
t 

 Unconscious  

Manager behaviours can be directive or supportive, and introduced in a matrix it can be presented like 

that: 

A3 

Encouraging 

A2 

Nurturing 

S
u

p
p

o
rt

iv
e

 

A4 

Empowering 

A1 

Directing 

 Directive 

Directing someone (A1) who is unconscious and incompetent (D1) for a specific competency is appropriate. 

But Directing (D1) someone conscious competent (D4) is inappropriate for this competency and may drive 

the manager/staff to a clash at one point in time. 

10.7.4. Module 4 : MANAGING THE WORKING ENVIRONMENT 

MODULE 4 : MANAGING THE WORKING ENVIRONMENT 

HEALTH AND SAFETY REQUIREMENTS IN SUPPLY CHAIN ACTI VITIES 

MANAGEMENT OF HEALTH AND SAFETY IN SUPPLY CHAIN OPERATIONS 

TEMPERATURES IN INDOOR WORKPLACES 

For workplaces where the activity is mainly sedentary, for example, offices, the temperature should normally be at 

least 20C. If work involves physical effort, it should be at least 10C (unless local laws require differently). 

Some quick research on Internet, United Kingdom temperature for covered building (not outdoor) mini-

mum 16 C (13 when physical exercise like a warehouse), Canada Ontario state at 18 Celsius for offices, 

United states of America recommend 20 Celsius minimum but it is not an obligation 

This paragraph should be revised for 18C minimum indoor and 13 Celsius in places like warehouse. 
PERSONAL PROTECTIVE EQUIPMENT (PPE) 

will include the provision of Boots, Hard Hats, and Heavy Duty Gloves 

Should read protective boots 
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10.7.5. Module 5 : MANAGING THE FINANCIAL IMPACT OF ACTIVITIES 

MODULE 5 : MANAGING THE FINANCIAL IMPACT OF ACTIVIT IES 

Nothing to comment on. 

10.7.6. Module 6 : WORKING WITH OTHERS 

MODULE 6 : WORKING WITH OTHERS 

Nothing to comment on. 

10.7.7. Module 7 – MANAGING THE LINKS 

MODULE 7 – MANAGING THE LINKS 

Nothing to comment on. 

10.1. Tasks review 

Same as Common note for module 1-7, Tasks and in addition: 

GENERAL COMMENTS 

It looks like there is a mix between programme distribution (called also relief) and logistics.  

Some of the tasks are direct programme decision. It would have been more interesting to receive a distri-

bution plan to compare with pipeline (information on supply chain coming from outside the country or 

known available), local market, access map and to come with a revised plan according to all these informa-

tion’s. A bit like the last task is asking 

FirstIL76Regional.xls 

FirstairZedland.xls 

SecondairZedland.xls 

The volume column has no dimension (M3?) 

 

Report Writing Guide.doc 

An example chart is attached 

Double click on the chart attaché bring an error message 

 

Task 1 foodstockpipeline.xls 

Task 1 Shelter stock.xls 

There is no date on this report; Date like D6 of operation could be practical for the exercise 

 

Task 3 Initial News.doc 

Task 3 Managing a Humanitarian Supply Chain Response.doc 

Task 6 Second assessment.doc 

Task 9 Third Information Bulletin.doc 

The word “news” should be replaced by “Sitrep”, or “situation report”, within the file name and within the 

documents. 

 

Task 6 Managing a Humanitarian Supply Chain Response.doc 

The questions in this task 6 look more to be programme decision also called “Relief” team in the Red Cross. 

 

Task 7 Purchase or lease.doc 

800 Licence and Insurance = $800 per year 

The document is not formatted as usual, and the licence and insurance start by 800, typo error? 
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Annex B 
Initial Press Release 

 
 
 

The Certification in Humanitarian Logistics Programme Needs Your Input 
 
The Certification Programme is now at a critical point after three years in operation, and its 
sponsors have decided to evaluate its impact. We invite you to provide your feedback on the 
programme. The CHL, a seven-unit competence-based qualification, is designed to enhance the 
skills and knowledge of those working at an operational level in humanitarian logistics.  
 
The evaluation is being performed by a team from Cambridge Professional Development: Thierry 
Schweitzer (a member of the British Red Cross ERU) Nigel Lloyd and John O'Sullivan. The 
project is being managed by Jane Macdonald of Fritz Institute. 
 
The evaluation is being carried out in April and May 2009 and includes: 

• e-questionnaires (targeted at CHL students, their managers, strategic managers of 
organisations involved in humanitarian logistics, and the course coaches), 

• telephone interviews, 
• focus groups in Geneva (27 and 28 April 09) and London (30 April 09). 

 
It will be possible to contribute to the evaluation via the project website 
www.humanitarianlogistics.org In particular it will be possible to access the e-questionnaires.  
 
For more information about the project partners see: 

Fritz Institute    www.fritzinstitute.org 
CILT     www.ciltuk.org.uk 
LLA     www.LogisticsLearningAlliance.com 
Cambridge Professional Development www.CamProf.com 

 
The Certification Programme was developed by Fritz Institute on behalf of its partner 
humanitarian organisations: ICRC, International Rescue Committee, MSF-Holland, Oxfam GB, 
Save the Children US, UNHCR, UNICEF and WFP. Fritz Institute is joined on this programme by 
the Chartered Institute of Logistics and Transport (CILT) and the Logistics Learning Alliance 
(LLA). 
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Annex C1 
Analysis of 3-month feedback forms 

 
It is standard practice for LLA to request feedback by an email questionnaire three months after 

successful completion. A copy of the current questionnaire is attached at Annex C2.  

 

We have been given 30 responses, which seems a low proportion of the 60 successful 

completions.  

 

Firstly, we comment on the questionnaire itself: 

 
• We are pleased to see that the questionnaire has been modified over time so that it is 

easier to understand (for example: questions 5 and 6 have been differentiated, removal 

of reference to Guided Learning Hours) 

• Question 3 on supervisor support was misunderstood at least once to mean coach 

support, and should be reworded 

• There is no specific question on suggestions for improvement, although some students 

have made some in Q10 “Other Comments”. An explicit question is recommended 

• The questionnaire is unbranded and not particularly attractive  

Turning now to the responses: 

 

Q1 and Q2 refer to changes of job since starting the programme. Nine students (30%) had 

changed their role, and one partially. Six of these felt the programme contributed to that 

change. Two others responded negatively (one of whom was out of work), and one partially. A 

further five responded positively, even though they had not changed their role, typically 

anticipating future changes. 

  

I do feel that the completion of the course has allowed me to be seen as someone is who 

prepared to take on larger and more complex logistic roles. 

 

Although I haven’t changed my role (yet) I have applied some of the knowledge I learnt. I also 

hope that the Fritz training will help me move into the logistics field in the not too distant future. 

 

15 students (50%) responded positively to Q3 on supervisor support, with 4 partial and 11 

negative. This last statistic seems quite worrying – there is substantial scope for improving 

supervisor support. 

 

There were 28 positive responses to Q4 on confidence, with just two negative, one of whom is 

no longer involved in Logistics. Even the other negative response comments elsewhere: 

 

Yes. Feeling more confidence in how to organize purchase, supply and transport. Being more 

confident in organizing the warehouse/stores in the project. Better understanding of import and 

export.  

 

So we should really interpret this as 29 positive responses - 97% - a remarkable result. Although 

the question did not request examples, three students did comment: 
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I worked for one organisation for a decade. I envisaged a move but I didn’t feel confident to 

prove myself outside of the box. But after completion of the programme I took my courage and 

applied for a Logistics Manager position with other NGOs. Surprise was mine to see that in 3 

applications, 2 came out positive. So I had a choice which NGO to work for. If not for the CHL 

programme, I wouldn’t be where I am now. 

 

Yes. I am now very confident while carrying out my day to day activities as opposed to the way I 

used to do things based on experience.  Now I know the rationale behind doing things.   

 

More confidence on my work; more and vast knowledge on my career. 

 

There are 25 positive responses to Q5 on performance improvements in own working practices, 

with one “not tested yet”. But again, one of the four negative responses is from the non-

logistician, and two of the others go on to give contradictory responses: 

 

Developed fleet management guidelines and improved monitoring system for vehicle usage – 

this will be implemented in the New Year. Updated/improved driver and vehicle files. 

 

The big picture is clearer to me within the logistics field. 

 

So again, we should interpret this as 27 positive results - 90%- another remarkable result. 

In addition to these two comments, there were 47 examples of these improvements, taking Q5 

and Q6 together, many of which included multiple examples: 

 

Yes. I have been able to achieve good results which translated as improvement in the overall 

performance of my team.  

 

Yes, by having knowledge of the supply chain, I could decide on different related issues in an 

efficient manner. For example now I know how to manage a humanitarian operation to be cost 

effective. Knowing simple rules makes my life easier in different fields like calculating the storage 

space required for bagged commodities (warehouse management module).  

 

Coaching colleagues in warehousing, fleet management and humanitarian supply chain 

management in general. Improved warehousing space management. Clear interaction with 

clearing and forwarding processes. Improved pipeline lead-time as a result of better 

management of clearing and forwarding agents. 

 

Yes. Improvements in stock management and warehousing procedures due to ideas put forward 

in diploma course. 

 

Yes. Improved the supply chain of all activities during when I was OXFAM GB. 

 

Yes. Absolutely! First, I am currently in a panel of putting together a programmme manual for 

the logistics unit, which is geared towards timely, efficient and effective service delivery to the 

programme function. I am simply at ease taking up this challenge. The course has enabled me to 

remain focused across the board in all the operational areas. Secondly I have been able to recruit 

and currently training a Logistics Assistant in one of our field sites in all the operational areas, 

this I do with confidence based on the knowledge obtained coupled with my previous experience. 
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Thirdly, I am able to give clear guidance to my colleagues within the Logistics Unit i.e. 

warehouse, procurement and fleet Assistants. 

 

A common theme of the examples given is the ability to understand “the big picture”: 

 

I feel that the largest difference is that I’m more systematic in my approach to the different 

elements that make up logistics in a humanitarian operation. I can now approach each of these 

elements with a better perspective and consistent manner.  

 

Yes. Whenever I have to deal with one of the component of the supply chain, I am now looking 

very closely as how it may affect the other components, and work accordingly. 

A fuller understanding of the supply chain has led me to think carefully about how my decisions 

affect everyone else.  

 

Moving on to Q7 on relevant parts, everyone except the unemployed person responded, with 

all seven modules selected at least three times each. The clear winner is Transport with 11 

mentions, and then W&I, MHSCR, Procurement, and Import/Export selected 7 to 9 times each. 

 

But a very common answer was that all modules were relevant (even if some were more so): 

 

I think all the units are very relevant. We may not be doing all the functions in our respective jobs 

but it helps to understand the whole picture of the supply chain…  

 

All are relevant to my current job. 

 

All the seven units. 

 

All parts contribute. 

 

The related Q8 on less relevant parts showed Transport, W&I, Procurement, Import/Export, and 

HASC selected just once or twice each. But the dominant answer with 26 responses was that all 

units were relevant: 

 

I didn´t find anything less relevant. I enjoyed every module. 

 

I found all the modules relevant. 

 

All parts are relevant for the professional development of Logisticians.  

 

Although all but three students answered Q9 on time spent, the answers were very variable and 

inconsistent. Some answers gave the actual time per task, with most answers from “1 to 5 

hours” up to “4 to 10 hours”, per task. Others gave elapsed time, varying from half a week up to 

one month per task. Four others gave the total time for the whole programme, at 100, 180-200, 

300 and 372 hours. Yet others gave the total elapsed time, varying from 9 to 18 months.  

 

All but four students responded to the final Q10 on other comments, almost all favourably. 
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I have no bad comment on the whole program. The way of teaching is interesting and very good. 

When I am learning the subject I was visualizing that I am working in an emergency situation. So 

the learning approach is very good and interesting. 

 

The course was enjoyable and support from the Institute excellent.  Thanks. 

Topics mostly very well covered very fast and constructive feedback from trainers, excellent 

communication with the institute- it was fun to do it. 

 

Indeed, I enjoyed this programme very much and would strongly recommend it to anyone with 

similar logistics-related job description.  

 

In general, all program components were set forth in such as way that all learners can make best 

use when studying for their ongoing relevant operations in a very correct way. The program is 

wonderful and learners can really enjoy while studying and it is a great investment 

 

This programme has not only helped in development of skills and knowledge but also has helped 

in acknowledgement and recognition. Both in the organisation and with partner’s staff it is 

recognised. This has also motivated others to consider joining the programme. 

 

There were a number of suggestions for additional topics: 

 

The course is very focused on the “traditional” role of logistics in terms of supply chain 

management. Quite often logisticians in humanitarian organisations (eg medical organisations) 

have additional duties (eg communication, energy). These technical fields are not covered by the 

course. It would be good to enrich the course with some aspects of these technical fields. The 

aspect of managing a cold chain while transporting vaccines/drugs could be strengthened. 

 

Security Management is not included the Course. 

 

Radio communication and satellite phones set-up are activities covered by logisticians. 

 

In my experience of working for smaller NGOs, the senior logistician is  responsible for security 

and communications and I wonder if it is worthwhile considering adding a module on this subject 

in future courses or covering it in a little more detail.      

 

Not all comments were favourable: 

 

 I think it needs to be more competitive with regards the grading of the response to the task. 

Because then there will be good motivation to work to get good ideas out. This can also be used 

to improve the processes in the humanitarian operations.   

 

Considering my usual tasks, work load and missions and trainings that I had to attend, it was a 

bit stressful, therefore each set of tasks were submitted with delays. I may suggest reducing the 

number of tasks for each unit and consolidating 2 or 3 tasks into one task.  

 

And there was one actual complaint (from an otherwise very favourable response): 
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One of the external examiners comments on my final task was that it was too long at 7,000 

words and should have been 5,000 words. I may be mistaken but I cannot recall reading in the 

guidance notes anything about a max length of essay. I also have to say I was disappointed in 

some of the external examiners comments.  

 

But it should be emphasised that these negative comments were exceptional, and the dominant 

response was very positive. 

 

In summary, the responses from the 30 forms are outstandingly favourable. 
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Annex C2 
Sample 3-month feedback form 

 
 

3 MONTH SURVEY TO CANDIDATE 
 

As part of an on-going review of the Fritz/CILT (UK) Certification for Humanitarian 
Logistics (CHL) programme, we would like you to take a few minutes to complete this 
questionnaire. The information will be used to review the CHL programme and to 
influence the development of future, higher, level programmes. 
 
1. Have you changed your job or role within your organisation since starting the 

programme? 

Yes  

No  
 

2. Do you feel the programme contributed to that change? 

 Yes  

 No  
 If yes, please explain: 

 
________________________________________________________________ 

 
3. Did you get support from your supervisor during the programme? 

 Yes  

 No   

 Partially  
 
4. Do you feel more confident in your work as a result of completing the CHL 

programme? 

 Yes  

 No  

 Not sure  
 
5. Do you think your performance has improved as a result of completing the 

programme? 

 Yes  

 No  
 If yes, can you give examples of performance improvement that you have made in 

your own working practices as a result of the programme? 
  
 ________________________________________________________________ 
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________________________________________________________________ 
 
6. Which parts of the course have you found most relevant? 
  
 ________________________________________________________________ 
 

________________________________________________________________ 
 

7. Were there parts of the course that you have found less relevant? 
 
 _______________________________________________________________ 
 

________________________________________________________________ 
 

9. On average, how long did it take you to research and complete each of the set 
tasks? 

 
 _______________________________________________________________ 
 

 
10. Do you have any other comments on the learning material, case study, support 

received etc.   
 
 _______________________________________________________________ 
 

_______________________________________________________________ 
 

_______________________________________________________________ 
 

11. Would you recommend this programme to others who either work, or aspire to 
work within the logistics function of humanitarian aid organisations 

 

Yes    

No   
 
If yes, please check all reasons that apply. 
 

Relevance and applicability of course to job responsibilities    

Quality of learning materials and case study environment    

Strong, quality coaching support through learning process    

Affordability of course vs. other programs      

Flexibility of course design – self-paced, distance learning    

Recognition within your organization for completion     

Aids career development        
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Support of your organization to complete the programme    

Competence model approach – opportunity to apply knowledge   

Good level of challenge with learning tasks       
Realism of case study environment – “safe” situation to test knowledge  

and skills          
Course coverage of complete supply chain and connections between  

different aspects          
 
Other (Please specify)_______________________ 

 
 
Thank you for completing this questionnaire. 
 
May we contact you again? If you do not wish to be contacted, do not fill in contact 
details. 
 
Name:____________________________________________________________ 
 
Email:____________________________________________________________ 
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Annex D1 
Analysis of student e-questionnaires 

 
An e-questionnaire was widely distributed by email and on the CHL website. We have received 

73 responses from students, all but one by email. This is an excellent response, well in excess of 

the target of 50. The questionnaire is shown at Annex D2. 

Most students answered most questions, although not always in the correct box, and often 

without comments against their ratings. One was completely empty except for the student’s 

name. 

In Q1, all students gave their own name, and all but two gave their organisation, even though 

they were given the option not to do so. Perhaps this is a sign of confidence in the programme, 

or maybe in the evaluation. 

But for Q2, 30% did not give the name of their line manager, three misunderstood the question 

and gave their coach details, and others did not give full contact details. 

Questions 3, 4 and 5 on experience show a wide range of answers, from “little” to 25 years, 

covering most areas except Import/Export, most in the Humanitarian field, with some 

Commercial too . Other areas mentioned were Military and Public Health. 

Q6 on current stage of study showed a wide range of start dates, from early 2006 to just 

recently, and consequently a wide range of current stages, including 19% who have completed. 

Q7 asked for overall views on relevance and usefulness, against a long list of points, and was 

the first rating question, with a five point scale (0 to 4). Almost all answers were very positive, 

either a 3 (very useful) or a 4 (everything I need). Mean scores were: 

Administration of the course 3.3 

Ease of use of the software 3.3 

The Logistics Competence Model  3.2 

CD: Case Study & Learning Material 3.5 

Unit 1: Humanitarian Aid Supply Chain 3.4 

Unit 2: Warehousing & Inventory 3.4 

Unit 3: Procurement 3.4 

Unit 4: Transport 3.4 

Unit 5: Fleet Management 3.5 

Unit 6: Import & Export 3.6 

Unit 7: Managing Humanitarian Supply Chain Response 3.5 

Coaching support & assessor feedback 3.4 

Support by LLA & CILT 3.1 

On-line forum of students 1.9 

Support by your organisation 2.7 
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Support by your Line Manager 2.8 

Other aspects 2.8 

 

The weighted average score over all 17 points was 3.21 or 80%. But if we discount the final five 

“support” items, the average score improves to 3.37 or 84%, with all the Units scoring well, 

around 3.5. This is a remarkably positive result, especially given the widespread range of the 

student base. 

 

In the comments, particular praise was given to the CD and the material generally, with many 

students commenting that it was very representative. They particularly liked the combination of 

study alongside their work experience. 

 

This is the real heart of the humanitarian work; I found the material very realistic and 

can be used easily, bravo. 

 

It was useful for me and I got new knowledge and skill to maintain huge transport in 

emergency and how to integrate all the functions of logistics with transport.  

 

The course was very easy to understand, very adapted and contextualized to what I have 

been doing. 

 

I found this very useful as it was a like a real life situation where you are supposed to 

respond to a disaster situation the only difference being that there is someone to guide 

you through the motions of response and thus learn as you respond. 

 

Especially favourable comments were given on the coaching support, with students often 

naming their coaches. 

 

Excellent and gives timely feedback on my completed work. 

 

I found them so real and easily approachable, I could chat with them on Skype and be 

sorted out, and on feedback they were very fast and timely. 

 

These faceless people made learning a great experience. They were always ready and 

willing to go the extra mile to help where their input was required. 

 

But the later points on the various support arrangements were answered less often and scored 

less well: 

 

• Support by LLA and CILT was not understood, probably because students were unaware 

of the background organisation. This is not necessarily a bad thing. 

 

What is it? 

 

Didn’t notice it, I thought that all the time I was dealing with Fritz people 
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Excellent and very responsive 

 

We don't have contact  

 

• Online forum was not popular (with possibly even the score above flattered by those 

who gave 4 to everything). All but one of the comments were negative: 

 

Sometimes difficult to access   

 

I didn't use the forum often, I have a feeling there is not so much information there 

 

I did not use this. (Many similar to this.) 

 

It lacks participation, needs mentor 

 

• Organisation support was somewhat disappointing, split equally between good support 

and no or poor support 

 

 Received both financial & time support 

There is no support- self sponsored 

 

• Line Manager support was similarly mixed and disappointing: 

 

Sometimes he supported me but very limited 

 

Very supportive in any ways I suggest in relation to doing things better. 

 

Q9 concerned ease or difficulty, for both materials and tasks, using another five point scale (0 - 

4): 

 

 Materials Tasks 

Unit 1: Humanitarian Aid Supply Chain 1.9 2.1 

Unit 2: Warehousing & Inventory 2.1 2.3 

Unit 3: Procurement 1.8 1.8 

Unit 4: Transport 2.1 2.0 

Unit 5: Fleet Management 2.0 1.9 

Unit 6: Import & Export 2.0 1.9 

Unit 7: Managing Humanitarian Supply Chain Response 2.1 2.4 

Integrating case study 2.1 2.3 

Coaching support & assessor feedback 1.9 2.0 

Weighted averages  1.98 2.08 
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As can be seen, all units scored around the mid-point of 2 (just right), with suspected difficulties 

at Unit 2 not being reported. There was just one score of 0 (too simple) and a handful of 4 (parts 

were beyond me). The accompanying comments were mostly favourable, and especially so in 

regard to the coaches. 

 

It was good challenge to find/make the link between the task, the learning materials and 

the operating environment and I found this very useful. 

 

I was somewhat confused at the beginning. 

 

The coaches were great. I was pointed in the right direction every time I asked a 

question. The assessor too was great especially by pointing out my omissions in the final 

project.  

 

Q10 asked about the non-functional aspects of usability and presentation, as these can be 

especially critical for distance learning. The same scale applied, with 2 being the ideal score: 

 

Screen design, layout, font, size, colours 1.8 

Graphics, pictures, diagrams 1.8 

Getting started  1.9 

Finding your way around 2.0 

Operating instructions 1.8 

Other aspects 2.0 

Weighted average 1.87 

 

Again, the accompanying comments were mostly favourable: 

 

It is put together very neat and nicely, encouraging one to go through it 

 

Seems confusing at the beginning   

 

They give you the urge to explore more 

 

All the learning materials are I have found very easy their all phase of screen design, 

graphics, pictures and other diagrams are very available  

 

Very understandable and easy to interpret 

 

I had some difficulties in beginning only 

 

Q11 invited suggestions for improvement against a list of prompts. Although there were many 

answers, most were just general comments, usually favourable, repeating earlier answers, 

especially with further praise for the coaches 
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It was good but keep in mind that majority of the students belong to developing 

countries and they have English problem so need to develop it in simple English and add 

examples in the learning material rather than theories. 

 

Add summary of Abbreviations and Terms 

 

Too much theory, lack of practical exercises 

 

To insert a module of project management  

 

Remove [the forum] 

 

Add a module on Safety and Security 

 

Give exemptions for current ILT qualifications ie the ILT advanced diploma in logistics. 

 

Materials can be too much for a certificate - should be a Diploma Certificate. 

 

Reduce tasks to about 5 in each section. Issue a completion certificate for unit 

completed. 

 

 

Q12 on impact asked respondents for concrete examples. About two-thirds responded, some 

quite lengthy, all favourable, although with little quantification: 

 

Management of the fleet. I have learnt how to make good use of the organisation fleet, utilise 

them efficiently and allocate them well according to priorities. I have learnt how to make 

transport contracts and user manual. 

 

Using the method of supply chain in to the selection process of local suppliers and contractors. 

 

Especially where we moved all the non food items to a new warehouse (around 400 m3), 

calculation of space needed and the way of stacking the items. More precise in managing the 

procurement department, giving advice on selecting the suppliers and the right items using the 

examples from the tasks. Advices and opinion to the different department in the organisation on 

how they should communicate with logistics when placing the orders, clarifying specifications of 

different items, orders and the importance of cost and time during the different phases of 

emergencies. 

 

I have used this course during my second mission in [country] when I was responsible to start-up 

a HQ office.  I have used this course to accomplish a proper logistics projects management. I 

have used this course in my staff management, both up and down.  I am still using this course in 

my today’s responsibilities as an Operations Coordinator 

 

I’m using the knowledge gained in the course in my daily work 
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The current course is very useful and have a good result, before the course I couldn’t  do 

something in logistics but now I am doing more things in logistic.  Even if I completed the course I 

am challenging and I will be able to do lots of service in Logistic Department countrywide.  

 

I personally benefit from this course and now I am very much confident in my work and I want to 

give you one example that now I can develop my organisation procurement portfolio and 

accordingly run the organisation strategic planning and maintain my organisation supply chain 

efficiently. I benefit my partners organisations (Local NGO) and deliver the knowledge and skill 

which I learn from this course. 

 

In general I have more self confidence and knowledge on various issues of a humanitarian 

operation and I feel that this course has greatly contributed to this. 

 

On my daily job, included a few things that were not being followed properly. The most useful 

has been the w/housing. Previously I was using common sense and logic for stocking items and 

with the systems explained in the unit I made it more professional by applying them. I joined this 

course because I think that in future the requirement for a professional certificate in 

humanitarian logistics will become mandatory and I do not want to lose opportunities because of 

the lack of it. … 

 

I have practically used this course in my present organisation and I expected to use this course in 

any suitable Humanitarian Organisation anywhere in the world. (1) I have purchased materials 

as per the requirement of the organisation  for making shelters for affected people in our country 

and arranged to send them in time to maintaining all the procurement procedure as I learn from 

CHL. (2) I was able to transport those materials to the affected area in time with maintaining the 

standard transport procedure and rules as I learned from CHL. (3) I have successfully distributed 

materials (items for Shelters, Blankets and food) among the affected people as per the 

requirement of the organisation as I learned from CHL. (4) I was successfully able to distribute 

the dry food and normal food items among the flood affected people in our country as per the 

requirement of the organisation.  

 

Use of Bin cards, safety factor is enhanced, the communication; Tracking and tracing system; 

Suppliers performance data information 

 

In interagency meetings where we have to put together our resources. A case for Sudan currently 

where some NGOs have been expelled, the UN organizations have to work together to find a 

common ground of filling the gap left following the departure of the NGOs 

 

In line of work as a logistician, I daily apply the knowledge I have acquired during my studying of 

this course. 

 

I have not hired a taxi since January, yet I was averagely hiring at least 3 or 4 times per month. 

 

15, 000 Refugees, and 10,000 IDPs were served. 

 

Example: The hospital pharmacy had in stock 6,000 tablets of aspirin 500mg expiring at the end 

of this month of May. The hospital has only 2,000 tablets absorption capacity. With the systems 
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now in place and information proactively collected from the books, we have been able to 

manage those 4,000 tablets that would have expired. There are many cases like those in other 

sectors  

 

Yes, the change in insurance policy and provider cited above helped us to save 20,006 Euros. 

We’ve also made the Value Added Tax exoneration refunds from government increase from 

7,514 Euros in 2007 to 72,235 Euros in 2008 as a result of improved procurement administration. 

This represents a nominal revenue increase of 64,721 Euros (861 %)  

 

Averages of 10,000 USD were used every month by staff as advances to run their programs. After 

identifying suppliers, purchasing in bulk the most commonly used items and streamlining  

communication between logistics and programs, the amounts of advances have dropped down 

to less than 1,000 USD.  

 

My colleague [named] is now qualified and has succeeded to get a new position in [country]. 

 

A common theme of the answers was: 

• The improvement of confidence 

• The improved recognition of the role of logistics 

• Improvement to their overall career development 

 

The final question Q13 invited any other comments. Again, most of the answers were 

favourable and repetitive of earlier points, but also: 

 

I like the course very much. Content is good and so is the support from the tutor and admin 

team.  

 

I call upon the institute to open its gates to lower earners so that the field can attract those with 

low pay. 

 

I wish this course was less expensive and my entire team goes through this training. 

 

This course is of utmost importance to my career and the organization. 

Overall, this is a very relevant programme and I owe my gratitude to Fritz Institute for having 

developed the programme, to my organization and Unit Manager for the initiative to supporting 

students and determination to improve the organization operating capacity and efficiency 

through the funding and follow up of this programme . 

 

I really like the course! For me it is very, very helpful and interesting. It is a good mixture of 

theory and practice. The course shows me the importance of logistics in humanitarian aid and 

enables me to inform and explain my colleagues the role of logistics. I am able to discuss about it 

with substantiated arguments. I feel much more confident doing my daily work. 

 

I am very grateful to Fritz institute and all others involved in preparation and administration of 

the course. While personally I found it very useful in daily dealings, I presume it will be also very 

useful for further recognition of my profession within the organization and humanitarian 
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community. Besides, I would like to express gratitude to my line manager, …, as he has 

recommended taking the course, as well as provided incentive and encouragement to reach at 

the end of the studies. 
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Annex D2 
Sample e-Questionnaire 

 
CamProf has been engaged to evaluate the CHL programme (see attached press release). Please 

assist by completing this questionnaire. The areas for reply are in pale blue. You do not need to 

enter replies in all the cells, but may write as much as you like (the cells expand). Please return 

this questionnaire to NigelL@CamProf.com  preferably before 28/04/09, but definitely before 

15/5/09. Alternatively you can fill it in on-line at www.humanitarianlogisticsassociation. If you 

have any difficulties, contact Nigel Lloyd NigelL@CamProf.com or +44 78 3161 9669 or skype 

NigelLloyd. 

 

1. Your Details 

If you would rather not enter your name or organisation, that is OK.  

Your Name  

Organisation  

 

2. Your Line Manager 

We would like to contact students’ line managers too. Could you please  

• pass the attached  ‘Questionnaire for Students Manager’ to your Line Manager,  

• give us their contact details. 

Name of line manager   

email address  

Skype or mobile phone  

 

3. Your experience 

Please indicate the number of years of your experience in each area. 

 Total in 

logistics 

Warehous-

ing & 

Inventory 

Procure-

ment 
Transport 

Fleet 

Manage-

ment 

Import 

Export 

Managing a 

supply 

chain 

Other (please 

specify): ……… 

Commercial         

Humanitarian         

Other (please 

specify): ……… 

        

 

4. Your current areas of practice   

Please put a P in your current areas of practice 

 
Warehousing & 

Inventory 
Procurement Transport 

Fleet 

Management 

Import 

Export 

Managing a 

supply 

chain 

Other (please 

specify): ……… 

Commercial        

Humanitarian        

Other (please 

specify): ……… 

       

 

5. Your areas of practice at the time of studying CHL 

Please put a C in your areas of practice when studying the CHL course,  

 
Warehousing & 

Inventory 
Procurement Transport 

Fleet 

Management 

Import 

Export 

Managing a 

supply 

chain 

Other (please 

specify): ……… 
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Commercial        

Humanitarian        

Other (please 

specify): ……… 

       

 

6. Your stage of study in the CHL course 

I started to study the CHL (date)  

Please tick the Unit you are currently studying and insert the number of the Task you have most 

recently submitted. 

 Currently 

studying 

Most recent 

task submitted 

Comments 

Case Study & Learning Materials    

Unit 1: Humanitarian Aid Supply Chain    

Unit 2: Warehousing & Inventory    

Unit 3: Procurement    

Unit 4: Transport    

Unit 5: Fleet Management    

Unit 6: Import & Export    

Unit 7: Managing Humanitarian Supply 

Chain Response 

   

Completed entire course    

 

8. Overall views on the course 

Put 0 to 4 against each aspect to show which you found most relevant and useful. 

0. not useful, 1. somewhat useful, 2. generally useful, 3. very useful, 4. everything I need 

Use the comments to specify why you chose this rating (for example: ease of understanding, 

ease of use, relevance to you, coverage of the most important aspects). 

 Rating 0-4 Comments 

Administration of the course   

Ease of use of the software   

The Logistics Competence Model    

CD: Case Study & Learning Material   

Unit 1: Humanitarian Aid Supply Chain   

Unit 2: Warehousing & Inventory   

Unit 3: Procurement   

Unit 4: Transport   

Unit 5: Fleet Management   

Unit 6: Import & Export   

Unit 7: Managing Humanitarian Supply 

Chain Response 

  

Coaching support & assessor feedback   

Support by LLA & CILT   

On-line forum of students   

Support by your organisation   

Support by your Line Manager   

Other aspects   



  

22 
Evaluation of CHL  Final Report Annexes B to H 

 

9. Ease or difficulty 

Please rate how easy or difficult you found the course, using the scale: 

0. too simple, 1. mostly easy, 2. just right, 3. parts were a struggle, 4. parts were beyond me 

 Materials Tasks Comments 

Unit 1: Humanitarian Aid Supply Chain    

Unit 2: Warehousing and Inventory    

Unit 3: Procurement    

Unit 4: Transport    

Unit 5: Fleet Management    

Unit 6: Import & Export    

Unit 7: Managing Humanitarian Supply 

Chain Response 

   

Integrating case study, Learning 

Materials & Learning Tasks 

   

Coaching support & assessor feedback    

10. Usability and Presentation 

Please rate how easy you found the course materials to use, using the same scale: 

 Materials Comments 

Screen design, layout, font, size, 

colours 

  

Graphics, pictures, diagrams   

Getting started    

Finding your way around   

Operating instructions   

Other aspects   

11. Suggestions for improvement of the course 

Any ideas you have, including Units and/or subjects to add, change or remove. 

 Suggestions for improvement 

Administration of the course  

Ease of use of the software  

The Logistics Competence Model   

CD: Case Study & Learning Materials  

Unit 1: Humanitarian Aid Supply Chain  

Unit 2: Warehousing & Inventory  

Unit 3: Procurement  

Unit 4: Transport  

Unit 5: Fleet Management  

Unit 6: Import & Export  

Unit 7: Managing Humanitarian Supply 

Chain Response 

 

Additional Units  

Coaching support & assessor feedback  

Support by LLA & CILT  

On-line forum of students  
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Support by your organisation  

Support by your Line Manager  

Other aspects  

 

12. Impact  

Please give concrete examples of the CHL’s impact (on you, your career, your colleagues, your 

work, your organisation, your beneficiaries, etc) : 

Examples where I have used the course  

 

Benefits from this (what, for whom)  

Do you have any data that quantifies this?  

Other changes influenced by the course  

 

Benefits from this (what, for whom)  

Do you have any data that quantifies this?  

 

13. Any additional information or comments 

 

 

 

14. Telephone Interview 

Would you be willing to have a 30 minute telephone interview (we will phone or skype you)?  

Yes / No  Phone   Skype   

Suitable dates & times  Time zone  

 

15. Focus Group 

Would you be willing to participate in a group discussion (focus group) in Geneva or London? If 

so, which times would be possible (please give us as many options as possible)? And please give 

your email address/mobile phone so we can contact you. 

Geneva 27/4/09 10:00 - 12:00  17:00 – 19:00  

Geneva 28/4/09 07:00 – 08:45  18:00 – 20:00  

London 30/4/09 10:00 - 12:00  14:00 – 16:00  17:00 – 19:00  

Email:  Mobile  

 

Please email this questionnaire back to NigelL@CamProf.com. Thank you for your support. 
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Annex D3 
Interview format 

 
 
 

Name 

Contact details 

Date and time Interview by 

Role in CHL - incl recruiting and encouraging students 

 

 

General comments 

 

 

 

Impact 

 

 

 

Suggestions for improvement 

 

 

 

Other comments 
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Annex E1 
Analysis of non-completing students 

 
The questionnaire was sent to the 166 CHL students between Learning Tasks (those who have 

not submitted a new Learning Task for more than 3 months). There were 12 questionnaire 

responses from eight organisations: 

4 x WFP 

UNDSS 

IFRC 

UNICEF 

IRC 

CARE International 

MSF Holland 

2 x unknown 

 

Start dates were: 

Year: 2006 2007 2008 

Half:  H1 H2 Not 

given 

H1 H2 Not given 

No of 

starts: 

1 2 4 1 2 2 1 

 

Nine of the 11 expressed their intent to resume their studies, only 3 did not. 

All eleven stalled at an early stage:  

Unit: 1 2 

Task: 2 5 7 8 10 Not 

specified 

 

Last unit 

submitted:  2 1 1 1 1 1 5 

 

Q7. Reasons for not progressing: 

The main reason (6 x principal reason, 4 x major contributory reason,) was work pressure. The 

next (3 x principal reason) was computer or electricity problems. The only other significant 

reason (3 x major contributory reason, 1 x principal reason) was family/social. The other reasons 

were only significant to one or two people. 

 

Tight budget not permitted me to pay the rest of money that I owed, that is the main 

reason for not continuing the course. 

 

It is clear from the other responses that the slow progress is not because the course is 

inappropriate, badly designed or badly supported. Even those who have been unable to 

progress, who might be expected to highlight deficiencies, are united in their praise of the 

course. 

 

Q8. Views on course 

This question generated extremely positive responses. The average response (where 3 = very 

useful, 4 = everything I need) was: 
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Administration of the course 3.2 

Ease of use of the software 3.2 

The Logistics Competence Model  3.2 

CD: Case Study & Learning Material 3.6 

Unit 1: Humanitarian Aid Supply Chain 3.5 

Unit 2: Warehousing & Inventory 3.6 

 

Emails related to administrative issues are answered very quickly and thoroughly. 

Excellent admin support. 

 

LLA is lovely – particularly Kay Fenn.  

 

Software is very user friendly” 

 

The case study … excellent.  It is a very realistic scenario and the information provided 

about the virtual NGO and the context is very thorough.” 

 

Coaching has been great.  Good feedback, good direction without actually giving me the 

answers. 

 

Unit 1: I was ready to move on by the end of it, but I found the background information 

very helpful. 

 

Unit 1: Doing the tasks and adapting the theoretical part in the case study was extremely 

useful in order make me realize once again “why we do what we do”. 

 

It is worth repeating that these comments are from those who have not submitted a new 

Learning Task for more than 3 months. 

 

Q9. Ease or difficulty 

Three said Unit 1 materials were mostly easy, seven said they were just right, one said parts 

were a struggle. 

 

Three said Unit 2 materials were just right, two said parts were a struggle. 

 

Q10. Usability and presentation of the software: 

All aspects lie between 1 = mostly easy, and 2 = just right 

Screen design, layout, font, size, colours 1.8 

Graphics, pictures, diagrams 1.8 

Getting started  1.7 

Finding your way around 2.0 

Operating instructions 1.8 

 

There could more real life examples. 

 



  

27 
Evaluation of CHL  Final Report Annexes B to H 

I learn well with charts, pictures, diagrams. 

 

Q11. Suggestions for improvement: 

 

There were few suggestions, implying that there are no obvious barriers or gaps (at least not for 

our twelve respondents).  The suggestions were: 

 

On-line forum of students: I think a great idea to have, but I don’t think there is much 

user traffic. 

 

Adding more examples, real stories related to each chapter would make the reading 

material more interesting. 

 

Q12: Impact: 

 

During 2 emergencies in our country, I used the learning from Unit 1 particularly, making 

useful coordination with other humanitarian organization for effective use & sharing of 

information. 

 

I think [studying this course] was one of the reasons why my employer selected me. 

 

No doubt, this course is wonderful and gives vast knowledge especially when we are 

working in emergencies. 
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Annex E2 
Analysis of data on withdrawals 

Nineteen students have formally withdrawn: 1 in 2006, 11 in 2007, 7 in 2008.  

The reasons are: 

• 1 death 

• 7 left the organisation (LLA report that many return to the course when they are re-

employed) 

• 6 cite other commitments, no time, heavy workload, too much travelling 

• 4 cite lack of progress 

• 2 found CHL too basic (of whom one has enrolled on CHSCM) 

• 1 had no internet access 

9 had not started (4 left organisation, 3 other commitments, 2 lack of progress) 

4 had not reached Unit 2 (1 left, 2 other commitments, 1 lack of progress) 

4 had not reached Unit 3 (no common theme) 

1 had not reached Unit 4 (course too basic, enrolled on CHSCM) 

1 had not reached Unit 6 (left his organisation) 
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Annex E3 
Analysis of data on those who are not progressing 

 

This is based on data provided by LLA for students whose last task was submitted more than 

three months ago. 

 

Current Unit Starting 

month 

No. of 

starters 

Cum % not 

progressing 

No. not 

progressing 1 2 3 4 5 6 7 

Sep-06 14 29% 4 2 1     1 

Oct-06 11 44% 7 2 3     2 

Nov-06 19 45% 9 7     1 1 

Dec-06 13 46% 6 2 3    1  

Jan-07 8 46% 4 1 2 1     

Feb-07 16 44% 6 3 3      

Mar-07 14 42% 4 4       

Apr-07 11 44% 7 4 2  1    

May-07 46 41% 16 7 4 1 2   2 

Jun-07 16 43% 10 5 4 1     

Jul-07 25 40% 5 3 1   1   

Aug-07 11 41% 6 4 2      

Sep-07 29 38% 4 4       

Oct-07 15 39% 9 5 4      

Nov-07 5 39% 2 1      1 

Dec-07 8 39% 3 3       

Jan-08 4 40% 5 3 2      

Feb-08 11 41% 6 4 2      

Mar-08 13 43% 11 6  1 2 2   

Apr-08 46 39% 6 6       

Sub-total 335  130 76 33 4 5 3 2 7 

May-08 6  1 1       

Jun-08 13  1 1       

Jul-08 7  1 1       

Aug-08 3  2 2       

Sep-08 29  1 1       

Oct-08 6  1 1       

Nov-08 14  1 1       

Dec-08 12          

Jan-09 23  1 1       

Feb-09 13          

Mar-09 29          

unspecified   27 20 6 1     

 Total 490 34% 166 105 39 5 5 3 2 7 
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It can be seen that the cumulative percentage of students who stop progressing is about 40%. It 

was not useful to analyse this figure after April 2008 as starters will not have had enough time to 

complete. 

 

Of every 20 students that start, about 5 fail to progress during unit 1, another 2 fail to progress 

during unit 2, and 1 more fails to complete the rest. 

 

Analysis of those failing to progress shows that the number of days spent in a unit is much 

higher (see table below), implying difficulties from the beginning. It would be useful to compare 

these progress rates with those who are still progressing (we did not have this data). 

 

Current Unit 1 2 3 4 5 6 7 Total or 

average 

Candidates 105 39 5 5 3 2 7 166 

Avg days since start 248 366 587 327 369 649 454 306 

Avg days/unit 496 244 235 93 82 118 70  

 

It is clear that Unit 1 and Unit 2 collectively present a hurdle to completion: two-thirds of those 

not progressing do so at Unit 1; and two-thirds of the rest do so at Unit 2. The principal reason 

appears to be the difficulties inherent in studying this course for these candidates in these 

circumstances (work-load, short contracts, uncertain conditions, etc). It is unlikely that the 

course provider can do much to alter these, although the agencies may be able to do so. 

 

The suggestion that Unit 1 can seem too easy to those who are already familiar with the general 

context of humanitarian logistics and that Unit 2 is particularly tough is not borne out by the 

student scores, although it is by far the largest Unit. On the contrary, these two Units score 

about the same as other Units in terms of ease or difficulty (and on all other criteria too). 

 

It seems conclusive that student difficulties materialise in these two Units primarily because 

these are the first two Units encountered, rather than because of their content. However it may 

be possible to make changes that help students to complete the first Units, and their 

momentum may help them to overcome the other difficulties they face. 

Our recommendations for reducing the numbers who fail to progress: 

1. More emphasis from coaches on helping slow progressors through the first Unit. 

2. Organisations and line managers could provide encouragement and support, particularly if 

they were alerted by LLA 

3. Agencies could offer longer term contracts and greater job security 

4. Allow students to study the Units 2 to 6 in any order, although Unit 1 should always be the 

first, and Unit 7 the last. 

5. Encouraging students to choose for themselves which Unit to tackle second, perhaps 

changing the numbering sequence so that Unit 2 (the longest) is no longer the default choice. 

6. Providing a mini qualification at the end of each Unit, so that there is incentive to complete 

a Unit, and something to show even if the overall course is not completed. 
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Annex F 
Analysis of Line Managers 

 
There were 14 respondents from nine organisations:  

3 x UNICEF 

2 x ICRC  

2 x Oxfam 

World Food Programme 

Concern Worldwide 

IOM 

IRC 

Save the Children 

Swedish Committee for Afghanistan 

UK Ministry of Defence 

 

All reported that their organisations are positive towards CHL (except one organisation which is 

neutral).  

We are happy about the learning style and flexibility of CHL  

 

Organisational policy varied, but the trend appears to be positive: many organisations already 

have formal policies and activities for training their logisticians:  

We have a standard Worldwide Logistics Policy developed by head office. The countries 

of operation develop their own manual based on the worldwide one. 

We encourage employees to study and co fund the study up to 75% for local staff. 

We design courses for in-house Logistic Training in various field.  

The Logistic Coordinators meet every year for a 7 day workshop.  

A Website Logistic Forum has been created to allow exchange of views, 

recommendations and trouble shooting.  

I don’t think we have a specific organizational policy aimed at logs development….yet.  

Logistics generally lacks recognition within the organization. However, lately some of the 

organisation’s units have undertaken concrete steps to build up its pool of professional 

logisticians.  

Increasingly, logistics are becoming a key part of the operations processes in our 

national Programme. To this end, the organisation has standard policies around logistics 

and procurement. 

logistics staff will be encouraged and supported to pursue their career development 

To keep abreast with new techniques, strategy and developments  



  

32 
Evaluation of CHL  Final Report Annexes B to H 

Logistics is currently one of our global priorities and different initiatives are currently 

being implemented  

 

Which logisticians are prioritised for development? It appears to be senior staff in order to train 

their subordinates, with an emphasis on experienced, national field staff to replace expatriates. 

Operational staff  

I got full training on Logistics by the Logistics Advisors at headquarters which helped me 

develop the same for our country. 

The Senior Admin Officer was selected to receive intensive development opportunities 

through suitable programmes such as CHL course augmented by other appropriate 

training. 

The expat LOGs are usually conducting additional Logistic Seminars for the local staff in 

country. Key staff and loyal staff  are priority with the focus to empower them one time 

to replace an expat Logistician  

Those who are directly responsible for logistic affairs. 

Those Logisticians that have longer emergency field experience. 

Usually the senior ones 

Regarding CHL, national staff  

All 

Currently the Logistics officer though internal development conducted by department 

manager 

Young and intelligent ones who have enough potential knowledge and capacity to 

develop logistical skills  

 

Q5. Your Support for the CHL student: 

There were varying degrees of employer support. Seven of the managers had suggested the idea 

of studying or nominated their employee.  

 

Of the 10 responses to this question, 9 reported funding for the student from 100% (either from 

the employer or the CHL scholarship fund) to 50%, with one employer offering the balance as a 

loan. 

 

Most employers expect the students to study in their spare time (one provided 2 hours study 

time in the work day), but will provide use of facilities (one “supported him in buying his own 

laptop so that he could also study offline”). Only two employers claimed to arrange the 

student’s duties to complement the course. Ten discussed the course units and learning tasks 

with the student (in one case by email), but often only when the student needed help. 
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Q7. Problems and constraints faced by students: 

The most significant concerns were 

• ‘work pressures’ (5 x major problem, 4 x common problem) 

• ‘took too much time’ (3 x major problem, 2 x common problem)  

 

Students comment on the time which is involved. 

 

64 tasks is a huge amount of work for the level of the final qualification. 

 

What I’ve heard second-hand is that he felt that Unit 1 was too easy and therefore wasn’t very 

motivated to move on. 

 

Q8. Views on course: 

Average response by the Line Manager on a five point scale 0-4 was: 

Administration of the course 3.3 

The Logistics Competence Model  3.1 

CD: Case Study & Learning Material 3.4 

Unit 1: Humanitarian Aid Supply Chain 3.2 

Unit 2: Warehousing & Inventory 3.3 

Unit 3: Procurement 3.5 

Unit 4: Transport 3.3 

Unit 5: Fleet Management 3.3 

Unit 6: Import & Export 3.0 

Unit 7: Managing Humanitarian Supply Chain Response 3.5 

Coaching support & assessor feedback 3.1 

Support by LLA & CILT 2.8 

On-line forum of students 2.4 

Support by your organisation 2.6 

Support by you as Line Manager 2.7 

The managers rank the course materials and administration, and all the units (especially Unit 7) 

extremely highly, between ‘very highly’ and ‘everything needed’, in keeping with other groups’ 

perceptions. There are clear concerns about the on-line forum of students and indication that 

support by students’ line manager and organisation could be improved above ‘generally useful’. 

 

The course contents as well as cases were practical and related with work of the 

Logistician of the organisation. 

 

Q9. Ease or difficulty 

 

In general the Learning Tasks were rated as slightly more difficult than the Learning Materials 

which is as it should be. Units 2 (Warehousing & Inventory), 3 (Procurement) and 7 (Managing 

Humanitarian Supply Chain Response) are identified as more difficult, and one manager 

commented “Tasks were not always clearly understood”.  
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Q10. Usability and presentation of the software: 

 

All aspects lie firmly on 2 = just right (with an occasional 3 = parts were a struggle), except for 

‘finding your way around’ where managers split equally between the two ratings. 

Screen design, layout, font, size, colours 2.0 

Graphics, pictures, diagrams 1.9 

Getting started  2.1 

Finding your way around 2.2 

Operating instructions 2.1 

 

From what I have seen navigating way round the information could be laborious. 

 

[The] Software is easily applicable on any computer 

 

They do not have much in Sudan to compare with. 

 

Q11. Suggestions for improvement: 

 

Communication over phone could help the student learn fast.  

 

I found [my employee] struggling with some lesson/case which at a later stage became very easy 

for him when he shared it with me.  

 

It could help [my employee] learn smoothly if the course ran 2 years instead of 1½. 

 

There is good feed back on the assignments dispatched but if the assignment is not dispatched 

there is no feed back to motivate the student for fulfilling and sending the assignment. 

 

There are no exemptions given, [my employee] has the Advanced diploma in Logistics from the 

CILT(UK) and a BSc(Hons) in Supply Chain Management yet has to do the full course.  

 

The depth of the course seems to be greater than what I would expect from a course at this level.  

 

The sheer number of tasks is daunting. 

 

There is no set format for answering questions, i.e is a 2000 word essay required, can you answer 

in bullet points etc. I know [my employee] was spending 2-3 times longer per question compared 

with the suggested study time required. 

Model should be modified to each country’s  particular logistical capacity and environment 

Case study should reflect every aspect of the learning materials 

It should include more about interlinking with the commercial sector’s logistics framework 

There should be some component for warehouse security management 
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There must be more elaborations about international procurement and quality control in pre-

delivery inspection 

There should be some training aspects in multi-modal transportation management in a situation 

of sending cargo to a landlocked country 

The components of maintenance scheduling and monitoring of performance should be 

elaborated more 

Incoterms  should be shown comparatively, graphically and advantages and disadvantages of 

them 

Some more elaborations on planning part of supply chain management 

Assessments should be shared with the student’s manager 

 

Q12. Impact: 

 

Increased confidence in accomplishing the daily tasks, as a logistics manager 

 

Knowledge, competency and confidence by employee. 

 

The learning has helped [my employee] to be more competent, to performs his responsibilities 

effectively and efficiently (e.g. sourcing of items, quote evaluation, contract, transportation of 

goods, etc.) 

 

No direct examples , but I observe them asking more intelligent questions and realising that the 

course reflects reality 

 

[Benefits included] acquisition of new but effective ways of working and communicating; key 

measurable deliveries of relief items and support work in the emergency-affected areas. 

 

As [my employee] has been in the field of Logistics since last 15 years, it cannot be said that only 

one training course helped him improve one specific skill significantly. He knew something of 

every topic, however the course strengthened the same for him. 

 

[My employee] used his knowledge to support and deliver an efficient logistics operations in a 

really demanding emergency context. 

 

Clearer strategic thinking and planning of logistics system in the [national] programme. 

 

He has developed his confidence and leadership quality on managing humanitarian logistics. 

 

Better Motivation, more interest in the work, allowing more independence. 

 

The students used to do their work just according to working time. Since they do CHL they get 

much more involved, also to subjects not in their Job description. I even got 1 request to rotate 

within departments, so that all areas of Logistics are trained practically. 
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[Our students have used the course in] warehouse, transport, procurement, [leading to] Better 

management for the supply chain response, [in particular, improvements in] Stock record, bin 

cards in warehouse, tracking and tracing analyses, better utilization  of the fleet.  

 

The course assisted the student in setting up better measurement systems in procurement, 

better control of fleet and Warehouse inventory. 

 

The student has established metrics of performance in procurement and fleet management. 

 

There is very little formal Logistic training in Sudan (if any) and therefore I was personally very 

happy to have something useful to offer to my staff. 

 

As it is online study it is even cheaper than any course, looking at flight costs and hotel. Therefore 

I see the course as value for money. 

 

Recognition of the humanitarian logistics as a profession. 

 

The latest internal Administrative Instruction on the subject does not grant those staff members 

that have completed the CHL with any advantage during the recruitment/selection process. 

Shared the knowledge gained with his subordinates 

The student can apply knowledge gained from this course on his routine activity like warehouse 

monitoring and reporting, managing transport and importing supplies/ customs clearing 

His better understanding of supply  chain enables him explain basic procedures to his staff and 

colleagues 

More efficient and effective implementations of routine works and finding solutions to some 

emergent tasks 

This course not only provides logistics and supply chain procedures, but it helps the student to 

develop management skills like planning, controlling and monitoring/evaluating. 

Benefits the Logistics department as he is now able to articulate what we are about. 

Better coordination with the team and other sections in the office by the student 

Primarily benefits our Logistics team – potentially to our partners (local NGOs)  

 

Recommendations 

1. Organisations should develop a policy for training their logisticians, that includes funding 

support and support by managers, and recognition of relevant qualifications (such as CHL). 

2. Agencies could offer longer term contracts and greater job security,  

3. More emphasis from coaches on helping slow progressors, more encouragement for line 

managers to provide support. 

4. Improve the ease of navigation around the course materials and SCILaid case study. 

5. Improve the on-line students forum 
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6. Allow candidates to study the Units 2 to 6 in any order, although Unit 1 should always be the 

first, and Unit 7 the last. 

7. Providing a mini qualification at the end of each Unit, so that there is incentive to complete 

a Unit, and something to show even if the overall course is not completed. 

8. Set up a system for offering exemptions from certain Units in recognition of known 

logistician qualifications of a similar or higher level (eg Bioforce, REDR, possibly CILT 

qualifications) 

9. Obtain an EQF (European Qualifications Framework) level and ECVET (European Credit 

Framework for Vocational Education & Training) credit value for the course to broaden its 

international recognition.  
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Annex G 
Analysis of coaches, assessors and verifiers responses 

 
There were six respondents: all the coaches, and so all four assessors and both internal verifiers. 

Two of the coach/assessors cover all 7 units; the others cover 4 or more each. 

 

Only two of them claimed any direct humanitarian logistics experience, although they had an 

impressive array of commercial (all) and military (2) experience. We are concerned that the 

coach with least experience (and none in units 3 to 7) is coach, assessor and verifier for all Units. 

 

Coaches meet about once a year, but there are not many issues, and all get resolved quickly.  

 

There is no formal system for supplying feedback on coaches’ performance. 

 

Rather oddly, many of these coaches/assessors were unwilling to express a general opinion on 

(for example) how easy or difficult the 100+ students each had coached had found the learning 

tasks (“varies with student”, “Very difficult to comment on the student’s experience while 

undertaking the CHL course and the constraints that may have affected their studies”). 

 

Q7. Problems and constraints faced by students: 

 

CHL students show lower drop-out rates than commercial courses, because they are 

more motivated. 

 

The only significant reasons were work pressure (3 x major contributory reason) and computer, 

internet or electricity problems (1 x major contributory reason, 2 x minor contributory reason).  

 

I have never come across a case where the student has abandoned the course because of 

the material or the process. 

 

Help is available from the coach, the office, skype, online website, fellow students. This 

coach had never come across a case where the student was isolated or totally stuck.  

 

Generally, there are no software usability problems. 

 

A ‘minor contributory reason’ was ‘Course too difficult’ cited by 3 coaches. The other reasons 

were only minor and cited by 1 or 2 people. 

 

[Most] of them are completing more than 1 task per week. 

 

Combining study with field work which involves frequent travel is challenging.  One 

student had to negotiate hostage release in Afghanistan in the middle of his assignments! 

 

Coach availability has been mentioned as a plus point by many students – not only via 

regular coaching but also through skype contact 

 

Students generally progress quite well – it is rare for anyone to get totally stuck: “The role of the 

coach is to help when not making progress.”  
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Extra encouragement is provided, from both coach and office, to help students who have 

paused to “reboot” themselves. “Kay Fenn is very good at this”. Students prepare a formal 

learning plan at beginning of each unit, and this is helpful in maintaining or resuming 

commitment. 

 

There is a wide range of students’ academic backgrounds (from no school exams at all 

up to MBA from MIT) and also a wide range of logistics experience. Rate of progress 

depends on both.  Masters degree with no experience is quite common; as is no 

academic qualifications but years of experience. CHL material seems able to cope with 

both. Had only come across one case where the student was unable to cope. More 

common is where more able students got frustrated; they should be on a higher level 

course (eg CHSCM). 

 

Q8. Views on course 

 

Extremely positive responses. A coach expressed the view that they were “very impressed with 

the material and its usability”. Students report very favourably, with lots of emails saying that 

the material is “very true to life” and matches practical experience. Students report that they are 

able to readily apply what they have learnt. 

 

Average response by the coaches was (where 3 = very useful, 4 = everything student needs) 

Administration of the course 3.8 

Ease of use of the software 4.0 

The Logistics Competence Model  3.8 

CD: Case Study & Learning Material 4.0 

Unit 1: Humanitarian Aid Supply Chain 4.0 

Unit 2: Warehousing & Inventory 4.0 

Unit 3: Procurement 4.0 

Unit 4: Transport 4.0 

Unit 5: Fleet Management 4.0 

Unit 6: Import & Export 3.8 

Unit 7: Managing Humanitarian Supply Chain Response 4.0 

Coaching support & assessor feedback 3.8 

Support by LLA & CILT 4.0 

On-line forum of students 3.0 

Support by student’s organisation 2.0 

Support by student’s Line Manager 2.0 

 

There are clear concerns about the on-line forum of students (“This adds little to the studies”), 

and indication that support by students’ line manager and organisation could be improved 

above ‘generally useful’ (“Should be better but it appears very limited”). 
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Q9. Ease or difficulty 

 

In general the Learning Materials and the Learning Tasks are rated at very similar levels. Within 

the confines of a very small sample (but those best-placed to have an overview), Units 2 

(Warehousing & Inventory) and 4 (Transport) are identified as more difficult, perhaps because 

they are more mathematical (“Some find calculations difficult”). “Unit 2 sometimes comes as a 

shock after the introductory Unit 1”. Unit 7 “is based on the student’s ability to manage a 

situation and does cause them to think on a more detailed level”, it is “a final complex task which 

stretches some students”, “Some struggle with the final report – mainly because they have no 

experience of report writing”. However we have found no evidence of students dropping out in 

Unit 7. 

 

With regard to the design of the course, we would endorse the comments: “A few students 

sometime struggled to imagine themselves as if they were working for SCILaid”, but “Overall, I 

do not think there is any evidence of undue difficulty with the style of learning”. 

 

Q10. Usability and presentation of the software: 

 

All aspects lie close to 2 = just right 

Screen design, layout, font, size, colours 2.7 

Graphics, pictures, diagrams 2.7 

Getting started  3.3 

Finding your way around 3.3 

Operating instructions 2.7 

 

The francophone coach reports that some students appeared to have difficulty with the usability 

and presentation of the software. There was agreement that this is most acute when getting 

started, and finding your way around the materials “Normal start up difficulties whilst they get 

used to the system”. Interestingly the coaches report these aspects as more difficult than the 

students do. However these stages do not appear to be those that cause a student to drop out 

of the course, they come to a halt after several learning tasks. 

 

Q11. Suggestions for improvement: 

 

From time to time the learning tasks are modified, usually to improve clarity, and adding new 

learning tasks. 

 

“Some [Unit 2] tasks could be made more user friendly” and the materials could “Give 

more examples for calculations”. 

 

In general “the materials would need updating in due course, but not soon”. 

 

There was a feeling that there should be more support by a student's Line Manager and 

Organisation: “Many students seem to be left on their own. Support from their sponsor 

organisation would provide encouragement and recognition of achievements” and “Could be 

more strongly pushed by sponsoring organisations”. 
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On-line forum of students: “ If we could find a way to encourage students to use this more – 

perhaps we should look to a Twitter page.” 

 

Q12: Impact: 

 

Evidence from students shows the advantages of completing the programme – it is all 

positive. 

 

Students have mentioned that the course corresponds with their real life situations and 

has assisted them in their actual jobs. 

 

Around 25% of students reported to one coach that they have used what they have learnt, and 

that the learning material has made their work easier or better. 

 

There has been a “Development programme for CHL coaches”. 

 

Recommendations 

1. Agencies could offer longer term contracts and greater job security, more encouragement 

for line managers to provide support. 

2. It is clear that the coaching and administrative support are greatly appreciated by students. 

LLA and its staff are to be thanked and congratulated for what they have set up. 

3. Create a formal channel for assessors to receive constructive feedback on their performance. 

4. It appears that coaches are unaware of the proportion who are not progressing (40%) –

there does not seem to be any sort of automatic and continuing alert system. Coaches might 

be able to do more to encourage learners to maintain progress. 

5. The on-line forum for students needs to be re-invigorated. 
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Annex H1 
Analysis of Senior Manager and Key Informant Responses - Interviews 

 

The questionnaire was distributed to all members of the Humanitarian Logistics Alliance, all 

members of CILT’s HELP forum and all members of the Advisory Committee. The response rate 

was rather disappointing (except from Oxfam!), and as a consequence we increased the number 

of interviews of key informants.  

A total of 23 interviews have been carried out, mostly by telephone or skype, often 
before or after a face-to-face conversation. Those interviewed fell into the same five 
categories as the e-questionnaires, but in several cases the informant was able to 
respond from the view-point of more than one category (see table below). And in several 
cases the informant had also submitted an e-questionnaire. Information relating to the 
informants’ views as student (including those who appear to be stuck between Learning 
Tasks), manager or coach/assessor have been added to the analysis of the 
questionnaire returns for that group.  
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Remarks 

Peter Jones LLA �    � face-to-face (f-f) 
Adrian Leigh LLA     � f-f 
David Granville PDG �     phone 
Ray Carey LLA     � phone 
Stijn Kiens MSF (Neth) �     phone 
Rade Milijanovic UNHCR �     phone 
Martijn Blansjaar Oxfam �   �  phone, subsequently f-f 
Dorothea Carvalho CILT �     phone, subsequently f-f 
Elaine Desmond LLA     � phone 
Tom How Merlin UK �     phone, subsequently f-f 
Pamela Steele UNFPA �     f-f 
Bojkavic Goran ICRC  �    f-f 
Mich Mizushima Fritz �     f-f 
George Fenton HLA, WVI �     phone, previously f-f 
Jeri Driskill IRC �  � �  phone, previously f-f 
Michael Whiting HELP, REDR �     phone, previously f-f 
Martin Dalton Concern �   �  phone 
Tabinda Syed   �    phone 
David Hockaday ECB Project �     phone 
Jonathan Potter People in Aid �     phone 
Catherine Russ REDR �     phone 
Eskalem Bogale   �    phone 
Rory Downham Bioforce �     phone 

 Totals 17 3 1 3 4  
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It can be seen that these included: 
• four of those who set up the programme,  
• a further five of the Advisory Committee,  
• a further four from representative organisations employing humanitarian 

logisticians, 
• two from organisations looking across the humanitarian sector more generally,  
• two from other organisations offering courses in humanitarian logistics. 

Points from the 17 key informant interviews 

The Cranfield and Cardiff universities Humanitarian Logistics Initiative grew out of a 

meeting at Shrivenham 13/6/05 of all logistics stakeholders. This included Fritz (Mich) 

and identified 5 strategic aims to improve Humanitarian Logistics: 

1. develop a professional community, sharing knowledge (HLA) 

2. develop training and certification (CHL, CHSCM) 

3. develop metrics and KPIs 

4. provide advocacy for the strategic importance of logistics 

5. develop flexible technical solutions (eg HELIOS, standard logistics rapid 

assessment template) 

Mich followed up the recommendations and has delivered 1, 2, and 5. 

[The respondent] has been REDR member for decades. Helped to develop and run REDR’s 

logistics courses. 

[The respondent]  is Project Manager developing the Logistics Operations Guide (LOG) 

for the Logistics Cluster. This is a handbook for the Logistics Officer in the field 

responding to an emergency, providing guidance and templates for practical use. 

Concern that CHL requires 18 months. 

There is a Humanitarian Logistics Network with 17 universities worldwide as partners. It 

would be good if they could recognise CHL as entry qualification for Bachelor degree 

(and CHSCM for Masters). Alternatively there may be a need for an intermediate 

qualification with more academic content, for university entrance. 

HELP (Humanitarian Emergency Logistics Professionals) set up as a forum hosted by CILT. 

It has developed standard job descriptions, developed a rapid assessment template, and 

works closely with REDR (helping to provide expertise and contribute to courses). 

HELP has about 30 members and a distribution of ~100. There will be a re-launch of HELP 

in London 5/6/09. 

With the high turnover of staff and the short-term contracts  it is difficult for 

organisations (especially small ones) to pay for fees for their staff, and almost impossible 

for staff (especially locally-employed staff) to pay their own fees.  

CHL has helped to bring together the global humanitarian logistics community. 
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It is early days and CHL has not yet had time to make an impact on the delivery of 

humanitarian logistics. Few have yet completed the course, none of my logisticians has it, 

but I see interest. 

I encourage our staff to study CHL, but we have no money available to pay their fees. We 

have encouraged staff to apply for the scholarships. 

Funding is a challenge. 

At the highest level, transferable skills (eg leadership, management, communication) 

become more crucial than the technical skills learned on CHL. 

CHL gives us a mechanism to create the skilled technical staff we need at local level, 

making them easier to acquire. Humanitarian Professionals tend to ‘burn out’ after 

about 10 years, so there is a need for replacements. 

We need to get away from a bunch of do-gooders to a group of competent professionals. 

I don’t particularly like the distance-learning model: it is hard for people in emergencies 

and on short-term contracts. 

18 months for the basic qualification is a major problem. 

[The respondent is] a passionate supporter, part of the first Advisory Committee 

[The respondent] has championed the professionalisation of trained humanitarian 

logisticians 

[The respondent] Has not been line manager of students. 

[The respondent]  has set up Women in Supply Chain Excellence (WISE) 

It is a new type of course to [The respondent]. 

Case study is very realistic and helpful. I recognised the country! I didn’t need to read 

everything about SCILaid, just put myself back into the situation again. 

ICRC are paying 50% of my fee; they pay 90% of fee for national staff. 

The importance of the Competence Framework is being increasingly recognised: on the 

CHL development contract David Granville was able to get the Advisory Committee to 

spend ½ day defining the competences. On the CHSCM development they spent 2 whole 

days defining the competences. 

CHL focused on basic competences, and clarified differences between humanitarian and 

commercial and military logistics. 

CHSCM focuses on planning, inventory management, network management – how to 

optimise and save money. 



  

45 
Evaluation of CHL  Final Report Annexes B to H 

Senior management in organisations tends to have little idea what logistics is and how it 

can support them. 

The US professional organisation CSCMP for supply chain management has about 5,000 

members world-wide. 

Humanitarian logisticians have a suspicion of commercial (and military) logisticians and 

need a ‘special place’ to themselves. There are perhaps 5,000 Humanitarian logisticians 

in permanent posts world-wide. 

As part of the piloting of CHL, 15 students were trained face-to-face in Warehouse & 

Inventory (that is why it became Unit 2). Many did not have the numerical competence 

to cope. Unit 2 is the most difficult. 

There is a need to take logistics seriously. 

There is a need to professionalise humanitarian logisticians – it is worth investing in their 

training and experience. 

The competence framework is important and under-played. 

CILT and HLA are working on a Memorandum of agreement for CILT to provide HLA with 

administrative support. The HELP Forum will merge with HLA and Michael Whiting (Chair 

of HELP) has invited GF to join. HLA can only achieve a relatively small membership. 

CHL and the competence framework enable adaption/adoption of a suitable model for 

the whole humanitarian sector rather than parallel reinventions, not only with regard to 

training of humanitarian logisticians 

People in Aid is part of the Emergency Personnel Network (EPN) and has 140 member 

organisations. It coordinates good practice amongst humanitarian organisations in the 

area of human resources and personnel.  

MANGO is a similar organisation working for NGOs in the area of finance and accounts 

www.mango.org.uk 

The combination of the competence framework, CHL and HLA is unique. 

The EPN Rome conference May 2007 (Spotlight on Professionalism – the Role of Human 

Resources) resulted in recommendations for professionalizing humanitarian occupations 

There have been some initiatives (including People in Aid, SCF) to try to form a 

professional association of humanitarian workers.  

[The respondent – not a logistician, but from a major Project supporting the whole 

humanitarian sector]  was not aware of CHL, CHSCM, the competence framework, HLA 

and what had been achieved in humanitarian logistics 
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The ECB Project’s area on Sector & partnerships seems most relevant to CHL’s 

development. 

People in Aid are trying to develop coordinated responses to staff capacity building and 

developing standardised competence frameworks. 

[The respondent]  is open to continuing coordination with HLA regarding the competence 

framework and CHL 

REDR have 2 practical emergency logistics courses: 

• 1 day logistics essentials targeted at senior programme managers who are not 

logisticians 

• 5 day practical Field Logistics in Emergencies 

In addition REDR is cooperating with Bioforce to develop a field-level accreditation of 

experiential learning Disaster Response Certificate, aimed at local national staff, and 

accredited by Oxford Brookes University. It will have 2 options: logistics, project 

management. They hope that it will be approved by CILT. 

REDR has already developed an assessment framework for this using competences 

approved by CILT. Megan Price (REDR) is liaising with Dorothea Carvalho on this. 

Enhanced Learning & Research for Humanitarian Action (UK Further Education Funding 

Council –funded group of universities wishing to get involved in humanitarian emergency 

sector) is keen to start courses, but they tend to be rather academic and perhaps 

divorced from practicality. 

Bioforce is a French humanitarian training organisation which runs major residential 

courses in humanitarian logistics. All Bioforce courses are only francophone. 

French concept of logistics is broader than the English: it includes facilities management 

as well. Bioforce training programmes reflect this broader interpretation. 

Bioforce certifies humanitarian logisticians at technician level, but not at high level 

managers. They are looking into higher level qualifications. 

The main Bioforce course is 2 years: 9 months in the training centre and 6 months on 

assignment. This has been run for ~20 years. 

In addition Bioforce certifies about 60 humanitarian logisticians annually through 

recognition of prior learning (the process takes about 3 months). This has been run for ~5 

years. 

Bioforce  uses a generic job description which is up-dated every 3 years. They do not 

recognise any other qualifications or grant exemptions for them. 

Challenge is not about the course, more about [The respondent]  being perfectionist. 

Coaches have been super, have accepted delays. So with time you learn what level of 

response they want for the Learning Tasks. 
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Kay Fenn is compassionate and tough, humane and funny. 

Was able to get into a rhythm churning out Learning Tasks, then it’s easier. 

[The respondent’s employer] covered some of the cost, she couldn’t have afforded it on 

her own. 

There was never time to do any of the Tasks in the office. 

[The respondent] Has heard that unit 2 is most difficult 

[The respondent] Has not used on-line discussion forum. 

 

Impact 

The Logistics Operations Guide (LOG) is based on the CHL materials and is benchmarked 

against the competence framework. 

CHL has provided a benchmark of the competences required by humanitarian logisticians 

which is accepted by all as fit for purpose (it works!). Everyone contributed to its 

development and so all accept it. It is a first! 

CHL develops national HL capacity. Particularly valuable for NGOs whose humanitarian 

logisticians need to do a bit of everything – they don’t have specialists to support them. 

We ask all applicants for the job of Logistics Coordinator whether they have CHL. 

It is undeniably true that the development of CHL has promoted the process of inter-

agency cooperation, and the improved functioning of the Logistics Cluster. 

I am not aware of any impact on inter-agency cooperation at field level, it is restricted to 

the highest level. 

I am aware of the Competence Framework but have not used it. 

Bringing together Heads of logistics in different agencies has been a major achievement 

of CHL. 

CHL is accessible to field level logisticians. It has opened a career door for local/national 

staff. Made them realise it is a professional field, and raised their self esteem. It has 

given them a balanced self-confidence. 

It has made it possible for them to take other career options (e.g. lecturing, consultancy) 

by giving them theoretical knowledge to complement their practical experience. 

It costs ~$5,000 to provide 1 week of conventional training in Warehousing for someone 

in Darfur. CHL is very cost effective by contrast. 
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Many times if I need some information for my work, I go back to the pdf’s and search. 

Four or five times in the last year I have gone back to the Learning Tasks I prepared and 

they are helpful. 

I have used aspects of what I learned on my course while reviewing Enterprise Resource 

Programs. 

I can use my course materials as a manual when I am in the field. 

ICRC does not have this detailed basic training for logisticians – it is really useful for them.  

ICRC has included CHL in their 4 year strategy. 

I encourage national staff (2 or 3 so far) to take the training as there is no alternative 

specific training 

The experience of developing CHL has influenced the way in which the organisations now 

collaborate.  

It has helped the Logistics Cluster to work together better. 

CHL has led to other projects (both as a result of interagency cooperation and also 

generated by the CHL Steering Group) 

Organisations are starting to look strategically at developing their capacity. 

Organisations’ human resources departments are beginning to take a more long-term 

strategic approach, in spite of the short term employment contracts which are the norm. 

Certain concepts (eg push versus pull as a response to an emergency) are beginning to 

be adopted generally. The vocabulary and concepts are being shared between agencies. 

Competence-thinking has been revolutionary to Fritz and the sector. 

There has been a cultural shift in organisations, recognising the importance of logistics 

and starting to involve logisticians from the beginning. SCF used to only think of logistics 

in terms of emergency response. WFP has now set up HRDs (Humanitarian Resource 

Depots) around the world, with pre-located materials and pre-arranged shipping 

agreements. 

CHL is beginning to introduce key performance indicators and metrics into humanitarian 

logistics practice. 

[One student] could not afford to go to college, but found CHL not only affordable but 

more relevant. 

In Rwanda  agencies were able to alter the way they did a supply chain assessment, 

using CHL competence framework. 
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Samson (not a student) went to Chad and by chance found a set of CHL materials which 

he was able to use to design a warehouse. 

The competence framework can be helpful in describing the similarities and differences 

between agencies, and between humanitarian logistics and commercial or military 

logistics. 

HLA is planning a project to define UN humanitarian logisticians job descriptions using 

the competence framework.  

HLA is considering linking membership grades to qualifications and capability – this will 

take time to implement. 

Using CHL and HLA to promote the professionalizing of humanitarian logistics 

[The respondent]  visited a Logistics Coordinator in Burundi – could see that he is 

studying CHL, it influenced his management style and the way he does things. 

[The respondent’s organisation] has 4 or 5 students – a small proportion of ~70 

logisticians. But only 1 has been sponsored, so she’s not certain of exactly who. One was 

on the original pilot and has been stalled for 3 years, but begged not to be taken off the 

programme. Unsure whether it was pride or a desire to continue. 

Recently [The respondent] inspected a warehouse in Chad and found CHL helped her. 

[The respondent’s organisation]  is not explicitly using the competence framework. 

 

Suggestions 

Need to move to a modular approach. 

Funding is needed so that a 3 year review/evaluation/upgrade is built in. 

CILT needs to recognise CHL and CHSCM as exempting from some of its membership 

requirements. 

Disaster preparedness will become increasingly important: eg WFP’s Humanitarian 

Response Depots 

The competence framework has not been used enough yet. 

I would like to have accreditation compatible with other courses (eg REDR, Bioforce) 

Wanted a section in one of the units on ‘Mainstreaming Gender in  Humanitarian 

Logistics’ 
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CHL needs to be marketed to senior decision-makers in relief agencies and to donors, not 

just to the logistics staff. It needs to be perceived as the standard/norm for 

Humanitarian Logistics. 

Need additional modules aimed at public health logistics, not just medical logistics. Need 

to avoid confusion by having a multitude of variants. 

The on-line forum needs to contain more interesting information in order to encourage 

people to use it. 

The course materials could be made more attractive. I really like Unit 7. 

But it would be good to make the scenarios for some of the earlier units more interesting, 

less theoretical. I was almost about to quit as a result of Unit 1, which was not 

motivating. 

It was my first time to meet an on-line course like this. It was difficult: I didn’t know 

whether my submissions were enough or not. 

I would not find a qualification between CHL and CHSCM particularly motivating. I would 

like to continue studying, for the CHSCM. I am interested in doing a commercial 

qualification too. 

It could be helpful to choose which order to study the Units. 

It would be helpful to have an ‘integrating’ Learning Task at the end of each Unit. 

We should also have an awareness course for senior management. 

The students fees can only cover the running costs, but there is also a need for periodic 

reviews and upgrades which require external funding. 

Could the competence framework be used to create a set of generally accepted 

standards of competence. 

CHL and the competence framework should be promoted within the humanitarian aid 

sector more generally. 

REDR and Bioforce would welcome links with CHL in order to map each other’s learning 

outcomes, and bring coherence to the qualifications available. They have been happier 

since they have been working with CILT. 

Bioforce is keen to work with HLA and to coordinate through their cooperation with 

REDR and CILT. 

The competence framework is in the brochure about CHL on the Fritz and CILT websites, 

but is not explicitly in the course materials  
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It might be possible to introduce local service providers to cut costs, enabling more local 

nationals to participate. 

There should be better links between logistics and human resources departments. 

It would be good to have a bigger scholarship fund from the funding agencies. 
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Annex H2 

Analysis of Senior Manager and Key Informant Questionnaires 
 

There were 13 questionnaires returned; 6 of these respondents were also interviewed, 3 also 

submitted other questionnaires:  

4 x Oxfam GB  

WFP  

International Federation of Red Cross and Red Crescent Societies  

International Medical Corps  

World Vision International  

IOM  

IRC  

Humanitarian Emergency Planning Disaster Relief Consultancy  

Fritz Institute  

Logistics Learning Alliance Ltd  

 

Q5. Your Support for the CHL student 

 

We have some students who are self-funded and are studying without any direct support from 

the organisation or line manager. 

 

We encourage individuals/line managers to include CHL as part of an agreed Personal 

Development Plan (PDP) and monitor accordingly, so it is linked to overall career development. 

 

The organisation and line managers have a key role in providing opportunities for students to 

apply their new knowledge/skills in the workplace. 

 

Support by student’s Line Manager is mandatory. 

 

Q7. Problems and constraints faced by students: 

 

When the student went on field mission she could not continue the study together with the 

workload and therefore took a 15 month break till the end of this mission. Now she has resumed 

her studies. 

 

Language causes the main difficulties. 

 

I have received feedback from students whose first language is not English that the course 

becomes very time consuming when they struggle to understand the study materials.  We have a 

number of potential candidates in Latin America who have not been able to sign up for the 

course because it is not available in Spanish or Portuguese. 

 

One student has commented that they feel quite isolated.  We have put candidates in touch with 

one another via email, but face to face contact for many is impossible as they are spread over a 

huge geographical area.  Also, I think candidates from different countries and cultures often 

struggle with different elements of the course.  One Region has deliberately enrolled a large 

number of candidates at the same time, so they can provide support to one another.  As they are 
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all based in the same region, they may have the opportunity to meet at the annual regional 

logistics workshop.   The role of the Regional Logistics Coordinator becomes crucial in this regard, 

to act as a focal point for regional efforts. 

 

Q8. Views on course 

 

Students have commented how helpful the coaches are and how useful it is to be able to contact 

them on Skype. 

 

Average response by the Line Manager was (2 = generally useful, 3 = very useful, 4 = everything 

needed) 

Administration of the course 2.9 

Ease of use of the software 3.0 

The Logistics Competence Model  3.4 

CD: Case Study &  Learning Material 3.6 

Unit 1: Humanitarian Aid Supply Chain 3.0 

Unit 2: Warehousing & Inventory 3.3 

Unit 3: Procurement 3.4 

Unit 4: Transport 3.4 

Unit 5: Fleet Management 3.1 

Unit 6: Import & Export 3.3 

Unit 7: Managing Humanitarian Supply Chain Response 3.6 

Coaching support & assessor feedback 3.6 

Support by LLA & CILT 3.0 

On-line forum of students 2.0 

Support by your organisation 3.5 

Support by student’s Line Manager 2.9 

 

The senior managers rank the course materials and all the units (especially Unit 7) extremely 

highly, between ‘very highly’ and ‘everything needed’, in keeping with other groups’ 

perceptions.  

 

There are clear concerns about the on-line forum of students and indication that support by 

students’ line manager could be improved. 

 

The student has said that most of the information in this unit was very familiar to her. However 

doing the tasks and adapting the theoretical part in the case study was extremely useful in order 

make her realize once again “why we do what we do”. 

Feedback from the student was very positive about the learning material … the case study and 

the cd are excellent.  It is a very realistic scenario and the information provided about the virtual 

NGO and the context is very thorough. 

 

Only improvement suggested was to increase the real life examples from different operational 

reviews of various organizations related to each chapter.  
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Administrative arrangements of the course are running well 

 

Students have commented how important and valuable this coaching support and assessor 

feedback is. 

 

Q11. Suggestions for improvement: 

 

Unit 1 needs updating. 

 

Q12: Impact: 

 

Staff motivation. 

 

Student used the course in his daily activities improving his work in procurement, fleet 

management, transport and warehouse and inventory management. 

 

One student who completed the course has instituted some of the lessons learned in the 

transport unit in his management style and the types of metrics he tracks with his team. 

 

The course gave him confidence and a framework for evaluating process and data. 

 

No need to develop internal training. 

 

Realisation that there is no need to try to reinvent the wheel regarding logistics training material 

as CHL exists. 

 

Just starting to use CHL to support capacity building initiatives for our regional disaster 

management teams 

 

Two students who have completed CHL have both commented how their confidence has 

increased by doing the course. 

 

One student was promoted from country Logistics management to a regional coordination post 

soon after completing CHL. 

 

We’ve been using the Logistics Competence Model to inform Job Profiles and overall framework 

of Logistics roles & tasks. This saves time and gives overall coherence. 

 

We are currently developing our own internal competence model for Supply and Logistics and 

have referred to the CHL/CHSCM model. 

 

Quote from student who recently completed CHL:  CHL has changed my perception of working 

as Logistician.  I can clearly see the benefits of the course: I can work with other functions with 

ease, my scope of understanding has widened, I see my self as a professional Logistician and am 

confident in handling any humanitarian response.   Recently I have taken up new challenges such 

as teaching others about areas of procurement and giving presentations in workshops.(featured 

in an article on our intranet). 
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Like other humanitarian organizations, we still struggle to raise the profile of logistics as a 

strategic function within IRC. 

 

Recommendations 
• We suggest that a Humanitarian Logistics Scholarship Foundation is created to 

administer scholarships to cover CHL fees on behalf of the sector. The organisations 

would pay into the foundation in proportion to the number of logisticians they employ, 

and the Foundation would award these funds to individuals. A mechanism could be 

created whereby the majority of funds went to employees of the organisations 

providing the funding, but some being retained for those employed by organisations not 

contributing (effectively the present scholarship scheme). The allocation of funds would 

be on the basis of quality of applicant not a quota, so that even if a student changes 

employer or is unemployed, their funding remains secure. There would be a common 

application mechanism, and a proportion of the funding would be paid by the student. 

The employers would compete by: 

• putting forward better applicants so that they gained a greater share of the funds 

available,  

• providing better support for students (especially at Line Manager/Supervisor level) 

• retaining their students (although loss of a student is no longer such a direct blow). 

• This system should promote the development of a pool of humanitarian logisticians 

from which organisations can recruit in emergencies. It should be possible to augment 

the Foundation’s funds by contributions from aid agencies, charitable foundations, etc. 

• publicity for Competence Framework, include explicitly in CD as part of the course 

materials. Provide freely to agencies in an easy-to-use format. Encourage agencies to 

use it as the basis for their job descriptions, CPD, training courses, etc, and to develop a 

shared set of competences and job descriptions. Market to organisations’ HR 

departments and senior decision-makers/budget holders. 

• qualifications framework to include CHSCM, Med Log, REDR, Bioforce. 

• Liaise with CILT, REDR, Bioforce to ensure an integrated complementary set of 

qualifications and courses. 

• a humanitarian logistics awareness course for senior decision-makers in relief agencies 

• source of funding for periodic reviews and upgrades 

• publicise humanitarian logistics as an example of best practice. 

• Ensure Disaster preparedness is adequately reflected in the Materials 

• integrate CHL fully into HLA, by using the competence framework to define the 

membership grades, and using the qualification as one route to full membership 

• develop on-going links with organisations interested in training and competence 

development across the broader humanitarian sector, like Emergency Capacity Building 

Project, People in Aid 

• Organisations should include CHL as part of a policy for training their logisticians; that 

includes funding support and support by managers. 

• Organisations could offer longer term contracts and greater job security, more 

encouragement for line managers to provide support. 

• Organisations should recognise the achievement of qualifications in humanitarian 

logistics by their staff. 
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• Organisations should use the Humanitarian Logistics Competence Model for their in-

house systems (eg recruitment, promotion, staff development). 

• Provide a Spanish language version 

• Improve the ease of navigation around the course materials and SCILaid case study. 

• Improve the on-line students forum 

• Provide a mini qualification at the end of each Unit, so that there is incentive to 

complete a Unit, and something to show even if the overall course is not completed. 

• Set up a system for offering exemptions from certain Units in recognition of known 

logistician qualifications of a similar or higher level (eg  Bioforce, REDR) 
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Annex H3 

Record of focus group discussions at HLA General Assembly 

The participants at the HLA General assembly were divided into small groups of about eight 
people and invited to discuss three questions: 

1. Have you used the Humanitarian Logistics Competence Framework? 
2. Concrete examples of the impact of CHL on: 

– Students 
– Students’ colleagues & organisations 
– Humanitarian logistics & other specialties 
– Beneficiaries & others 

3. What suggestions for change and development of CHL 
One person in each group kept notes as a record. 
 
 
Group 1 
1) Humanitarian Logistics Competence Framework 

Yes we have used the Humanitarian Logistics Competence Framework: 
• In developing job descriptions 
• doing supply chain management assessments  
• Job matching  
• creating request for proposals for Training Institute 
• To build further training for warehousing 

 
2) Impact on Students 

- 2 students promoted as a result e.g. UNICEF and UNHCR 
- UNICEF recruited on staff with CHL: Performed well 
- WFP desire to include CHL in recruitment pre-qualification 
- CHL terminology becoming common terminology (vocabulary) 
- UNICEF: Professional development used two certifications as a basis to develop courses 

and training 
- CHL approach and methodology now being adopted e.g. cluster approach 
- Students have provided feedback that they feel like something new has been developed 

for them “a home” 
- Students feel their organisations care for them when they are sent for training. Enhanced 

loyalty 
- Courses demonstrate dedication and perseverance – staff even on field assignment still 

finish courses 
- Women with family feel included. They can do courses and still meet family needs 
- Negative side: It could be creating expectations that organisations cannot meet “BUT” it 

also creates mobility 

3) suggestions 
- could build in assignments to translate learning 
- create/increase modules to engage supervisors more 

 
Group 2 

- value of organisation involvement: students see 1) that they are valued 2) career 
progression 

- concrete example of retaining staff due to enrolment - would have lost a guy but instead 
enrolled him in CHL 

- Ability increases – organisational benefit  - wider knowledge: so more flexible 
- Non-enrolled students inspired to be enrolled 
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- issue of students and supervisors underestimating time and effort commitment, leading to 
stalled or dropped out. (often due to field commitments) 

- by contrast a desk-based student, never seen field work, but good student, has time, zips 
through and gets certificate, but will never use this knowledge. 

- supervisor needs to hold field person back at HQ (per diem issue), or give them more 
time  

- suggestion of compulsory contact between supervisor and coach 
- field challenges (no internet etc.) make studying very hard 
- keep it English only, as English is the international log language 
- WFP no interest in translation of material, but prefer to have staff learn English better. 

 
- Capturing best practice 
- better, more timely deliveries  

 
- 18 months commitment to CHL, so upgrade to Masters degree (in period) 
- there is friction between certificate holders (who have done it only for the certificate) and 

“old hands” who are great logisticians  

Group 3 
- Know one student who started the course 
- Developing job description using internal set of competences 
- Use and promote when CHL, It helps National staff taking over from delegates, useful 

when there is no access to training in country 
- Competence model can be used as recruitment tool 
- Problem for students when they move/change organisation/position 
- Need more feedback and support from supervisor (line manager). It is a weak point for 

the training. Difficult for people in logistics operation due to time constraints. 
- No uniformity in organisation between countries. No participation by logs in the planning. 
- Programme expectation of Logistics, How to pass the message? 

Group 4 
- In the Georgia response, we had one of the early CHL completers. She gave a text-book 

response, she had the full picture and was able to make proper responses. 
- We had 2 people doing the course, 1 has now left the programme 
- 1 is in South Sudan, since she took on the CHL she is now supporting multiple projects 
- World Vision used the materials for supply chain management. 
- There is a greater awareness of CHL and CHSCM in World Vision 
- World Vision will engage with CHL rather than reinvent the wheel 
- In the past World Vision attempted to engage with Melbourne University but it didn’t take 

off. 
- It has been possible to build the medical logistics training on the back of the CHL. It will 

be an additional (optional) module for CHL. 
- The Cluster is developing the Logistics Operations Guide using the CHL as its 

benchmark. It will have a dramatic impact on job profiles and TNI. 
- The Competence Framework provides common ground for future recruitment. 
- Need to publicise the existence of the Competence Framework 
- Need to make sure the HR department staff are all aware of the Competence Framework 
- CHL has contributed to a general awakening process (to logistics) in UNHCR 
- The Fritz Institute was commissioned to do an evaluation of UNHCR’s supply chain 

management 
- Logisticians are a key to the delivery of the UNHCR mandate 
- Setting benchmarks for common standards of competent performance leads to raising 

the value of the human resource. 
- The agency is getting the message, they are not cutting back on staff and training 
- The competence framework can provide a benchmark to show value for money. 
- In Sudan some of the students are self-financed 
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- As a result of doing the course, there is improved communication between different 
specialties 

- CHL gives a sense of the supply chain team and of the whole supply chain 
- CHL helps the individual to see where they fit in. 
- We are struggling to agree the terms to use in the MedLog course (stock, inventory). It is 

important to share a common vocabulary. In the past different terminology has proved a 
barrier between agencies. 

- CHL has improved access to logistics training, which is firmly based on the ground.  
- Previously the only training available has been either in-house, or from academics 
- There is the issue of what is available for study beyond CHL 
- Logisticians need to have a common framework and to see the overall picture. 
- Can REDR courses contribute to recognition? 
- CHL must be modular. Academia is very interested in the course and its development. 
- Need to have a large picture, integrating academic and short courses, at higher levels 

and for many countries. 


